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Staff Performance Plan Submission Cover Sheet 
 

SY 2022-2023 

Context: Indiana Code (IC) 20-28-11.5-8(d) requires each school corporation to submit its 

entire staff performance evaluation plan to the Indiana Department of Education (IDOE) and 

requires IDOE to publish the plans on its website. This cover sheet is meant to provide a 

reference for IDOE staff and key stakeholders to view the statutory- and regulatory-required 

components of staff performance evaluation plans for each school corporation. Furthermore, in 

accordance with IC 20-28-11.5-8(d), a school corporation must submit its staff performance 

evaluation plan to IDOE for approval in order to qualify for any grant funding related to this 

chapter. Thus, it is essential that the reference page numbers included below clearly 

demonstrate fulfillment of the statutory (IC 20-28-11.5) and regulatory (511 IAC 10-6) 

requirements.  

 

School Corporation Name Lafayette School Corporation 

School Corporation Number 7855 

Evaluation Plan Website Link https://www.lsc.k12.in.us/departments/personnel/teacher_evaluation_do
cuments  

 

For the 2022-2023 School Year, we have adopted the following Evaluation Model: 

☐  The System for Teacher and Student Advancement (TAP) 

☐  The Peer Assistance and Review Teacher Evaluation System (PAR) 

☐  RISE 3.0 State Model 

☐  Locally Developed Plan 

☐  Other____________________________________________________ 

 
 
 
 
 

 

 

Instructions: 

https://www.lsc.k12.in.us/departments/personnel/teacher_evaluation_documents
https://www.lsc.k12.in.us/departments/personnel/teacher_evaluation_documents
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In the chart below, please type the page numbers in your staff performance evaluation 

document which clearly display compliance with the requirements. Please note, your plan may 

include many other sections not listed below.  

Submission: 

Once completed, please upload this cover sheet via the following Jotform by Friday, 

September 16, 2022. If you cannot provide a direct website link (above) to your evaluation plan, 

you must upload the entire plan and this cover sheet as a single PDF. Please make sure the link 

provided will lead directly to your evaluation plan, and that a login and password will not be 

required for access. Contact Dr. Rebecca Estes, Senior Director of Educator Talent, with any 

questions. 

 

Evaluation Plan Discussion 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Referen
ce 
Page 
Number
(s) 

Evaluation plan must be in 
writing and explained before 
the evaluations are conducted 

IC 20-28-11.5-4(f)(1) 

IC 20-28-11.5-4(f)(2) 

Process for ensuring the evaluation plan is in writing 
and will be explained to the governing body in a 
public meeting before the evaluations are conducted 

Before explaining the plan to the governing body, the 
superintendent of the school corporation shall 
discuss the plan with teachers or the teachers' 
representative, if there is one 

10 

 

Annual Evaluations 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Reference 
Page 
Number(s) 

Annual performance 
evaluations for each 
certificated employee 

IC 20-28-11.5-4(c)(1) Plan and metrics to evaluate all certificated 
employees, including teachers, 
administrators, counselors, principals and 
superintendents 

9-16 

Annual performance 
evaluations include a 
minimum of two (2) 
observations 

511 IAC 10-6-5 A minimum of two (2) observations as part of 
formative evaluations that shall take place at 
reasonable intervals to ensure that teachers 
have the opportunity to demonstrate growth 
prior to a summative evaluation 

9 
12 
16 

https://form.jotform.com/220615699743970
mailto:restes@doe.in.gov
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Evaluators 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Number(s) 

Only individuals who have 
received training and 
support in evaluation skills 
may evaluate certificated 
employees 

IC 20-28-11.5-1 

IC 20-28-11.5-5(b) 

IC 20-28-11.5-
8(a)(1)(D) 

Description of ongoing evaluator training 

Description of who will serve as evaluators 

Process for determining evaluators 

9-16 

Teachers acting as 
evaluators (optional) clearly 
demonstrate a record of 
effective teaching over 
several years, are approved 
by the principal as qualified 
to evaluate under the 
evaluation plan, and 
conduct staff evaluations as 
a significant part of their 
responsibilities 

IC 20-28-11.5-1(2) 

IC 20-28-11.5-1(3) 

511 IAC 10-6-3 

Description of who will serve as evaluators 

Process for determining evaluators 

12 

All evaluators receive 
training and support in 
evaluation skills 

IC 20-28-11.5-5(b) 

511 IAC 10-6-3 

Description of ongoing evaluator training  12 

 

Rigorous Measures of Effectiveness 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Number(s) 

Rigorous measures of 
effectiveness, including 
observations and other 
performance indicators 

IC 20-28-11.5-4(c)(2) 

Observation rubrics - for all certificated staff - 
with detailed descriptions of each level of 
performance for each domain and/or indicator 

Other measures used for evaluations (e.g., 
surveys) 

17-199 
227-249 

 

Evaluation Feedback 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Number(s) 
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An explanation of 
evaluator’s 
recommendations for 
improvement and the time 
in which improvement is 
expected 

IC 20-28-11.5-4(c)(4) 

511 IAC 10-6-5 

Process and timeline for delivering feedback 
on evaluations 

Process for linking evaluation results with 
professional development 

9-16 
 

 

Designation in Rating Category 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Number(s) 

Rigorous measures of 
effectiveness, including 
observations and other 
performance indicators 

IC 20-28-11.5-4(c)(3) 

511 IAC 10-6-2(c) 

Definition of performance categories 

Summative scoring process that yields 
placement into each performance category 

10-12 

A summative rating as one 
of the following: highly 
effective, effective, 
improvement necessary, or 
ineffective 

IC 20-28-11.5-4(c)(5) 

511 IAC 10-6-4(c) 

Definition of negative impact on student 
growth for all certificated staff 

Description of the process for modifying a 
final summative rating for negative growth 

14-16 
217 

A definition of negative 
impact for certificated staff 

A final summative rating 
modification if and when a 
teacher negatively affects 
student growth 

IC 20-28-11.5-4(c)(3) 

 

Summative scoring process that yields 
placement into each performance category 

Weighting (broken down by percentage) of all 
evaluation components 

9-16 
217 
 
 

 
 

Feedback and Remediation Plans 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Numb
er(s) 

All evaluated employees receive 
completed evaluation and 
documented feedback within seven 
business days from the completion 
of the evaluation. 

IC 20-28-11.5-6(a) System for delivering summative evaluation 
results to employees 

9-16 

Remediation plans assigned to 
teachers rated as ineffective or 
improvement necessary 

IC 20-28-11.5-6(b) 

Remediation plan creation and timeframe 

9-16 
201-
223 
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Process for linking evaluation results with 
professional development 

Remediation plans include the use 
of employee’s license renewal 
credits 

IC 20-28-11.5-6(b) Description of how employee license renewal 
credits and/or Professional Growth Points will 
be incorporated into remediation 

9-16 

Means by which teachers rated as 
ineffective can request a private 
conference with the superintendent 

IC 20-28-11.5-6(c) Process for teachers rated as ineffective to 
request conference with superintendent 

14 
 

 

Instruction Delivered by Teachers Rated Ineffective 

Requirement Statutory/Regulatory 
Authority 

Examples of Relevant Information  Page 
Number(s) 

The procedures established 
for avoiding situations in 
which a student would be 
instructed for two 
consecutive years by two 
consecutive teachers rated 
as ineffective 

IC 20-28-11.5-7(c) Process for ensuring students do not receive 
instruction from ineffective teachers two years 
in a row 

14-15 

The procedures established 
to communicate to parents 
when student assignment to 
consecutive teachers rated 
as ineffective is 
unavoidable 

IC 20-28-11.5-7(d) Description of how parents will be informed of 
the situation 

14-15 
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Teacher Professional Practice 

Teacher professional practice will be measured by long and short administrative observations 
culminating with the completion at the end of the year of the Teacher Effectiveness Rubric (TER) which 
will result in an effectiveness rating worth 100% of the overall final rating of a teacher.  

 

Observations will be according to the following procedures: 

• Each teacher will be observed by an administrator at least once via a long observation (ideally 
one each semester) that will last approximately 40 minutes. The observation may be 
announced or unannounced and there is no requirement to pre-conference with the teacher, 
however, the administrator or the teacher may request a pre-conference meeting if the 
observation is announced.  Written and/or oral feedback will be provided by the administrator 
to the teacher. The administrator will use the current LSC evaluation tool during long 
observations. 
 

• Administrators will perform at least two (2) short observations that last approximately 10 
minutes in length. Short observations will not be announced. The teacher will receive 
feedback. This feedback may come in electronic form. The current conversational audit form 
will be utilized during short observations. 
 

• Administrators may request, or teachers may submit without request, documents which 
support the teachers’ effort in the classroom to help with the final scoring of the teachers’ 
effectiveness. This is especially true in domain 1, planning and domain 3, leadership. Lesson 
plans, unit plans, instructional materials, assessment instruments, team/department meeting 
documents, phone logs, notes from parent-teacher conferences, PGP’s from professional 
development etc. can all be helpful to an administrator as they prepare to make a final scoring 
of a teachers’ effectiveness. 
 

• Final scoring of the TER will be done at the end of the year. Administrators will utilize the 
results of the LSC evaluation tool, LSC instructional audit, other documents provided by the 
teacher, and professional judgment to score the teachers effectiveness on the Teacher 
Effectiveness Rubric (TER) document. 
 

• When scoring the final TER the administrator will score each indicator of each domain with a 4 
for highly effective, 3 for effective, 2 for needs improvement and 1 for ineffective. 
 

• Core Professionalism plays a role in the final scoring as well. The LSC Teacher Effectiveness 
Rubric outlines 4 areas of core professionalism. If the teacher meets the standards set forth 
for each core professionalism area then the scoring from Domains 1, 2, and 3 will not change. 
However, a half point is deducted from the overall TER rubric if any standard is not met. 
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Questions and Answers 
 
What requirements are there for evaluations? 
Staff Performance Evaluation Plans MUST: 

• Be in writing; 

• Be discussed with teachers or the teachers' representative, if there is one. This discussion is not 
subject to the open-door law (IC5-14-1.5). The plan is not subject to bargaining, but a discussion 
of the plan must be held; 

• Be explained to the governing body in a public meeting; before the evaluations are conducted; 
and 

• Be submitted to IDOE annually (September 16, 2022) in order to qualify for any related grant 
funding.  

Staff Performance Evaluation Plans MUST Include: 

• Performance evaluations for all certificated employees, conducted at least annually; 

• Rigorous measures of effectiveness, including observations and other performance indicators; 

• An annual designation of each certificated employee in one (1) of the following rating 
categories: (A) Highly Effective. (B) Effective. (C) Improvement Necessary. (D) Ineffective; 

• Discussion of the evaluation between evaluator and certificated employee; 

• An explanation of the evaluator's recommendations for improvement, and the time in which 
improvement is expected; 

• A provision that a teacher who negatively affects student achievement and growth cannot 
receive a rating of highly effective or effective; and 

• A pre-evaluation planning session conducted by the superintendent or equivalent authority for 
the school corporation with the principals in the school corporation. 

 
 
What are the areas in which I will be evaluated? 
You will be evaluated using the Teacher Effectiveness Rubric (TER).  Additionally, the specific domains 
are:  Purposeful Planning, Effective Instruction, School Leadership, and Professionalism.   
 
In what categories might I be placed? 

• Highly Effective 

• Effective  

• Needs Improvement 

• Ineffective  
 
What are the indicators on the TER? 
Domain 1: Purposeful Planning 
 

1.1 Utilize assessment data to plan 

1.2 Set ambitious and measurable achievement goals 

1.2a Selects objectives appropriate to the ability of the students 

1.3 Develop standards-based unit plans and assessments 

1.4 Create objective-driven lesson plans and assessments 

1.4a Selects instructional materials appropriate for level of objectives of the 
lesson, the level of the class, and the teaching methods 

1.5 Track student data and analyze progress 
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Domain 2:  Effective Instruction 

2.1 Develop student understanding and mastery of lesson objectives 

2.2 Demonstrate and clearly communicate content knowledge to students 

2.2a Presents content of the lesson so it is understandable to students 

2.3 Engages students in academic content 

2.3a Encourages productive engagement 

2.4 Check for understanding 

2.4a Teacher regularly assesses student progress: checks for understanding, 
uses multiple individual and group assessments, uses authentic 
assessments as appropriate, provides timely feedback, assesses 
accurately and efficiently, assigns unguided practice as appropriate, 
demonstrates learning objective(s) have been accomplished students: 
students have work to complete that is related to appropriate 
standards, students are expected to complete homework, students 
redo work, and when used, students follow rubrics to guide learning 

2.5 Modify instruction as needed 

2.5a1 Recognizes individual differences in students and adjusts practices 
accordingly 

2.5a2 Utilizes ongoing assessments to modify lesson if necessary 

2.6 Develop higher level of understanding through rigorous instruction 
and work 

2.6a Encourages critical thinking 

2.7 Maximizes instructional time 

2.7a1 Begins class promptly to the best of his/her ability considering special 
student or school circumstances 

2.7a2 Has the classroom and work ready for students 

2.7a3 Implements rules, discipline plan, procedures, and routines 

2.8 Creates classroom culture of respect and collaboration 

2.8a1 Creates climate conducive to learning 

2.8a2 Treats students equitably 

2.8a3 Encourages positive social interaction 

2.9 Sets high expectations for academic success 

2.9a1 Selects objectives appropriate for the ability of the students 

2.9a2 Communicates expectations 

 
Domain 3:  School Leadership 

3.1 Contribute to School Culture 

3.2 Collaborate with peers 

3.3 Seek professional skills and knowledge 

3.4 Advocate for student success 

 
Domain 4:  Core Professionalism 

• Attendance 

• Respect 

• On-time 
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• Policies and Procedures 
 
How much is each area on the TER worth? 

• Domain 1 (planning) = 10% 

• Domain 2 (Instruction) = 75% 

• Domain 3 (leadership) = 15% 
 

1. What is a primary evaluator? 
This is the evaluator that will be responsible for your summative rating. They are responsible for 
approving additional assessments, setting goals, and looking at the information you provide and 
any other evaluator’s information. They are responsible for determining your summative, or 
final rating, and will meet with you to discuss this rating in an “end of the year conference.”  All 
evaluators have received annual training in the LSC model and evaluation best practices. 
Periodic in-services/information will be given to administrators on classroom best practices and 
best practice for teacher evaluations. Evaluators will be administrators or their designee. It is not 
the LSC policy to use classroom teachers as evaluators. 

 

2. What is a secondary evaluator? 

This evaluator may perform informal/short observations or formal evaluations as well as work 
with teachers to set goals for a professional development/improvement plan. The data this 
person collects is passed on to the primary evaluator responsible for assigning a summative 
rating.  All evaluators have or will have received training in LSC model and also in the RISE 
model. 

 
3. How many observations will I have? 

LSC teachers in good standing will have at least 1 40-minute formal observation.  Additionally, 
the teacher will have at least 2 information/short observations.  This is the minimum 
requirement for all teachers.   

• An observation “window” will be given for formal observations. 

• Teachers with a rating of ineffective or needs improvement may have more than the 
minimum observations during the school year.   

 
4. Are there mandatory pre-conference/post-conferences with the formal observation? 

• An initial pre-conference (before the observation cycle begins) will be provided by the 
evaluator 

• A post-conference will occur after a formal observation 
 

5. What is a walkthrough/short observation? 
A walkthrough lasts a minimum of ten minutes and is not announced. There are no 

conferencing requirements around short observations, but a post observation conference may 

be scheduled by the evaluator or teacher if there are areas of concern. An educator will 

receive written feedback following each of the two informal/short observations during the 

school year. 

 

6. Is there any additional support for struggling educators? 

It is expected that a struggling educator will receive observations above and beyond the 
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minimum number required. This may be any combination of formal observations, 

informal/short observations and conferences that the primary evaluator deems appropriate. 

At the discretion of the administrator, a teacher who is struggling may be put on a “mini” 

improvement plan in order to help them be successful during the evaluation process. 

 
7. Will my formal and informal observations be scored? 

Both extended and short observations are times for evaluators to collect information. There 

will be no summative rating assigned until all information is collected and analyzed at the 

end of the school year. However, all evaluators are expected to provide specific and 

meaningful feedback on performance. Short observations should be shared with teachers 

within 2 business days and long observations should be shared within five business days. 

 

8. What if my primary evaluator doesn’t see evidence, since some areas are difficult to assess 

through classroom observations? 

The LSC evaluators may collect material outside the classroom areas to assess these 

domains. Educators should also be proactive in demonstrating their proficiency in these 

areas.  Examples of material for these domains may include (but are not limited to): 

• Domain 1: Planning- lessons and unit plans, planned instructional materials and activities, 

assessment systems for record keeping and other artifacts. 

• Domain: Leadership- documents from team planning, collaboration, parental call logs, 

notes, attendance records from professional development logs, PGP certificates, grant 

applications, out of school activities, agendas, or programs, or any other relevant 

information. 

 

Because of all the indicators, the evaluator may use video during the lesson/observation to 

record information for further review. 

These documents may be uploaded into the LSC Teacher Evaluation system at any time. 

 

9. What is a Formal Instructional Improvement Plan?  When do I do this? 

An important part of our profession is to reflect and adjust teacher behavior to affect student 

learning.  Although every educator is encouraged to set goals around his/her performance, 

only educators who score an ineffective or improvement necessary on their summative 

evaluation the previous year are required to have a professional development plan monitored 

by an evaluator. 

 

10. What is the process for setting goals and assessing my progress? 

For the teacher who has a formal instructional improvement plan, administrators will set 

goals and expectations for teachers and will discuss them at the beginning of the academic 

year. The goals are monitored, revised, and progress is formally discussed at a mid-year 

conference. Professional development goals will be tied to areas of improvement. The state 

requires educators on an improvement plan to use license renewal credits for professional 

development activities. 
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11. How will the evaluation process look? 

See flow chart on page 9 

 

12. What happens if I want to check on my progress? 

Administrators or teachers may request a mid-year conference to update the teacher on 

progress. In addition, a website will be available where teachers may see all their evaluations. 

 

13. What happens if I am rated Ineffective? 

Students may not be assigned two years in a row to an ineffective teacher. If this is 

unavoidable, teachers who are ineffective must have a letter sent by the school to their 

students’ parents that say that their child is being taught by an ineffective teacher. In 

addition, the teacher is required to complete an improvement plan. The teacher is not 

eligible for any raise while rated ineffective. 

 

14. What happens if I am rated Needs Improvement or Ineffective? 

Teachers who are rated needs improvement will be required to complete an improvement 

plan with a timeline to be determined by the immediate supervisor. The teacher is not 

eligible for any raise while rated needs improvement. The same procedure applies to those 

who are ineffective (timeline 90 days). License renewal credits (PGP points) will need to be 

earned in areas intended to assist the employee in obtaining an effective rating.  If you are 

rated ineffective, you can seek a private conference with the superintendent or the 

superintendent’s designee no later than 5 days after receiving notice of said rating. 

 

15. What happens if I am identified as a teacher who negatively affects student achievement 

and growth? 

By law, you cannot be rated highly effective or effective if you have a negative impact on 

student achievement and growth.  Therefore, you are not eligible for a raise.  Teachers who 

negatively affect student achievement and growth will be determined by the TER.   

 

16. What if I receive an Ineffective two years in a row? 

The grounds for cancellation of your contract have been met, and administration may seek a 
cancellation of your contract. 

 
17. What happens with my teacher evaluation score?  Is it published? 

We are required to send the scores by teacher personnel number to the State Department of 

Education. The only time this would be released to parents is when we are required to send 

letters home if an ineffective educator is their child’s teacher two years in a row. 

Administrators will make every attempt to avoid this by hand placing students in classrooms if 

necessary, giving the classroom teacher time to improve without community pressure. 

 

18. What happens if I am on maternity leave or I am absent for an extended period of time? 
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If evaluations or data are insufficient to complete the summative evaluation, the teacher will 

be reported as the rating they received the previous year. Because of this, if the teacher was 

previously ranked ineffective or needs improvement the teacher will not be eligible for a 

salary increase. 

 

19. What happens if I am struggling and I am afraid I will receive a Needs Improvement or 

Ineffective rating? 

If your administrator is concerned that a needs improvement or ineffective rating could be 

earned by the end of the school year, the administrator may put you on an informal or “mini” 

improvement plan. These plans are designed to give the teacher assistance and build skills to 

a path that would allow for an effective or highly effective rating. 

 

20. How will I know my final rating? 

Once the evaluator has reviewed documentation submitted by the teacher, the 

administrator will combine formal and informal observation data with any additional 

information and assign a final score and rating. The evaluator will then meet with the 

teacher to review and discuss the final rating. This will be done seven days after the 

evaluation is completed. 

 

21. What if I have questions on my teacher evaluation? 

Each building administrator will provide teacher evaluation information during the first day 

of school meeting.  Additionally, new teachers will receive an in-service on teacher evaluation 

procedures for LSC. The entire document will be posted on the district share drive for all 

teachers/certified staff to access. Changes to the LSC Teacher Evaluation Document will be 

discussed with the LEA during monthly discussion. 
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Lafayette School Corporation Teacher Evaluation and Development 

Flow Chart 

 

 

 

 

 

 

 
 
 

 
 
 
 

Evaluator observes, taking evidence based notes, and fills out the Lafayette School Corporation 

Evaluation form that is mapped to the indicators on the TER 

 

Evaluator completes 1 formal observation and 2 informal observations (at minimum) and compiles 
information gathered from these. 

Evaluator review other artifacts and/or information presented that allows for additional 

information in areas (such as planning) that is difficult to observe. 

 

Evaluator compiles ratings and notes from observations, professional judgment, conferences, 

and artifacts. 

 

Evaluator decides on the summative rating and uses established weights for final TER 

score. 

 

Evaluator uses TER score for final score and schedules final conference with staff member for 
summative rating.   
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Lafayette School Corporation 

Teacher Effectiveness Rubric 
(TER) 
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DOMAIN 1: PURPOSEFUL PLANNING 
Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: Building meaningful units of study, continuous 
assessments and a system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress. 
 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

1.1 Utilize Assessment Data to Plan At level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
 
Incorporates differentiated 
instructional strategies in 
planning to reach every student 
at his/her level of understanding. 

Teacher uses prior 
assessment data to 
formulate: 
 
Design of achievement goals, unit 
plans, AND lesson plans. 

Teacher uses prior 
assessment data to 
formulate: 
 
Design of achievement goals, unit 
plans, OR lesson plans, but not all 
of the above 

Teacher rarely or never uses prior 
assessment data when planning. 

1.2 Set Ambitious and Measurable 
Achievement Goals 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
 
Plans an ambitious annual 
student achievement goal 
wherein every student makes 
typical or high growth 

Teacher develops an annual 
student achievement goal that 
is: 

Measurable; 
Aligned to content standards; AND 
Includes benchmarks to help 
monitor learning and inform 
interventions throughout the year 

Teacher develops an 
annual student 
achievement goal that 
is: 

Measurable 
The goal may not: 
Align to content standards; OR 
Include benchmarks to help 
monitor learning and inform 
interventions throughout the 
year 

Teacher rarely or never develops 
achievement goals for the class 
OR goals are developed, but are 
extremely general and not 
helpful for planning purposes. 

1.2a Selects objectives appropriate to 
the ability of the students 

Objectives address various 
learning needs of individual 
students and groups. Objectives 
allow varied pace of learning and 
student mastery. Some 
objectives are easy to obtain, 
some more difficult. 

Objectives meet the needs of the 
majority. 

Objectives are the same for all 
students 

Objectives are vague, 
nonexistent, and not 
communicated. 

1.3 Develop Standards-Based Unit 
Plans and Assessments 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
-Creates well-designed unit 
assessments that align with 
an end of year summative 
assessment (either state, 
district, or teacher created) 

-Anticipates student reaction to 
content; allocation of time per 
unit is flexible and/or reflects 
level of difficulty of each unit 

Based on achievement 
goals, teacher plans units 
by: 
-Identifying content 
standards that students 
will master in each unit 
-Creating assessments 
before each unit begins for 
backwards planning 
-Allocating an instructionally 
appropriate amount of time for 
each unit 

Based on achievement goals, 
teacher plans units by: 
-Identifying content standards 
that students will master in each 
unit 
 
Teacher may not: 
-Create assessments before each 
unit begins for backwards 
planning 
-Allocate an instructionally 
appropriate amount of time for 
each unit 

Teacher rarely or never plans 
units by identifying content 
standards that students will 
master in each unit OR there is 
little to no evidence that teacher 
plans units at all. 

1.4 Create Objective-Driven Lesson 
Plans and Assessments 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
Plans for a variety of 
differentiated instructional 

Based on unit plan, teacher 
plans daily lessons by: 
Identifying lesson objectives 
that are aligned to state 
content standards. 

Based on unit plan, 
teacher plans daily lessons 
by: 
Identifying lesson 
objectives that are 

Teacher rarely or never plans 
daily lessons OR daily lessons are 
planned, but are thrown 
together at the last minute, thus 
lacking meaningful objectives, 
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strategies, anticipating where 
these will be needed to 
enhance instruction 
 
Incorporates a variety of 
informal assessments/checks for 
understanding as well as 
summative assessments where 
necessary and uses all 
assessments to directly inform 
instruction 

Matching instructional 
strategies as well as 
meaningful and relevant 
activities/assignments to the 
lesson objectives 

 
Designing formative 
assessments that measure 
progress towards mastery 
and inform instruction 
 

aligned to state content 
standards 
Matching instructional 
strategies and 
activities/assignments to 
the lesson objectives. 
 
Teacher may not: 
Design assignments that are 
meaningful or relevant 
 
Plan formative assessments to 
measure progress towards 
mastery or inform instruction. 

instructional strategies, or 
assignments. 

1.4a Selects instructional materials 
appropriate for level of 
objectives of the lesson, the 
level of the class, and the 
teaching methods. 

A wide variety of materials and 
resources are selected that 
support instructional objectives 
and engage all students in 
meaningful learning. 

Materials and resources support 
instructional objectives and 
engage most of the students in 
meaningful learning. 

Some materials and resources 
support instructional objectives 
and engage some of the students 
in meaningful learning. 

Materials and resources are non-
existent or do not support the 
instructional objectives or 
engage students in meaningful 
learning. 

1.5 Track Student Data and Analyze 
Progress 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
-Uses daily checks for 
understanding for additional 
data points 

-Updates tracking 
system frequently 
-Uses data analysis of student 
progress to drive lesson planning 
for the following day 

Teacher uses an 
effective data tracking 
system for: 
-Recording student 
assessment/progress 
data 
-Analyzing student progress 
towards mastery and planning 
future lessons/units 
accordingly 
-Maintaining a grading system 
aligned to student learning goals 

Teacher uses an effective 
data tracking system for: 
-Recording student 
assessment/progress data 
-Maintaining a grading system 

 

Teacher may not: 
-Use data to analyze 
student progress towards 
mastery or to plan future 
lessons/units 
-Have grading system that 
appropriately aligns with student 
learning goals 

Teacher rarely or never uses a 
data tracking system to record 
student assessment/progress 
data and/or has no discernible 
grading system. 
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DOMAIN 2: EFFECTIVE INSTRUCTION 

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom 

environment that fosters a climate of urgency and expectation around achievement, excellence and respect. 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.1 Develop student understanding 
and mastery of lesson 
objectives 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 
 

-Students can explain what 
they are learning and why it is 
important, beyond repeating 
the stated objective 
 
-Teacher effectively engages 
prior knowledge of students in 
connecting to lesson. Students 
demonstrate through work or 
comments that they understand 
this connection. 

-Lesson objective is specific, 
measurable, and aligned to 
standards. It conveys what 
students are learning and 
what they will be able to do 
by the end of the lesson. 
 

-Objective is written in a 
student-friendly manner 
and/or explained to students 
in easy- to-understand terms. 
 
-Importance of the 
objective is explained so 
that students understand 
why they are learning what 
they are learning 
 

-Lesson builds on students’ 
prior knowledge of key 
concepts and skills and makes 
this connection evident to 
students 
 
-Lesson is well-organized to 
move students towards mastery 
of the objective 

-Lesson objective conveys what 
students are learning and what 
they will be able to do by the 
end of the lesson, but may not 
be aligned to standards or 
measurable 
 

-Objective is stated, but not 
in a student-friendly manner 
that leads to understanding 
 

-Teacher attempts 
explanation of importance of 
objective, but students fail to 
understand 
 
-Lesson generally does not 
build on prior knowledge of 
students or students fail to 
make this connection 
 

-Organization of the lesson may 
not always be connected to 
mastery of the objective 

-Lesson objective is missing more 
than one component. It may not 
be clear about what students are 
learning or will be able to do by the 
end of the lesson. 
 
-There may not be a clear 
connection between the 
objective and lesson, or teacher 
may fail to make this connection 
for students. 
 

-Teacher may fail to discuss 
importance of objective or 
there may not be a clear 
understanding amongst 
students as to why the 
objective is important. 
 
-There may be no effort to 
connect objective to prior 
knowledge of students 
 
-Lesson is disorganized and does not 
lead to mastery of objective. 

2.2 Demonstrate and Clearly 
Communicate Content 
Knowledge to Students 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 
-Teacher fully explains 
concepts in as direct and 
efficient a manner as possible, 
while still achieving student 
understanding. 

 

-Teacher effectively connects 
content to other content areas, 
students’ experiences and 
interests, or current events in 
order to make content relevant 
and build interest. 

-Teacher demonstrates 
content knowledge and 
delivers content that is 
factually correct. 

 
-Content is clear, concise and 
well-organized. 

 

-Teacher restates and 
rephrases instruction in 
multiple ways to increase 
understanding. 

 
-Teacher emphasizes key 
points or main ideas in 
content. 

 

-Teacher delivers content that 
is factually correct. 

 
-Content occasionally lacks 
clarity and is not as well 
organized as it could be. 

 
-Teacher may fail to restate 
or rephrase instruction in 
multiple ways to increase 
understanding. 

 

-Teacher does not adequately 
emphasize main ideas, and 
students are sometimes 
confused about key 
takeaways. 

-Teacher may deliver content 
that is factually incorrect. 

 
-Explanations may be unclear or 
incoherent and fail to build 
student understanding of key 
concepts. 

 
-Teacher continues with planned 
instruction, even when it is 
obvious that students are not 
understanding content. 

 

-Teacher does not emphasize main 
ideas and students are often 
confused about content. 
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-Explanations spark student 
excitement and interest in the 
content 

 
-Students participate in each 
other’s learning of content 
through collaboration during 
the lesson. 

 

-Students ask higher-order 
questions and make connections 
independently, demonstrating 
that they understand the 
content at a higher level. 

-Teacher uses 
developmentally 
appropriate language and 
explanations. 

 

-Teacher implements relevant 
instructional strategies learned 
via professional development. 

-Explanations sometimes lack 
developmentally appropriate 
language. 
-Teacher does not always 
implement new and improved 
instructional strategies learned 
via professional development. 

-Teacher fails to use developmentally 
appropriate language. 

2.2a Presents content of the lesson 
so it is understandable to 
students: 

A variety of methods, 
materials, strategies are being 
used to address different 
student needs. A variety of 
learning styles are being 
addressed. Flexible groupings 
are being utilized.  Evidence of 
re-teaching is observable for 
students in need of it. Teacher 
uses aides or paras effectively 
with students. Audiovisuals are 
used effectively. Rubrics are 
used when called for by the 
instructional plan. Models 
what is to be learned when 
appropriate. Assignments have 
appropriate directions. 
Learning requires some higher 
ordered thinking. 

Some learning styles and student 
abilities are being addressed by 
the teacher. A variety of 
methods, materials, and 
strategies are being used. Some 
flexible groupings are being 
used. The teacher uses aides and 
paras effectively with students. 
There is evidence of re-teaching 
observable.  Often models what 
is to be learned when 
appropriate. Provides 
appropriate directions 85% of 
the time. 

There is little variety of methods, 
materials, and strategies being 
used. Content is presented to 
whole groups of students with 
little concern for student 
learning styles or differences. 
Aides and paras are used 
primarily in ways not involving 
students. Occasionally models 
what is to be learned when 
appropriate. Provides 
appropriate directions a majority 
of the time. 

Content is presented from 
textbooks which serve as the sole 
method of instructional delivery. 
Various learning styles are not 
addressed. 
Aides and paras are not utilized and 
no re-teaching is apparent. Seldom 
uses rubrics. Seldom models what is 
to be learned. Provides appropriate 
directions a minority of the time. 

2.3 Engage students in academic 
content 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following? 

 
-Teacher provides ways to 
engage with content that 
significantly promotes student 
mastery of the objective 

 
-Teacher provides 
differentiated ways of 
engaging with content specific 
to individual student needs 

 

-The lesson progresses at an 
appropriate pace so that 
students are never disengaged, 
and students who finish early 

-3/4 or more of students are 
actively engaged in content 
at all times and not off-task 
 
-Teacher provides 
multiple ways, as 
appropriate, of engaging 
with content, all aligned 
to the lesson objective 

 

-Teacher sustains the 
attention of the class by 
maintaining a dynamic 
presence 

 
-Ways of engaging with 
content reflect different 
learning modalities or 
intelligences 

-Fewer than ¾ of  students are 
engaged in content and many 
are off- task 

 
-Teacher may provide 
multiple ways of engaging 
students, but perhaps not 
aligned to lesson objective 
or mastery of content 

 
-Teacher may miss 
opportunities to provide ways 
of differentiating content for 
student engagement 

 
-Some students may not have 
the prerequisite skills 
necessary to fully engage in 
content 

-Fewer than ½ of students are 
engaged in content and many are 
off-task 

 
-Teacher may only provide one way 
of engaging with content OR 
teacher may provide multiple ways 
of engaging students that are not 
aligned to the lesson objective or 
mastery of content 

 
-Teacher does not differentiate 
instruction to target different 
learning modalities 

 
-Most students do not have the 
prerequisite skills necessary to 
fully engage in content 
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have something else 
meaningful to do 

 

-Teacher effectively integrates 
technology as a tool to engage 
students in academic content 

-Students have the 
prerequisite skills and 
knowledge needed to benefit 
from whole-class activities 

 

-ELL and IEP students have 
the appropriate 
accommodations to be 
engaged in content 

 

-Students work hard and are 
deeply active rather than 
pass/receptive (See notes below 
for specific evidence of 
engagement). 

-Students may appear to actively 
listen, but when it comes time 
for participation are 
disinterested in engaging 

-ELL and IEP students are not 
provided with the necessary 
accommodations to engage in 
content 

 2.3a Encourages productive 
engagement 

Homework assignments are on 
the board. The class agenda is 
posted for the day. Teacher 
addresses students that are 
nor engaged. The teacher 
provides a variety of activities 
and student choice in those 
activities. Activities are 
connected to standards. Down 
Time is used productively. The 
teacher provides resources to 
get students better organized. 
The teacher uses a variety of 
questioning/instructional 
strategies. The teacher 
provides on-going 
communication with home. 
Class begins promptly every day. 
Captures the interest of 
students. Students summarize 
and take notes appropriate to 
age and ability level. Students 
are asked to apply what they 
have learned, solve problems, 
and exhibit creativity. 

Homework assignments are 
on the board. The class 
agenda is posted. The teacher 
addresses students that are 
not engaged. The teacher 
provides activities and some 
student choice. Activities are 
connected to standards. 
Student down time is at times 
used productively. The 
teacher uses some 
questioning and instructional 
strategies. The teacher 
encourages on-going 
communication with home. 
Captures the interest of 
students. 
Students summarize and take 
notes appropriate to age and 
ability level. Students are asked 
to apply what they have learned, 
solve problems, and exhibit 
creativity. 

Homework assignments and 
class agendas are 
inconsistently posted. 
Students who are not 
engaged in learning are not 
consistently addressed by the 
teacher. Few activities and 
limited student choice is 
evident. 
Activities are connected to 
standards inconsistently. A 
large amount of student down 
time is evident. The teacher 
and students appear 
disorganized. 
Limited 
questioning/instructional 
strategies are evident. 
There is a limited 
communication with home. In a 
substantial number of lessons 
fails to capture the interest of 
students. Often students are not 
asked to apply what they know, 
solve problems, or exhibit 
creativity. 

Few or none of the exemplary 
descriptors are evident. 
Seldom captures the interest of 
students. Students frequently 
off task related to objective or 
standard. 
Students are seldom asked to apply 
what they have learned, solve 
problems, or exhibit creativity. 

2.4 Check for Understanding For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

-Teacher checks for 
understanding at higher levels by 
asking pertinent, scaffold 
questions that push thinking; 
accepts only high quality student 
responses (those that 

-Teacher checks for 
understanding at almost all key 
moments (when checking is 
necessary to inform 
instruction going forward) and 
gets an accurate “pulse” of the 
class’s understanding. 

 

-Teacher gains 
enough information 
during checks for 

-Teacher sometimes checks 
for understanding of content, 
but misses several key 
moments 

 

-Teacher mostly gets an 
accurate “pulse” of the 
class’s understanding, 
but may not gain 
enough information to 
modify the lesson 

-Teacher rarely or never checks 
for understanding of content, or 
misses nearly all key moments 

 

-Teacher rarely or never gets an 
accurate “pulse” of the class’s 
understanding from checks and 
therefore cannot gain enough 
information to modify the lesson 

 
-Teacher frequently moves on with 
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reveal understanding or lack 
thereof) 
-Teacher uses open-ended 
questions to surface common 
misunderstandings and assess 
student mastery of material at a 
range of both lower and higher- 
order thinking 

 

understanding to 
modify the lesson 
and respond 
accordingly Teacher 
uses a variety of 
methods to check 
for understanding 

 
-Teacher uses wait time 
effectively both after posing 
a question and before 
helping students think 
through a response 

 
-Teacher doesn’t allow 
students to “opt-out” of 
checks for understanding 
and cycles back to these 
students 

 

-Teacher systematically assesses 
every student’s mastery of the 
objective(s) at the end of each 
lesson (usually via exit ticket) 
and diagnoses areas of student 
misunderstanding to drive 
subsequent lessons 

accordingly 

 
-Teacher may not use a 
variety of methods to check 
for understanding, when 
doing so would be helpful 

 
-Teacher may not provide 
enough wait time after posing 
a question for students to 
think and respond before 
helping with an answer or 
moving forward with content 

 
-Teacher sometimes allows 
students to “opt- out” of 
checks for understanding 
without cycling back to these 
students 

 
-Teacher may assess student 
mastery at the end of the lesson, 
but may not use this information 
to drive subsequent lesson 
planning 

content before students have a 
chance to respond to questions or 
frequently gives students the 
answer rather than helping them 
think through the answer 

 

-Teacher frequently allows 
students to “opt-out” of checks for 
understanding and does not cycle 
back to these students 

 

-Teacher rarely or never assesses for 
mastery at the end of the lesson 

2.4a Regularly assesses 
student progress: 
⬧Checks for 
understanding. 
⬧Uses multiple individual 
and group assessments. 
⬧Uses authentic 
assessments as 
appropriate. 
⬧Provides timely 
feedback. Assesses 
accurately and 
efficiently. 
⬧Assigns unguided practice 
as appropriate. 
Demonstrated learning 
objective(s) have been 
accomplished. 
⬧Students have work to 
complete that is related to 
appropriate standards. 
⬧Students are expected to 
complete homework. 
⬧Students redo work. When 
used, follow rubrics to guide 

Routines are in place and 
consistently utilized to formally 
and informally check for 
student comprehension. There 
is evidence of re-teaching 
based on assessment results. 
Students are aware of their 
own progress. The teacher 
communicates student 
progress to the appropriate 
stakeholders. 

 
Formal Evaluation: 
Nine or more indicators are 
observed or evidence is 
provided. 

 
Walk Through: 
Observed or documentation is 
provided that practice conforms 
to expected indicators in nearly 
every case 

A variety of formal and 
informal assessments are 
utilized. There is evidence of 
re-teaching. There is 
evidence of communication 
to some appropriate 
stakeholder groups 
 

Formal Evaluation: 
Seven or more 
indicators are 
observed or 
evidence is 
provided. 

 

Walk Through: 
Observed or documentation is 
provided that practice conforms 
to expected indicators in the 
clear majority of cases. 

There is little evidence of 
students being assessed for 
progress. The teacher provides 
formal assessments but rarely 
goes beyond a textbook 
provided assessment. There is 
no use of assessment 
information to drive 
instruction. 
 

Formal Evaluation: 
Five or more indicators are 
observed or evidence is 
provided. 

 

Walk Through: 
Observed or documentation is 
provided that practice conforms 
to expected indicators in a 
majority of cases. 

There is little or no evidence of 
assessing student progress. 
 

Formal Evaluation: 
Four or fewer indicators are 
observed or evidence is provided. 

 
Walk Through: 
Observed or documentation is 
provided that practice conforms to 
expected indicators in a minority of 
cases. 
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learning 
2.5 Modify Instruction as Needed For Level 4, all of the evidence 

listed under Level 3 is present, 
as well as some of the 
following: 

 
-Teacher anticipates student 
misunderstandings and 
preemptively addresses them 

 
-Teacher is able to modify 
instruction to respond to 
misunderstandings without 
taking away from the flow of the 
lesson or losing engagement 

-Teacher makes appropriate 
adjustments to instruction 
based on checks for 
understanding that lead to 
increased understanding for 
most students 

 
-Teacher differentiates 
delivery of instruction based 
on checks for understanding 
and assessment data to 
meet diverse student needs 

 

-Teacher responds to 
misunderstandings with 
effective scaffolding 
techniques 

 
-Teacher doesn’t give up, but 
continues to try to address 
misunderstanding with different 
techniques if the first try is not 
successful 

-Teacher may attempt to 
make adjustments to 
instruction based on checks 
for understanding, but these 
attempts may be misguided 
and may not increase 
understanding for all students 

 
-Teacher may primarily 
respond to 
misunderstandings by using 
teacher-driven scaffolding 
techniques (for example, re- 
explaining a concept), when 
student-driven techniques 
could have been more 
effective 

 
-Teacher may persist in using a 
particular technique for 
responding to a 
misunderstanding, even when it 
is not succeeding 

-Teacher rarely or never attempts to 
adjust instruction based on checks 
for understanding, and any attempts 
at doing so frequently fail to increase 
understanding for students 

 
-Teacher only responds to 
misunderstandings by using 
teacher-driven scaffolding 
techniques 

 
-Teacher repeatedly uses the same 
technique to respond to 
misunderstandings, even when it is 
not succeeding 
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2.5a.1 Recognizes individual 

differences in students and 

adjusts practices accordingly 

Teacher demonstrates 
the use of pre-assessment 
data to form flexible 
instructional groups and 
plans and implements 
strategies to meet the 
varying learning needs. 
Teacher implements a 
wide variety of materials.  
Pace of instruction is 
appropriate to the goals 
of the lesson and to the 
needs of the students. 
Depth of content covered 
is appropriate. 
Provides appropriately 
for differing student 
abilities. Provides 
developmentally 
appropriate guided 
practice when 
appropriate. Homework 
is on grade level or at 
appropriate 
developmental level. 

 

Pre-assessment of students is 

evident and is used to plan 

lessons to meet student 

needs. Varying learning needs 

of individual students or 

groups are taken into account 

by the use of a variety of 

instructional strategies and 

use of materials. Pace of 

instruction is appropriate to 

the goals of the lesson and to 

the needs of the students. 

Depth of content covered is 

appropriate. Provides 

appropriately for differing 

student abilities. Provides 

developmentally appropriate 

guided practice when 

appropriate.  Homework is 

on grade level or at 

appropriate developmental 

level 

Pre-assessment of 
students is not evident or 
not used in a meaningful 
way to guide instruction. 
Flexible groupings and a 
variety of instructional 
strategies, if evident at all, 
are used only when 
meeting the needs of 
IEP’s. All content 
standards may not be 
covered. Infrequently 
differentiates instruction. 
Opportunities for guided 
practice and expectations 
for homework are 
inconsistent. 

 

No Pre-assessment is 
utilized by the teacher. No 
differentiation of 
instructional practices or 
groupings is evident even 
for those students with 
IEP’s. Not all content 
standards are covered. 
Fail to provide 
differentiation of 
instruction often fails to 
provide guided practice or 
homework. 

 

2.5a.2 Utilizes ongoing assessments 

to modify lesson if necessary 
The teacher uses both 
standardized and 
teacher- created 
curriculum based 
assessments. The 
teacher utilizes the 
results of TRC, STATE 
ASSESSMENT, NWEA, 

WIDA  to drive instruction. 
The teacher identifies 
specific skills that need 
remediation. The teacher 
uses that information for 
grouping. 

The teacher gathers data 

from both standardized and 

teacher created assessments 

and utilizes the data to form 

instructional decisions and 

implement instructional 

practices 

The teacher is aware of 
and gathers data but the 
data is not relevant or if 
relevant is not utilized to 
direct instruction. 
Instructional techniques used 

are not data-driven. 

There is no 
acknowledgement or use of 
assessment data. 
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2.6 Develop Higher Level of 

Understanding through 

Rigorous Instruction and 

Work 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 
 

Teacher is highly effective at 

developing a higher level of 

understanding through 

rigorous instruction and work. 

Lesson is accessible 
and challenging to all 
students 

 
Students are able to 
answer higher-level 
questions with 
meaningful responses 

 
Teacher uses techniques that 

require a substantial number 

of students to respond. 

Teacher uses wait time 

effectively. 

Students pose higher-
level questions to the 
teacher and to each other 
 
Teacher highlights 
examples of recent 
student work that meets 
high expectations; insists 
and motivates students to 
do it again if not great 

 
Teacher encourages students’ 

interest in learning by 

providing students with 

additional opportunities to 

apply and build skills beyond 

expected lesson elements 

(e.g. extra credit or 

enrichment assignments) 

Teacher is effective at 

developing a higher level of 

understanding through 

rigorous instruction and work. 

Lesson is accessible and 
challenging to almost all 
students 

 
Teacher frequently 
develops higher-level 
understanding through 
effective questioning 

 

Lesson pushes almost all 
students forward due to 
differentiation of 
instruction based on each 
student’s level of 
understanding 

 
Students have 
opportunities to 
meaningfully practice, 
apply, and demonstrate 
that they are learning 
 

Teacher shows patience and 

helps students to work hard 

toward mastering the 

objective and to persist even 

when faced with difficult 

material 

Teacher needs 
improvement at 
developing a higher level 
of understanding 
through rigorous 
instruction and work. 

 

Lesson is not always 
accessible or challenging for 
students 

 

Some questions used 
may not be effective in 
developing higher-level 
understanding (too 
complex or confusing) 

 
Teacher may not 
always use questioning 
as an effective tool to 
increase understanding 

 
While students may 
have some 
opportunity to 
meaningfully practice 
and apply concepts, 
instruction is more 
teacher-directed than 
appropriate 

 

Teacher may encourage 
students to work hard, but 
may not persist in efforts 
to have students keep 
trying 

Teacher is ineffective at 
developing a higher level of 
Understanding through 

rigorous instruction and work 

Lesson is not aligned 
with developmental level 
of students (may be too 
challenging or too easy) 

 
Teacher may not use 
questioning as an effective 
tool to increase 
understanding. Students only 
show a surface understanding 
of concepts. 
 

Lesson is almost always 
teacher directed. Students 
have few opportunities to 
meaningfully practice or 
apply concepts 

 

Teacher gives up on student 

easily and does not 

encourage them to persist 

through difficult material 
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2.6a.1 Encourages critical thinking The teacher uses open-ended 

learning opportunities that 

prompt students to analyze, 

synthesize or evaluate 

information. 

The evaluator will see a 

variety of modalities such as 

class discussions, essays, 

journal writing, class projects, 

debates, response to 

literature, etc. Students 

identify similarities and 

differences when lessons call 

for such comparisons.  

Teacher requires students to 

respond to question that ask 

why and how.  Teacher 

requires students to identify 

key concepts and underlying 

principles, evaluate sources 

of information, reflect, 

examine forms of argument, 

compare and contrast, 

generate and  test 

hypotheses, debate different 

positions on issues, brain 

storm ideas, combine 

information in original ways, 

and may use rubrics to 

evaluate information or work 

product 

The teacher respects and 
responds to students 
input. The teacher takes 
advantage of teachable 
moments when students 
challenge conventional 
solutions. The teacher 
acknowledges student 
participation that is out of 
the box. The teacher plans 
for and provides 
opportunities for the 
students to express 
themselves using open-
ended models. 
 
Students identify 
similarities and differences 
when lessons call for such 
comparisons most of the 
time.  Teacher requires 
students to respond to 
question that ask why and 
how. 
 

Teacher requires students to 

identify key concepts and 

underlying principles, 

evaluate sources of 

information, reflect, examine 

forms of argument, compare 

and contrast, generate and 

test hypotheses, debate 

different  positions on issues, 

brain storm ideas, combine 

information in original ways, 

and may use rubrics to 

evaluate information or work 

product most of the time. 

Students are rarely asked to 

go beyond a restatement of 

facts. Students are expected 

to mirror or mimic or re- 

create teacher responses. 

Critical thinking is not evident 

either through teaching 

strategies or through student 

learning. 
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 2.7 Maximize Instructional Time For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 
 
Routines, transitions, and 
procedures are well-
executed. Students know 
what they are supposed to 
be doing and when 
without prompting from 
the teacher 

 

Students are never idle 
while waiting for the 
teacher (for example, 
during attendance) 

 

Students share 
responsibility for 
operations and routines 
and work well together to 
accomplish these tasks 

 
All students are on-task 
and follow instructions of 
teacher without much 
prompting 
 

Disruptive behaviors and off- 

task conversations are rare. 

When they occur, they are 

always addressed without 

major interruption to the 

lesson 

Students arrive on-
time and class starts on 
time 

 
Routines, transitions, and 
procedures are well-
executed. Students know 
what they are supposed 
to be doing and when 
with minimal prompting 
from the teacher 

 

Students are only ever idle 
for brief periods of time 
(for example, during 
attendance) 

 
Teacher delegates time 
between parts of the 
lesson appropriately so as 
best to lead students 
towards mastery of 
objective 

 
Almost all students are 
on-task and follow 
instructions of teacher 
without much 
prompting 
 
Disruptive behaviors and off-

task conversations are rare. 

When they occur, they are 

almost always addressed 

without major interruption to 

the lesson. 

Some students may 
arrive late 
(unexcused) for 
class. Teacher may 
start class late 

 
Routines, transitions, 
and procedures are in 
place, but require 
significant teacher 
direction or prompting 
to be followed 

 

Students are 
sometimes idle for 
short periods (for 
example, during 
attendance) 
without anything to 
do 

 
Teacher may delegate 
lesson time inappropriately 
between parts of the lesson 

 
Significant prompting 
from the teacher is 
necessary for students 
to follow instructions 
and remain on-task 
 

Disruptive behaviors and off-

task conversations sometimes 

occur. They may not be 

addressed in the most 

effective manner and teacher 

may have to stop the lesson 

frequently to address the 

problem 

Students may frequently 
arrive late (unexcused). 
Teacher may frequently start 
class late 

 
There are few or no evident 
routines or procedures in 
place. Students are unclear 
about what they should be 
doing and require significant 
direction from the teacher at 
all times 

 
Students may be idle for 
significant periods of time 

 
Even with significant 
prompting, students 
frequently do not follow 
directions and are off-task 

 
Disruptive behaviors and off 
task conversations are 
common and frequently 
cause the teacher to have to 
make adjustments to the 
lesson 

 

Classroom management is 

generally poor and wastes 

instructional time 
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2.7a.1 Begins class promptly to the 

best of his/her ability 

considering special student 

or school circumstances 

Sponge activities are utilized. 

Advanced organizers are 

utilized. Learning centers are 

utilized.  Transition activities 

are evident. Classroom 

routine is evident. Students 

are engaged in learning 

immediately upon entering 

the classroom. 

Sponge activities/advanced 

organizers/learning centers 

are frequently utilized. 

Transitions are orderly. A 

class routine is evident. 

Students enter the classroom 

with little idea of how the day 

will begin. Student down 

time with little learning is 

evident. The class routine 

requires more structure. 

A class routine is not evident. 
Time off task is abundant. 
There is no use of sponge 

activities, advanced organizer 

or learning centers. Too much 

instructional time is 

unproductive. 

2.7a.2 Has the classroom and work 

ready for students 
Many planned meaningful 

changes/activities that are 

organized efficiently and 

relate to each other to 

maximize student learning 

are utilized. All materials, 

activities and instructional 

strategies are prepared and 

ready in advance of the 

lesson. 

The lesson has an 

appropriate number of 

meaningful changes/activities 

that are organized efficiently 

and relate to each other to 

maximize student learning. 

Materials are organized and 

prepared in anticipation of 

the lesson, maximizing time 

on task. 

Few changes/activities are 

evident. Many are not well- 

organized and mostly are not 

related to each other in a 

meaningful way. Some but 

not all of the materials for the 

lesson are organized and 

prepared in advance 

The teacher utilizes no 

changes/activities while 

presenting a lesson. 

Materials for instruction are 

lacking or disarray. Students 

are mostly off-task. 

2.7a.3 Implements rules, discipline 

plan, procedures, and 

routines 

The teacher models and 
follows the school-wide 
discipline plan. Classroom 
rules are displayed, 
discussed, and followed by 
the students. The teacher 
handles discipline 
problems (except severe) 
within the classroom. 
 

Evidence of student mastery 

of routine is apparent. 

Students assume 

considerable responsibility 

for efficient classroom 

operation. Evidence of 

student development and 

ownership of class rules is 

apparent. 

The teacher follows the 
school-wide discipline plan. 
Classroom rules are 
communicated to students 
and understood. The 
teacher handles discipline 
problems (except severe) 
within the classroom. A 
classroom routine is 
evident. 
Students assume some 

responsibility for an efficient 

classroom operation. 

There is a lack of evidence of 

the teacher choosing to 

follow the school-wide 

discipline plan. Classroom 

rules are not consistently 

followed. The teacher 

handles few discipline 

problems within the 

classroom. A classroom 

routine is not evident. Few 

students assume 

responsibility for an efficient 

classroom operation. There is 

little or no student choice. 

The teacher does not follow 
the school-wide discipline 
plan. Classroom rules are no 
evident. The teacher handles 
few if any discipline problems 
No classroom routine is 
evident. The students assume 
no ownership of the class. 
There is no student choice. 
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  2.8 Create Classroom Culture of 

Respect and Collaboration 
For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 

 
Students are invested in 
the academic success of 
their peers as evidenced by 
unprompted collaboration 
and assistance 
 

Students reinforce positive 

character and behavior and 

discourage negative behavior 

amongst themselves 

Students are respectful 
of their teacher and 
peers 

 
Students are given 
opportunities to 
collaborate and 
support each other in 
the learning process 
 

Teacher reinforces positive 
character and behavior and 
uses consequences 
appropriately to 
discourage negative 
behavior 
 
Teacher has a good rapport 

with students, and shows 

genuine interest in their 

thoughts and opinions 

Students are generally 
respectful of their teacher 
and peers, but may 
occasionally act out or 
need to be reminded of 
classroom norms 
 
Students are given 
opportunities to 
collaborate, but may not 
always be supportive of 
each other or may need 
significant assistance 
from the teacher to work 
together 
 
Teacher may praise 
positive behavior OR 
enforce consequences 
for negative behavior, 
but not both 
 
Teacher may focus on the 

behavior of a few students, 

while ignoring the behavior 

(positive or negative) of 

others 

Students are frequently 
disrespectful of teacher or 
peers as evidenced by 
discouraging remarks or 
disruptive behavior 

 
Students are not given many 
opportunities to collaborate 
OR during these times do not 
work well together even with 
teacher intervention 

 
Teacher rarely or never 
praises positive behavior 

 
Teacher rarely or never 

addresses negative behavior 

2.8a.1 Creates climate conducive to 

learning 
Classroom is inviting, 
welcoming, a variety of 
resources are available, 
rules and expectations 
are evident. Examples of 
exemplary school work 
are on display. Evidence 
of a positive student-
teacher interaction takes 
place. Provides positive 
reinforcement 
appropriately to the 
situation. Attempts to 
motivate students to 
achieve. Attempts to 
maintain appropriate 
positive relationships 
with students. 

Multiple evidences of 

exemplary are in place, but 

not all. Provides positive 

reinforcement appropriately 

to the situation. Attempts to 

motivate students to achieve. 

Attempts to maintain 

appropriate positive 

relationships with students. 

Students are on task the vast 

majority of the time. 

Students make orderly 

transitions the vast majority 

of the time. 

Classroom lacks evidence of 

student work. Rules and 

expectations, resources, and 

teacher-student interaction 

appears forced. Uses positive 

reinforcement on occasion 

but may reinforce negative 

behavior. Attempts to 

motivate students are 

sporadic. Fails to maintain 

positive relationships with 

some students. Students are 

off task on multiple occasions. 

Seldom provides positive 

reinforcement. Seldom 

attempts to motivate student 

to achieve. May fail to 

maintain appropriate positive 

relationships with a number 

of students. Students 

frequently off task. 
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Students are on task. 

Students make orderly 

transitions.  

 

2.8a.2 Treats students equitably Teacher develops and 
maintains a classroom 
environment that is 
responsive and respectful 
of cultural, gender and 
economic backgrounds. 
The teacher calls on all 
students equitably. The 
teacher uses culturally 
diverse materials and 
allows students to share 
cultural heritage. 
 
Classroom activities and 
opportunities are not 
limited by socio-
economics. Personal 
interaction on a 
relationship building level 
is evident. 
 

Behavioral standards are 

enforced consistently. 

Teacher develops and 

maintains a classroom 

environment that is 

responsive and respectful.  

The teacher calls on the 

majority of students in an 

equitable manner.  The 

teacher uses multiple 

materials and allows students 

to share their thoughts. 

Classroom activities are not 

limited by socio-economic or 

cultural differences.  

Behavioral standards are 

enforced consistently 

The teacher may maintain a 

respectful classroom 

environment but it is not 

responsive to cultural, gender 

or economic differences.  

Certain students are called on 

more frequently than others 

and few students are called 

upon at all.   

Few materials are used to 

demonstrate cultural 

diversity.  

There are a limited number 

of classroom activities and 

opportunities.  

Behavioral standards are 

enforced inconsistently. 

The classroom environment is 
not respectful of all or 
responsive to cultural, gender 
or economic differences. 
 

Inappropriate comments or 

responses by students do not 

illicit a teacher response.  

The use of culturally diverse 

materials is not existent. 

Few students are called upon 

if any.  

There are no activities or 

opportunities for students 

evident.  

Behavioral standard are not 

enforced or are enforced 

inconsistently. 

2.8a.3 Encourages positive social 

interaction 
The teacher utilizes peer 
mediation to solve 
conflicts. 

 

The teacher ensures 
students are working 
with a wide variety of 
students. 

 

The teacher has an 
expectation of positive 
social interactions. 

 

 

 

Most exemplary descriptors 

of encouraging positive social 

interaction is evident but not 

all.  

Students treat teacher(s) 

with respect 

Conflicts are solved by 

sending student elsewhere.   

Students are allowed to work 

with the same groups all the 

time.  

The teacher addresses 

negative actions 

inappropriately.  

Few expectations of student 

behavior are communicated.  

The teacher is reactive.  

No conflict resolution is 
apparent. The teacher does 
not deal with student 
conflicts.  

 

The teacher refuse to 
participate in school projects 
and activities. 

 
Students frequently treat 

teacher disrespectfully. 
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The teacher addresses 
negative actions. 
 
Student monitoring by 
the teacher is subtle 
and preventative. 
 
Students correct other 
students respectfully. 
 
The teacher promotes 
school projects and 
activities. 
 
The teacher models 
respectful social 
interaction among 
students and 
colleagues. 
 
Students treat 
teacher(s) with respect. 
 

The teacher complains openly 

about participating in school 

projects.  

Students are allowed to talk 

disrespectfully without a 

response from the teacher.  

On multiple occasions 

students may treat teacher 

disrespectfully. 

2.9 Set High Expectations for 

Academic Success 
For level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 

 
Students participate in 
forming academic goals for 
themselves and analyzing 
their progress 

 
Students demonstrate 
high academic 
expectations for 
themselves 

 

Student comments and 

actions demonstrate that 

they are excited about their 

work and understand why it is 

important 

Teacher sets high 
expectations for students 
of all levels 

 
Students are invested in 
their work and value 
academic success as 
evidenced by their effort 
and quality of their work. 

 
The classroom is a safe 
place to take on challenges 
and risk failure (students do 
not feel shy about asking 
questions or bad about 
answering incorrectly). 
 

Teacher celebrates and 

displays high quality 

academic work 

Teacher may set 
high expectations for 
some, but not others 

 
Students are generally 
invested in their work, 
but may occasionally 
spend time off-task or 
give up when work is 
challenging 

 
Some students may be 
afraid to take on challenges 
and risk failure (hesitant to 
ask for help when needed 
or give-up easily) 

 

Teacher may praise the 
academic work of some, 
but not others 

 

Teacher rarely or never sets 
high expectations for student 

 
Students may demonstrate 
disinterest or lack of 
investment in their work. For 
example, students might be 
unfocused, off-task, or refuse 
to attempt assignments 

 
Students are generally afraid 
to take on challenges and risk 
failure due to frequently 
discouraging comments from 
the teacher or peers 

 

Teacher rarely or never 
praises academic work or 
good behavior 
High quality work is rarely or 

never displayed in the 

classroom 
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High quality work of a few, 

but not all students, may be 

displayed in the classroom 

  2.9a.1. Selects objectives 

appropriate for the ability of 

the students 

Objectives address 
various learning needs 
of individual students 
and groups. 
 
Objectives allow varied 
pace of learning and 
student mastery. Some 
objectives are easy to 
obtain, some more difficult. 
 

Content consistent with grade 

level standards or is 

developmentally appropriate 

and relevant. 

Objectives meet the needs of 

the majority. Content 

consistent with grade level 

standards or is 

developmentally appropriate 

and relevant. 

Objectives are the same for 

all students. On multiple 

occasions content is 

inconsistent with grade level 

standards or is not 

developmentally appropriate 

and relevant. 

Objectives are vague, non- 

existent, and not 

communicated. Frequently 

content inconsistent with 

grade level standards or is no 

developmentally appropriate 

and relevant. 

      2.9a.2 Communicates 

 expectations 
Instructional standards being 

taught that day are 

incorporated.  

 

The teacher always verbalizes 

instructional standards for 

the day, in appropriate level 

language.  

 

The teacher addresses 

behavioral standards for the 

classroom.  

 

The teacher communicates 

expectations to students and 

parents in a variety of ways 

throughout the school year.  

Standards being taught 
are incorporated and 
verbalized to students. 

 

The teacher 
communicates classroom 
and behavioral 
expectations to students 
and parents. 
 

Expectations are high for 

learning and behavior.  

 

Students who do not 

complete homework 

demonstrate understanding 

of consequences. Students 

participate in conferencing. 

Instructional standards are 

not consistently 

communicated to students.  

 

Behavioral standards are 

inconsistent and poorly 

communicated. 

 

High expectation for all 

students is not evident. 

Instructional standards are 

never addressed or 

communicated. 

 

Classroom behavioral 

expectations are not evident.  

 

Communication between 

teacher and student and 

teacher and parents is non-

existent. 



Page | 34 
 

Expectations are consistently 

high for learning and 

behavior for all students.  

 

Students who do not 

complete homework 

demonstrate understanding 

of consequences. Students 

participate in conferencing. 
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DOMAIN 3: Teacher Leadership 
Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 
 

Indicator Highly Effective 
(4) 

Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

3.1 Contribute to School 
Culture 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and 
additionally may: 
-Seek out leadership roles 
-Go above and beyond 
in making time for 
students and peers 
outside of class. 

Teacher will: 
-Contribute ideas and 
expertise to further the 
schools’ mission and 
initiatives 
-Dedicate time 
efficiently, when 
needed, to helping 
students and peers 
outside of class. 

Teacher will: 
-Contribute occasional 
ideas and expertise to 
further the school’s 
mission and initiatives 
Teacher may not: 
-Frequently make the 
time to help students 
and peers efficiently 
outside of class 

Teacher rarely or never 
provides ideas aimed at 
improving school 
efforts. Teacher 
dedicates little or no 
time outside of class 
towards helping 
students and peers. 

3.2 Collaborate with 
Peers 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and 
additionally may: 
-Go above and beyond 
in seeking out 
opportunities to 
collaborate 
-Coach peers through 
difficult situations 
-Take on leadership 
roles within 
collaborative groups 
such as Professional 
Learning Communities 

Teacher will: 
-Seek out and participate in 
regular opportunities to 
work with and learn from 
others 
-Ask for assistance, 
when needed, and 
provide assistance to 
others in need 

Teacher will: 
-Participate in 
occasional 
opportunities to work 
with and learn from 
others 
-Ask for assistance when 
needed 
Teacher may not: 
-Seek to provide other 
teachers with assistance 
when needed OR 
-Regularly seek out 
opportunities to work 
with others 

Teacher rarely or never 
participates in 
opportunities to work 
with others. Teacher 
works in isolation and is 
not a team player. 

3.3 Seek Professional 
Skills and Knowledge 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and 
additionally may: 
-Regularly share newly 
learned knowledge and 
practices with others 
-Seek out opportunities 
to lead professional 
development sessions 

Teacher will: 
-Actively pursue 
opportunities to 
improve knowledge and 
practice 
-Seek out ways to 
implement new practices 
into instruction, where 
applicable 
-Welcome constructive 
feedback to improve 
practices 

Teacher will: 
-Attend all mandatory 
professional 
development 
opportunities 
Teacher may not: 
-Actively pursue 
optional 
professional 
development 
opportunities 

-Seek out ways to 
implement new 
practices into instruction 
-Accept constructive 
feedback well 

Teacher rarely or never 
attends professional 
development 
opportunities. Teacher 
shows little or no 
interest in new ideas, 
programs, or classes to 
improve teaching and 
learning 
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3.4 Advocate for Student 
Success 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and 
additionally may: 
-Display commitment to 
the education of all 
students in the school 
-Make changes and take 
risks to ensure student 
success 

Teacher will: 
-Display commitment to 
the education of all 
his/her students 
-Attempt to remedy 
obstacles around 
student achievement 

Teacher will: 
-Display commitment to 
the education of most 
but not all his/her 
students 

Teacher rarely or never 
displays commitment to 
the education of his/her 
students. Teacher 
accepts failure as par for 
the course. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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Special Education 

Teacher Effectiveness 

Rubric 
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DOMAIN 1: PURPOSEFUL PLANNING 
Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: Building meaningful units of study, 
continuous assessments and a system for tracking student progress as well as plans for accommodations and changes in response to a lack of 
student progress. 
 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

1.1 Utilize Assessment Data to 

Plan 

At level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 

-Incorporates differentiated 

instructional strategies in 

planning to reach every 

student at his/her level of 

understanding. 

Teacher uses prior 
assessment data to 
formulate: 
-Design of achievement goals, 
unit plans, AND lesson plans. 

-use multiple assessments to 

determine PLOP 

Teacher uses prior assessment 
data to formulate: 

-Design of achievement goals, 

unit plans, OR lesson plans, but 

not all of the above 

Teacher rarely or never uses 

prior assessment data when 

planning. 

1.2 Set Ambitious and 

Measurable Achievement 

Goals 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 

-Plans an ambitious annual 

student achievement goal 

wherein every student makes 

typical or high growth 

Teacher develops an annual 
student achievement goal 
that is: 
-Measurable; 
-Aligned to content 
standards; AND 
-Includes benchmarks to help 
monitor learning and inform 
interventions throughout the 
year 

-needs defined in PLOP are 

aligned to goals 

Teacher develops an annual 
student achievement goal 
that is: 
-Measurable 
The goal may not: 
-Align to content standards; OR 

-Include benchmarks to help 

monitor learning and inform 

interventions throughout the 

year 

Teacher rarely or never 

develops achievement goals 

for the class OR goals are 

developed, but are 

extremely general and not 

helpful for planning 

purposes. 

1.2a Selects objectives 

appropriate to the ability of 

the students 

Objectives address various 
learning needs of individual 
students and groups. 

Objectives allow varied pace 

of learning and student 

mastery. Some objectives 

are easy to obtain, some 

more difficult. 

Objectives meet the needs of 

the majority. 
Objectives are the same for all 

students. 
Objectives are vague, 

nonexistent, and not 

communicated. 

1.3 Develop Standards-Based 

Unit Plans and Assessments 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
-Creates well-designed unit 
assessments that align with 
an end of year summative 
assessment (either state, 
district, or teacher created) 

-Anticipates student reaction 

to content; allocation of time 

Based on achievement goals, 
teacher plans units by: 
-Identifying content 
standards that students will 
master in each unit 
-Creating assessments before 
each unit begins for 
backwards planning 
-Allocating an instructionally 
appropriate amount of time 

Based on achievement goals, 
teacher plans units by: 
-Identifying content standards 
that students will master in 
each unit 
 
Teacher may not: 
-Create assessments before 
each unit begins for backwards 
planning 

Teacher rarely or never plans 

units by identifying content 

standards that students will 

master in each unit OR there 

is little to no evidence that 

teacher plans units at all. 
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per unit is flexible and/or 

reflects level of difficulty of 

each unit 

for each unit 

IEP goals aligned to state 

standards 

-Allocate an instructionally 

appropriate amount of time 

for each unit 

1.4 Create Objective-Driven 

Lesson Plans and 

Assessments 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 

-Plans for a variety of 
differentiated instructional 
strategies, anticipating 
where these will be needed 
to enhance instruction 

-Incorporates a variety of 

informal assessments/checks 

for understanding as well as 

summative assessments 

where necessary and uses all 

assessments to directly 

inform instruction 

Based on unit plan, teacher 
plans daily lessons by: 
-Identifying lesson objectives 
that are aligned to state 
content standards. 
-Matching instructional 
strategies as well as 
meaningful and relevant 
activities/assignments to the 
lesson objectives 
-Designing formative 
assessments that measure 
progress towards mastery 
and inform instruction 

-instruction based on IEP 
GOALS 

-Evidence that the IEP is being 

implemented across all 

settings 

Based on unit plan, teacher 
plans daily lessons by: 
-Identifying lesson objectives 
that are aligned to state 
content standards 
-Matching instructional 
strategies and 
activities/assignments to the 
lesson objectives. 
Teacher may not: 
-Design assignments that are 
meaningful or relevant 

-Plan formative assessments to 

measure progress towards 

mastery or inform instruction. 

Teacher rarely or never plans 

daily lessons OR daily lessons 

are planned, but are thrown 

together at the last minute, 

thus lacking meaningful 

objectives, instructional 

strategies, or assignments. 

1.4a Selects instructional 

materials appropriate for 

level of objectives of the 

lesson, the level of the class, 

and the teaching methods. 

A wide variety of materials 

and resources are selected 

that support instructional 

objectives and engage all 

students in meaningful 

learning. 

Materials and resources 

support instructional 

objectives and engage most 

of the students in 

meaningful learning. 

Some materials and resources 

support instructional 

objectives and engage some of 

the students in meaningful 

learning. 

Materials and resources are 

non-existent or do not 

support the instructional 

objectives or engage 

students in meaningful 

learning. 

1.5 Track Student Data and 

Analyze Progress 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 
-Uses daily checks for 
understanding for additional 
data points 
-Updates tracking system 
frequently 

-Uses data analysis of 

student progress to drive 

lesson planning for the 

following day 

Teacher uses an effective 
data tracking system for: 
-Recording student 
assessment/progress data 
-Analyzing student progress 
towards mastery and 
planning future lessons/units 
accordingly 
-Maintaining a grading 
system aligned to student 
learning goals 
-Teacher monitors progress 
on goals 

-Services are implemented as 

identified in IEP 

Teacher uses an effective data 
tracking system for: 
-Recording student 
assessment/progress data 
-Maintaining a grading system 
Teacher may not: 
-Use data to analyze student 
progress towards mastery or 
to plan future lessons/units 

-Have grading system that 

appropriately aligns with 

student learning goals 

Teacher rarely or never uses 

a data tracking system to 

record student 

assessment/progress data 

and/or has no discernible 

grading system. 
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DOMAIN 2: EFFECTIVE INSTRUCTION 

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the 

objectives in a classroom environment that fosters a climate of urgency and expectation around achievement, excellence and respect. 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.1 Develop student 

understanding and mastery 

of lesson objectives 

For Level 4, all of the 
evidence listed under Level 3 
is present, as well as some of 
the following: 
 
-Students can explain what 
they are learning and why it 
is important, beyond 
repeating the stated 
objective 
 

-Teacher effectively engages 

prior knowledge of students 

in connecting to lesson. 

Students demonstrate 

through work or comments 

that they understand this 

connection. 

-Lesson objective is specific, 
measurable, and aligned to 
standards. It conveys what 
students are learning and 
what they will be able to do 
by the end of the lesson. 
 

-Objective is written in a 
student- friendly manner 
and/or explained to students 
in easy-to-understand terms. 
 
-Importance of the objective 
is explained so that students 
understand why they are 
learning what they are 
learning 
 

-Lesson builds on students’ 
prior knowledge of key 
concepts and skills and 
makes this connection 
evident to students 
 
-Lesson is well-organized to 
move students towards 
mastery of the objective 
-lesson plan that incorporates 
differentiated instruction for 
all levels of 
instruction/student needs 

-clearly identified objective 

-TOR identifies relationship 

between lesson and IEP 

goals. 

-Lesson objective conveys 
what students are learning 
and what they will be able to 
do by the end of the lesson, 
but may not be aligned to 
standards or measurable 
 
-Objective is stated, but not 
in a student- friendly manner 
that leads to understanding 
 

-Teacher attempts 
explanation of importance of 
objective, but students fail to 
understand 
 
-Lesson generally does not 
build on prior knowledge of 
students or students fail to 
make this connection 
 

-Organization of the lesson 

may not always be connected 

to mastery of the objective 

-Lesson objective is missing 
more than one component.  
It may not be clear about 
what students are learning or 
will be able to do by the end 
of the lesson. 
 
-There may not be a clear 
connection between the 
objective and lesson, or 
teacher may fail to make this 
connection for students. 
 
-Teacher may fail to discuss 
importance of objective or 
there may not be a clear 
understanding amongst 
students as to why the 
objective is important. 
 

-There may be no effort to 
connect objective to prior 
knowledge of students 
 

-Lesson is disorganized and 

does not lead to mastery of 

objective. 

2.2 Demonstrate and Clearly 

Communicate Content 

Knowledge to Students 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

-Teacher demonstrates 
content knowledge and 
delivers content that is 
factually correct. 

 

-Teacher delivers content 
that is factually correct. 

 
-Content occasionally lacks 
clarity and is not as well 

-Teacher may deliver content 
that is factually incorrect. 

 
-Explanations may be unclear 
or incoherent and fail to build 
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-Teacher fully explains 
concepts in as direct and 
efficient a manner as 
possible, while still achieving 
student understanding. 

 

-Teacher effectively connects 
content to other content 
areas, students’ experiences 
and interests, or current 
events in order to make 
content relevant and build 
interest. 

 
-Explanations spark student 
excitement and interest in 
the content 

 
-Students participate in each 
other’s learning of content 
through collaboration during 
the lesson. 

 

-Students ask higher-order 

questions and make 

connections independently, 

demonstrating that they 

understand the content at a 

higher level. 

-Content is clear, concise and 
well- organized. 

 
-Teacher restates and 
rephrases instruction in 
multiple ways to increase 
understanding. 

 

-Teacher emphasizes key 
points or main ideas in 
content. 

 

-Teacher uses 
developmentally appropriate 
language and explanations. 

 

-Teacher implements 

relevant instructional 

strategies learned via 

professional development. 

organized as it could be. 

 

-Teacher may fail to restate 
or rephrase instruction in 
multiple ways to increase 
understanding. 

 
-Teacher does not 
adequately emphasize main 
ideas, and students are 
sometimes confused about 
key takeaways. 

 

-Explanations sometimes lack 
developmentally appropriate 
language. 

 

-Teacher does not always 

implement new and 

improved instructional 

strategies learned via 

professional development. 

student understanding of key 
concepts. 

 
-Teacher continues with 
planned instruction, even 
when it is obvious that 
students are not 
understanding content. 

 

-Teacher does not emphasize 
main ideas and students are 
often confused about 
content. 

 

-Teacher fails to use 

developmentally appropriate 

language. 

2.2a Presents content of the 

lesson so it is 

understandable to students: 

A variety of methods, 
materials, strategies are 
being used to address 
different student needs. 
A variety of learning styles 
are being addressed. 

Flexible groupings are being 

utilized. Evidence of re- 

teaching is observable for 

students in need of it. 

Teacher uses aides or paras 

effectively with students. 

Audiovisuals are used 

effectively. Rubrics are used 

when called for by the 

instructional plan.  Models 

Some learning styles and 
student abilities are being 
addressed by the teacher. A 
variety of methods, 
materials, and strategies are 
being used. Some flexible 
groupings are being used. 
The teacher uses aides and 
paras effectively with 
students. There is evidence 
of re-teaching observable.  
Often models what is to be 
learned when appropriate. 

Provides appropriate 

directions 85% of the time. 

There is little variety of 

methods, materials, and 

strategies being used. 

Content is presented to 

whole groups of students 

with little concern for 

student learning styles or 

differences. Aides and paras 

are used primarily in ways 

not involving students.  

Occasionally models what is 

to be learned when 

appropriate. Provides 

appropriate directions a 

majority of the time. 

Content is presented from 

textbooks which serve as the 

sole method of instructional 

delivery. Various learning 

styles are not addressed. 

Aides and paras are not 

utilized and no re-teaching is 

apparent. Seldom uses 

rubrics. Seldom models what 

is to be learned. Provides 

appropriate directions a 

minority of the time. 
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what is to be learned when 

appropriate. Assignments 

have appropriate directions. 

Learning requires some higher 

order of thinking. 

2.3 Engage students in academic 

content 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following? 

 
-Teacher provides ways to 
engage with content that 
significantly promotes 
student mastery of the 
objective 

 
-Teacher provides 
differentiated ways of 
engaging with content 
specific to individual student 
needs 

 

-The lesson progresses at an 
appropriate pace so that 
students are never 
disengaged, and students 
who finish early have 
something else meaningful 
to do 

 

-Teacher effectively 

integrates technology as a 

tool to engage students in 

academic content 

-3/4 or more of students are 
actively engaged in content 
at all times and not off-task 

 

-Teacher provides multiple 
ways, as appropriate, of 
engaging with content, all 
aligned to the lesson 
objective 

 
-Teacher sustains the 
attention of the class by 
maintaining a dynamic 
presence 

 

-Ways of engaging with 
content reflect different 
learning modalities or 
intelligences 

 
-Students have the 
prerequisite skills and 
knowledge needed to benefit 
from whole-class activities 

 
-ELL and IEP students have 
the appropriate 
accommodations to be 
engaged in content 

 
-Students work hard and are 
deeply active rather than 
pass/receptive (See notes 
below for specific evidence 
of engagement). 

-evidence of use of Peer 

Reviewed and/or Research 

based strategies 

-Fewer than ¾ of students are 
engaged in content and many 
are off-task 

 

-Teacher may provide 
multiple ways of engaging 
students, but perhaps not 
aligned to lesson objective or 
mastery of content 

 

-Teacher may miss 
opportunities to provide 
ways of differentiating 
content for student 
engagement 

 
-Some students may not 
have the prerequisite skills 
necessary to fully engage in 
content 

 

-Students may appear to 

actively listen, but when it 

comes time for participation 

are disinterested in engaging 

-Fewer than ½ of students are 
engaged in content and 
many are off-task 

 

-Teacher may only provide 
one way of engaging with 
content OR teacher may 
provide multiple ways of 
engaging students that are 
not aligned to the lesson 
objective or mastery of 
content 

 
-Teacher does not 
differentiate instruction to 
target different learning 
modalities 

 

-Most students do not have 
the prerequisite skills 
necessary to fully engage in 
content 

 

-ELL and IEP students are not 

provided with the necessary 

accommodations to engage 

in content 

2.3a Encourages productive 

engagement 

Homework assignments are 
on the board. The class 
agenda is posted for the day. 

Homework assignments are 
on the board. The class 
agenda is posted. The teacher 

Homework assignments and 

class agendas are 

inconsistently posted. 

Few or none of the 

exemplary descriptors are 

evident. Seldom captures the 
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Teacher addresses students 
that are nor engaged.  The 
teacher provides a variety of 
activities and student choice 
in those activities. Activities 
are connected to standards. 
Down Time is used 
productively. The teacher 
provides resources to get 
students better organized. 
The teacher uses a variety of 
questioning/instructional 
strategies.  The teacher 
provides on-going 
communication with home. 

Class begins promptly every 

day. Captures the interest of 

students. Students 

summarize and take notes 

appropriate to age and ability 

level. Students are asked to 

apply what they have 

learned, solve problems, and 

exhibit creativity. 

addresses students that are 
not engaged. The teacher 
provides activities and some 
student choice. Activities are 
connected to standards. 
Student down time is at 
times used productively. The 
teacher uses some 
questioning and instructional 
strategies. The teacher 
encourages on-going 
communication with home. 

Captures the interest of 

students. Students 

summarize and take notes 

appropriate to age and 

ability level. Students are 

asked to apply what they 

have learned, solve 

problems, and exhibit 

creativity. 

Students who are not 

engaged in learning are not 

consistently addressed by 

the teacher.  Few activities 

and limited student choice is 

evident.  Activities are 

connected to standards 

inconsistently. A large 

amount of student down 

time is evident. The teacher 

and students appear 

disorganized. Limited 

questioning/instructional 

strategies are evident. There 

is a limited communication 

with home. In a substantial 

number of lessons fails to 

capture the interest of 

students. Often students are 

not asked to apply what they 

know, solve problems, or 

exhibit creativity. 

interest of students. 

Students frequently off task 

related to objective or 

standard. Students are 

seldom asked to apply what 

they have learned, solve 

problems, or exhibit 

creativity. 

2.4 Check for Understanding For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 
-Teacher checks for 
understanding at higher 
levels by asking pertinent, 
scaffold questions that push 
thinking; accepts only high 
quality student responses 
(those that reveal 
understanding or lack 
thereof) 

 

-Teacher uses open-ended 

questions to surface common 

misunderstandings and 

assess student mastery of 

material at a range of both 

lower and higher-order 

thinking 

-Teacher checks for 
understanding at almost all 
key moments (when checking 
is necessary to inform 
instruction going forward) 
and gets an accurate “pulse” 
of the class’s understanding. 
-Teacher gains enough 
information during checks for 
understanding to modify the 
lesson and respond 
accordingly 

 

-Teacher uses a variety of 
methods to check for 
understanding 

 
-Teacher uses wait time 
effectively both after posing 
a question and before 
helping students think 
through a response 

-Teacher sometimes checks 
for understanding of content, 
but misses several key 
moments 

 
-Teacher mostly gets an 
accurate “pulse” of the 
class’s understanding, but 
may not gain enough 
information to modify the 
lesson accordingly 

 

-Teacher may not use a 
variety of methods to check 
for understanding, when 
doing so would be helpful 

 
-Teacher may not provide 
enough wait time after 
posing a question for 
students to think and 
respond before helping with 

-Teacher rarely or never 
checks for understanding of 
content, or misses nearly all 
key moments 

 
-Teacher rarely or never gets 
an accurate “pulse” of the 
class’s understanding from 
checks and therefore cannot 
gain enough information to 
modify the lesson 

 

-Teacher frequently moves 
on with content before 
students have a chance to 
respond to questions or 
frequently gives students the 
answer rather than helping 
them think through the 
answer 

 
-Teacher frequently allows 
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-Teacher doesn’t allow 
students to “opt-out” of 
checks for understanding and 
cycles back to these students 

 

-Teacher systematically 

assesses every student’s 

mastery of the objective(s) at 

the end of each lesson 

(usually via exit ticket) and 

diagnoses areas of student 

misunderstanding to drive 

subsequent lessons 

an answer or moving forward 
with content 

 

-Teacher sometimes allows 

students to “opt-out” of 

checks for understanding 

without cycling back to these 

students 

-Teacher may assess student 

mastery at the end of the 

lesson, but may not use this 

information to drive 

subsequent lesson planning 

students to “opt-out” of 
checks for understanding and 
does not cycle back to these 
students 

 

-Teacher rarely or never 

assesses for mastery at the 

end of the lesson 

2.4a Regularly assesses student 
progress: 

Checks for understanding 
Uses multiple individual and 
group assessments. 
Uses authentic assessments 
as appropriate. 
Provides timely feedback.  
Assesses accurately and 
efficiently. 
Assigns unguided practice as 
appropriate. 
Demonstrated learning 
objective(s) have been 
accomplished. 
Students have work to 
complete that is related to 
appropriate standards. 
Students are expected to 
complete homework. 

Students redo work.  

When used, follow rubrics to 

guide learning 

Routines are in place and 
consistently utilized to 
formally and informally check 
for student comprehension. 
There is evidence of re-
teaching based on 
assessment results. 
 
Students are aware of their 
own progress. The teacher 
communicates student 
progress to the appropriate 
stakeholders. 

 

Formal Evaluation: 
Nine or more indicators are 
observed or evidence is 
provided. 

 
Walk Through: 

Observed or documentation 

is provided that practice 

conforms to expected 

indicators in nearly every 

case. 

A variety of formal and 
informal assessments are 
utilized. There is evidence of 
re-teaching. There is 
evidence of communication 
to some appropriate 
stakeholder groups 
 

Formal Evaluation: 
Seven or more indicators are 
observed or evidence is 
provided. 

 
Walk Through: 

Observed or documentation 

is provided that practice 

conforms to expected 

indicators in the clear 

majority of cases. 

There is little evidence of 
students being assessed for 
progress.  The teacher 
provides formal assessments 
but rarely goes beyond a 
textbook provided 
assessment. There is no use 
of assessment information to 
drive instruction. 
 

Formal Evaluation: 
Five or more indicators are 
observed or evidence is 
provided. 

 

Walk Through: 

Observed or documentation 

is provided that practice 

conforms to expected 

indicators in a majority of 

cases. 

There is little or no evidence 
of assessing student 
progress. 
 

 

Formal Evaluation: 
Four or fewer indicators are 
observed or evidence is 
provided. 
 

Walk Through: 

Observed or documentation 

is provided that practice 

conforms to expected 

indicators in a minority of 

cases. 

2.5 Modify Instruction as 

Needed 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 
-Teacher anticipates student 
misunderstandings and 

-Teacher makes appropriate 
adjustments to instruction 
based on checks for 
understanding that lead to 
increased understanding for 
most students 

 

-Teacher may attempt to 
make adjustments to 
instruction based on checks 
for understanding, but these 
attempts may be misguided 
and may not increase 
understanding for all students 

-Teacher rarely or never 
attempts to adjust 
instruction based on checks 
for understanding, and any 
attempts at doing so 
frequently fail to increase 
understanding for students 
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preemptively addresses them 

 

-Teacher is able to modify 

instruction to respond to 

misunderstandings without 

taking away from the flow of 

the lesson or losing 

engagement 

-Teacher differentiates 

delivery of instruction based 

on checks for understanding 

and assessment data to meet 

diverse student needs 

 
-Teacher responds to 
misunderstandings with 
effective scaffolding 
techniques 

 

-Teacher doesn’t give up, but 

continues to try to address 

misunderstanding with 

different techniques if the 

first try is not successful 

 

-Teacher may primarily 

respond to 

misunderstandings by using 

teacher-driven scaffolding 

techniques (for example, re- 

explaining a concept), when 

student-driven techniques 

could have been more 

effective  

 

-Teacher may persist in using 

a particular technique for 

responding to a 

misunderstanding, even 

when it is not succeeding 

 
-Teacher only responds to 
misunderstandings by using 
teacher-driven scaffolding 
techniques 

 

-Teacher repeatedly uses the 

same technique to respond 

to misunderstandings, even 

when it is not succeeding 

2.5a.1 Recognizes individual 

differences in students and 

adjusts practices accordingly 

Teacher demonstrates the 
use of pre-assessment data 
to form flexible instructional 
groups and plans and 
implements strategies to 
meet the varying 
learning needs. Teacher 
implements a wide variety of 
materials. Pace of instruction 
is appropriate to the goals of 
the lesson and to the needs 
of the students.  Depth of 
content covered is 
appropriate. Provides 
appropriately for differing 
student abilities. Provides 
developmentally appropriate 
guided practice when 
appropriate. Homework 
is on grade level or at 
appropriate developmental 
level. 

Pre-assessment of students 
is evident and is used to plan 
lessons to meet student 
needs. Varying 
learning needs of individual 
students or groups are taken 
into account by the use of a 
variety of instructional 
strategies and use of 
materials. Pace of instruction 
is appropriate to the goals of 
the lesson and to the needs 
of the students. Depth of 
content covered is 
appropriate. Provides 
appropriately for differing 
student abilities. Provides 
developmentally appropriate 
guided practice when 
appropriate. Homework is on 
grade level or at appropriate 
developmental level. 

Pre-assessment of students 
is not evident or not used in 
a meaningful way to guide 
instruction. Flexible 
groupings and a variety of 
instructional strategies, if 
evident at all, are used only 
when meeting the 
needs of IEP’s. All content 
standards may not be 
covered. Infrequently 
differentiates 
instruction. Opportunities for 
guided practice and 
expectations for homework 
are inconsistent. 

No Pre-assessment is utilized 
by the teacher. No 
differentiation of 
instructional practices or 
groupings is evident even for 
those students with IEP’s. 
Not all content standards are 
covered. Fail to provide 
differentiation of instruction 
often fails to provide guided 
practice or homework. 

2.5a.2 Utilizes ongoing 

assessments to modify 

lesson if necessary 

-The teacher uses both 

standardized and teacher- 

created curriculum based 

assessments.  The teacher 

utilizes the results of TRC, 

STATE ASSESSMENT, NWEA, 

WIDA to drive instruction. 

-The teacher gathers data 

from both standardized and 

teacher created assessments 

and utilizes the data to form 

instructional decisions and 

implement instructional 

practices. 

-The teacher is aware of and 

gathers data but the data is 

not relevant or if relevant is 

not utilized to direct 

instruction. Instructional 

techniques used are not 

data-driven. 

There is no 

acknowledgement or use of 

assessment data. 
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-The teacher identifies 

specific skills that need 

remediation.  The teacher 

uses that information for 

grouping. 

 

 

 

 

 

 

 

 

 

 

 

 
 

2.6 Develop Higher Level of 

Understanding through 

Rigorous Instruction and 

Work 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 
-Lesson is accessible and 
challenging to all students 

 
-Students are able to answer 
higher-level questions with 
meaningful responses 

 
-Teacher uses techniques 
that require a substantial 
number of students to 
respond. 

 
-Teacher uses wait time 
effectively. 

 

-Students pose higher-level 
questions to the teacher and 
to each other 
 
-Teacher highlights examples 
of recent student work that 
meets high expectations; 
insists and motivates 
students to do it again if not 
great 

 

-Teacher encourages 

students’ interest in learning 

by providing students with 

additional opportunities to 

apply and build skills beyond 

expected lesson elements 

(e.g. extra credit or 

-Lesson is accessible and 
challenging to almost all 
students 

 
-Teacher frequently develops 
higher-level understanding 
through effective questioning 

 
-Lesson pushes almost all 
students forward due to 
differentiation of instruction 
based on each student’s level 
of understanding 

 

-Students have opportunities 
to meaningfully practice, 
apply, and demonstrate that 
they are learning 

 

-Teacher shows patience and 

helps students to work hard 

toward mastering the 

objective and to persist even 

when faced with difficult 

material 

-Lesson is not always 
accessible or challenging for 
students 

 
-Some questions used may 
not be effective in 
developing higher-level 
understanding (too complex 
or confusing) 

 
-Teacher may not always use 
questioning as an effective 
tool to increase 
understanding 

 

-While students may have 
some opportunity to 
meaningfully practice and 
apply concepts, instruction is 
more teacher-directed than 
appropriate 

 

-Teacher may encourage 

students to work hard, but 

may not persist in efforts to 

have students keep trying 

-Lesson is not aligned with 
developmental level of 
students (may be too 
challenging or too easy) 

 
-Teacher may not use 
questioning as an 
effective tool to 
increase understanding. 
Students only show a 
surface understanding 
of concepts. 

 

-Questions do not 
result in higher-level 
understanding for 
students 

 
-Lesson is almost always 
teacher directed. 
Students have few 
opportunities to 
meaningfully practice or 
apply concepts 

 

-Teacher gives up on students 

easily and does not 

encourage them to persist 

through difficult material 
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enrichment assignments) 

2.6a.1 Encourages critical thinking The teacher uses open-ended 

learning opportunities that 

prompt students to analyze, 

synthesize or evaluate 

information. The evaluator 

will see a variety of 

modalities such as class 

discussions, essays, journal 

writing, class projects, 

debates, response to 

literature, etc. Students 

identify similarities and 

differences when lessons call 

for such comparisons. 

Teacher requires students to 

respond to question that ask 

why and how. Teacher 

requires students to identify 

key concepts and underlying 

principles, evaluate sources 

of information, reflect, 

examine forms of argument, 

compare and contrast, 

generate and test hypotheses, 

debate different positions on 

issues, brain storm ideas, 

combine information in 

original ways, and may use 

rubrics to evaluate 

information or work product. 

The teacher respects and 

responds to students input.  

The teacher takes advantage 

of teachable moments when 

students challenge 

conventional solutions. The 

teacher acknowledges 

student participation that is 

out of the box. The teacher 

plans for and provides 

opportunities for the 

students to express 

themselves using open-

ended models.  Students 

identify similarities and 

differences when lessons call 

for such comparisons most of 

the time. Teacher requires 

students to respond to 

question that ask why and 

how. Teacher requires 

students to identify key 

concepts and underlying 

principles, evaluate sources 

of information, reflect, 

examine forms of argument, 

compare and contrast, 

generate  and test 

hypotheses, debate different 

positions on issues, brain 

storm ideas, combine 

information in original ways, 

and may use rubrics to 

evaluate information or work 

product most of the time. 

Students are rarely asked to 

go beyond a restatement of 

facts. Students are expected 

to mirror or mimic or re-

create teacher responses. 

Critical thinking is not 

evident either through 

teaching strategies or 

through student learning. 

2.7 Maximize Instructional Time For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

-Routines, transitions, and 
procedures are well-

Students arrive on-time and 
class starts on time 

 
-Routines, transitions, and 
procedures are well-
executed. Students know 
what they are supposed to 

-Some students may arrive 
late (unexcused) for class. 
Teacher may start class late 

 
-Routines, transitions, and 
procedures are in place, but 
require significant teacher 

-Students may frequently 
arrive late (unexcused). 
Teacher may frequently start 
class late 

 
-There are few or no evident 
routines or procedures in 
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executed. Students know 
what they are supposed to 
be doing and when without 
prompting from the teacher 

 
-Students are never idle while 
waiting for the teacher (for 
example, during attendance) 

 
-Students share responsibility 
for operations and routines 
and work well together to 
accomplish these tasks 

 

-All students are on-task and 
follow instructions of teacher 
without much prompting 

 

-Disruptive behaviors and off- 

task conversations are rare. 

When they occur, they are 

always addressed without 

major interruption to the 

lesson 

be doing and when with 
minimal prompting from the 
teacher 

 

-Students are only ever idle 
for brief periods of time (for 
example, during attendance) 

 
-Teacher delegates time 
between parts of the lesson 
appropriately so as best to 
lead students towards 
mastery of objective 

 
-Almost all students are on-
task and follow instructions 
of teacher without much 
prompting 

 

-Disruptive behaviors and off-
task conversations are rare. 
When they occur, they are 
almost always addressed 
without major interruption 
to the lesson. 

-master schedule of service 
delivery 

-effectively manages 

instructional resources 

direction or prompting to be 
followed 

 
-Students are sometimes idle 
for short periods (for 
example, during attendance) 
without anything to do 

 
-Teacher may delegate 
lesson time inappropriately 
between parts of the lesson 

 
-Significant prompting from 
the teacher is necessary for 
students to follow 
instructions and remain on-
task 

 

-Disruptive behaviors and 

off-task conversations 

sometimes occur. They may 

not be addressed in the most 

effective manner and teacher 

may have to stop the lesson 

frequently to address the 

problem 

place. Students are unclear 
about what they should be 
doing and require significant 
direction from the teacher at 
all times 

 

-Students may be idle for 
significant periods of time 

 

-Even with significant 
prompting, students 
frequently do not follow 
directions and are off-task 

 
-Disruptive behaviors and 
off-task conversations are 
common and frequently 
cause the teacher to have to 
make adjustments to the 
lesson 

 

-Classroom management is 

generally poor and wastes 

instructional time 

2.7.a.1 Begins class promptly to 
the best of his/her ability 
considering special 
student or school 
circumstances 

Sponge activities are utilized. 

Advanced organizers are 

utilized. Learning centers are 

utilized.  Transition activities 

are evident. Classroom 

routine is evident.  Students 

are engaged in learning 

immediately upon entering 

the classroom. 

Sponge activities/advanced 

organizers/learning centers 

are frequently utilized. 

Transitions are orderly. A 

class routine is evident. 

Students enter the classroom 

with little idea of how the 

day will begin. Student down 

time with little learning is 

evident. The class routine 

requires more structure. 

A class routine is not evident. 

Time off task is abundant. 

There is no use of sponge 

activities, advanced 

organizers or learning 

centers. Too much 

instructional time is 

unproductive. 

2.7a.2 Has the classroom and 
work ready for students 

Many planned meaningful 

changes/activities that are 

organized efficiently and 

relate to each other to 

maximize student learning 

are utilized. All materials, 

activities and instructional 

The lesson has an 
appropriate number of 
meaningful 
changes/activities that are 
organized efficiently and 
relate to each other to 
maximize student learning. 
Materials are organized and 

Few changes/activities are 

evident. Many are not well-

organized and mostly are not 

related to each other in a 

meaningful way. Some but 

not all of the materials for 

the lesson are organized and 

The teacher utilizes no 
changes/activities while 
presenting a lesson. 
Materials for instruction are 
lacking or in disarray. 

Students are mostly off-task. 
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strategies are prepared and 

ready in advance of the 

lesson. 

prepared in anticipation of 
the lesson, maximizing time 
on task. 

prepared in advance. 

2.7a.3 Implements rules, 
discipline plan, 
procedures, and routines 

The teacher models and 

follows the school-wide 

discipline plan. Classroom 

rules are displayed, 

discussed, and followed by 

the students. The teacher 

handles discipline problems 

(except severe) within the 

classroom. Evidence of 

student mastery of routine is 

apparent. Students assume 

considerable responsibility 

for efficient classroom 

operation. Evidence of 

student development and 

ownership of class rules is 

apparent. 

The teacher follows the 

school-wide discipline plan. 

Classroom rules are 

communicated to students 

and understood. The teacher 

handles discipline problems 

(except severe) within the 

classroom. A classroom 

routine is evident. Students 

assume some responsibility 

for an efficient classroom 

operation. 

There is a lack of evidence of 

the teacher choosing to 

follow the school-wide 

discipline plan. Classroom 

rules are not consistently 

followed. The teacher 

handles few discipline 

problems within the 

classroom. A classroom 

routine is not evident. Few 

students assume 

responsibility for an efficient 

classroom operation. There 

is little or no student choice. 

The teacher does not follow 

the school- wide discipline 

plan. Classroom rules are not 

evident.  The teacher handles 

few if any discipline 

problems. No classroom 

routine is evident. The 

students assume no 

ownership of the class. There 

is no student choice. 

2.8 Create Classroom Culture 
of Respect and 
Collaboration 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

-Students are invested in the 
academic success of their 
peers as evidenced by 
unprompted collaboration 
and assistance 

 

-Students reinforce positive 

character and behavior and 

discourage negative behavior 

amongst themselves 

-Students are respectful of 
their teacher and peers 
 
-Students are given 
opportunities to collaborate 
and support each other in the 
learning process 
 

-Teacher reinforces positive 
character and behavior and 
uses consequences 
appropriately to discourage 
negative behavior 

 

-Teacher has a good rapport 

with students, and shows 

genuine interest in their 

thoughts and opinions 
-evidence of instruction on 
behavior goals across all 
settings 
-evidence of implementation 
of positive behavior 
management plan 

-environmental supports are 

-Students are generally 
respectful of their teacher 
and peers, but may 
occasionally act out or need 
to be reminded of classroom 
norms 
 

-Students are given 
opportunities to collaborate, 
but may not always be 
supportive of each other or 
may need significant 
assistance from the teacher 
to work together 

 
-Teacher may praise positive 
behavior OR enforce 
consequences for negative 
behavior, but not both 

 

-Teacher may focus on the 

behavior of a few students, 

while ignoring the behavior 

(positive or negative) of 

others 

-Students are frequently 
disrespectful of teacher or 
peers as evidenced by 
discouraging remarks or 
disruptive behavior 

 

-Students are not given many 
opportunities to collaborate 
OR during these times do not 
work well together even with 
teacher intervention 

 
-Teacher rarely or never 
praises positive behavior 

 

-Teacher rarely or never 

addresses negative behavior 
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in place 

2.8a.1 Creates climate 
conducive to learning 

Classroom is inviting, 
welcoming, a variety of 
resources are available, rules 
and expectations are evident. 
Examples of exemplary 
school work are on display. 
Evidence of a positive 
student-teacher interaction 
takes place. 
Provides positive 
reinforcement appropriately 
to the situation. Attempts to 
motivate students to achieve. 
Attempts to maintain 
appropriate positive 
relationships with students. 

Students are on task. 

Students make orderly 

transitions. 

Multiple evidences of 
exemplary are in place, but 
not all. Provides positive 
reinforcement appropriately 
to the situation. 
Attempts to motivate 
students to achieve. 
Attempts to maintain 
appropriate positive 
relationships with students. 
Students are on task the vast 
majority of the time. 

Students make orderly 

transitions the vast majority 

of the time. 

Classroom lacks evidence of 
student work. Rules and 
expectations, resources, and 
teacher-student interaction 
appears forced. Uses positive 
reinforcement on occasion 
but may reinforce negative 
behavior. 

Attempts to motivate 

students are sporadic. Fails 

to maintain positive 

relationships with some 

students. Students are off 

task on multiple occasions. 

Seldom provides positive 

reinforcement. Seldom 

attempts to motivate 

students to achieve. May fail 

to maintain appropriate 

positive relationships with a 

number of students. Students 

frequently off task. 

2.8a.2 Treats students equitably Teacher develops and 
maintains a classroom 
environment that is 
responsive and respectful of 
cultural, gender and 
economic backgrounds. The 
teacher calls on all students 
equitably. The teacher uses 
culturally diverse materials 
and allows students to share 
cultural heritage. 
Classroom activities and 
opportunities are not limited 
by socio-economics. 
Personal interaction on a 
relationship building level is 
evident. 

Behavioral standards are 

enforced consistently. 

Teacher develops and 

maintains a classroom 

environment that is 

responsive and respectful. 

The teacher calls on the 

majority of students in an 

equitable manner. The 

teacher uses multiple 

materials and allows 

students to share their 

thoughts. Classroom 

activities are not limited by 

socio-economic or cultural 

differences. Behavioral 

standards are enforced 

consistently 

The teacher may maintain a 
respectful classroom 
environment but it is not 
responsive to cultural, gender 
or economic differences. 
Certain students are called 
on more frequently than 
others and few students are 
called upon at all. Few 
materials are used to 
demonstrate cultural 
diversity. There are a limited 
number of classroom 
activities and opportunities. 

Behavioral standards are 

enforced inconsistently. 

The classroom environment 
is not respectful of all or 
responsive to cultural, 
gender or economic 
differences. 
Inappropriate comments or 
responses by students do not 
illicit a teacher response. The 
use of culturally diverse 
materials is not existent. Few 
students are called upon if 
any. There are no activities or 
opportunities for students 
evident. 

Behavioral standards are not 

enforced or are enforced 

inconsistently. 

2.8a.3 Encourages positive 
social interaction 

-The teacher utilizes peer 
mediation to solve conflicts. 
-The teacher ensures 
students are working with a 
wide variety of students. 
-The teacher has an 
expectation of positive social 
interactions. 

Most exemplary descriptors 

of encouraging positive social 

interaction is evident but not 

all. Students treat teacher(s) 

with respect. 

Conflicts are solved by 

sending student elsewhere. 

Students are allowed to work 

with the same groups all the 

time. The teacher addresses 

negative actions 

inappropriately. Few 

No conflict resolution is 

apparent. The teacher does 

not deal with student 

conflicts.  The teacher 

refuses to participate in 

school projects and activities. 

Students frequently treat 
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-The teacher addresses 
negative actions. 

-Student monitoring by the 

teacher is subtle and 

preventative. 
-Students correct other 
students respectfully. 
-The teacher promotes 
school projects and activities. 

-The teacher models 

respectful social interaction 

among students and 

colleagues. - Students treat 

teacher(s) with respect 

expectations of student 

behavior are communicated. 

The teacher is reactive. The 

teacher complains openly 

about participating in school 

projects. Students are 

allowed to talk 

disrespectfully without a 

response from the teacher. 

On multiple occasions 

students may treat teacher 

disrespectfully. 

teacher disrespectfully. 

2.9 Set High Expectations for 
Academic Success 

For level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

-Students participate in 
forming academic goals for 
themselves and analyzing 
their progress 

 
-Students demonstrate high 
academic expectations for 
themselves 

 

-Student comments and 

actions demonstrate that 

they are excited about their 

work and understand why it 

is important 

-Teacher sets high 
expectations for students of 
all levels 

 
-Students are invested in 
their work and value 
academic success as 
evidenced by their effort and 
quality of their work. 

 

-The classroom is a safe place 
to take on challenges and risk 
failure (students do not feel 
shy about asking questions or 
bad about answering 
incorrectly). 
 

-Teacher celebrates and 

displays high quality 

academic work 

-Teacher may set high 
expectations for some, but 
not others 

 
-Students are generally 
invested in their work, but 
may occasionally spend time 
off- task or give up when 
work is challenging 

 
-Some students may be 
afraid to take on challenges 
and risk failure (hesitant to 
ask for help when needed or 
give-up easily) 

 
-Teacher may praise the 
academic work of some, but 
not others 

 

-High quality work of a few, 

but not all students, may be 

displayed in the classroom 

-Teacher rarely or never sets 
high expectations for 
students 

 
-Students may demonstrate 
disinterest or lack of 
investment in their work. For 
example, students might be 
unfocused, off- task, or 
refuse to attempt 
assignments 

 

-Students are generally afraid 
to take on challenges and risk 
failure due to frequently 
discouraging comments from 
the teacher or peers 

 

-Teacher rarely or never 
praises academic work or 
good behavior 

 

-High quality work is rarely or 

never displayed in the 

classroom 

2.9a.1. Selects objectives 
appropriate for the ability 
of the students 

Objectives address various 
learning needs of individual 
students and groups. 
Objectives allow varied pace 
of learning and student 
mastery. Some objectives are 
easy to obtain, some more 

Objectives meet the needs of 

the majority. Content 

consistent with grade level 

standards or is 

developmentally appropriate 

and relevant. 

Objectives are the same for 

all students. On multiple 

occasions content is 

inconsistent with grade level 

standards or is not 

developmentally appropriate 

Objectives are vague, non-

existent, and not 

communicated. Frequently 

content inconsistent with 

grade level standards or is 

not developmentally 



Page | 53 
 

difficult. 

Content consistent with 

grade level standards or is 

developmentally appropriate 

and relevant. 

and relevant. appropriate and relevant. 

2.9a.2 Communicates  
expectations 

Instructional standards being 

taught that day are 

incorporated. The teacher 

verbalizes instructional 

standards for the day. The 

teacher addresses behavioral 

standards for the classroom. 

The teacher communicates 

expectations to students and 

parents in a variety of ways 

throughout the school year. 

Expectations are consistently 

high for learning and 

behavior for all students. 

Students who do not 

complete homework 

demonstrate understanding 

of consequences. Students 

participate in conferencing. 

Standards being taught are 

incorporated and verbalized 

to students. The teacher 

communicates classroom 

and behavioral expectations 

to students and parents. 

Expectations are high for 

learning and behavior. 

Students who do not 

complete homework 

demonstrate understanding 

of consequences. Students 

participate in conferencing. 

Instructional standards are 

not consistently 

communicated to students. 

Behavioral standards are 

inconsistent and poorly 

communicated. High 

expectation for all students is 

not evident. 

Instructional standards are 

never addressed or 

communicated. Classroom 

behavioral expectations are 

not evident. Communication 

between teacher and 

students and teacher and 

parents is non- existent. 
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DOMAIN 3: Teacher Leadership 
Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 
 

Indicator Highly Effective 
(4) 

Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

3.1 Contribute to School 
Culture 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Seek out leadership roles 
-Go above and beyond in 
making time for students and 
peers outside of class. 

Teacher will: 
-Contribute ideas and 
expertise to further the 
schools’ mission and 
initiatives 
-Dedicate time efficiently, 
when needed, to helping 
students and peers outside 
of class. 

Teacher will: 
-Contribute occasional ideas 
and expertise to further the 
school’s mission and 
initiatives 
Teacher may not: 
-Frequently make the time to 
help students and peers 
efficiently outside of class 

Teacher rarely or never 
provides ideas aimed at 
improving school efforts. 
Teacher dedicates little or no 
time outside of class towards 
helping students and peers. 

3.2 Collaborate with Peers At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Go above and beyond in 
seeking out opportunities to 
collaborate 
-Coach peers through difficult 
situations 
-Take on leadership roles 
within collaborative groups 
such as Professional Learning 
Communities 

Teacher will: 
-Seek out and participate in 
regular opportunities to 
work with and learn from 
others 
-Ask for assistance, when 
needed, and provide 
assistance to others in need 

Teacher will: 
-Participate in occasional 
opportunities to work with 
and learn from others 
-Ask for assistance when 
needed 
Teacher may not: 
-Seek to provide other 
teachers with assistance 
when needed OR 
-Regularly seek out 
opportunities to work with 
others 

Teacher rarely or never 
participates in opportunities 
to work with others. Teacher 
works in isolation and is not a 
team player. 

3.3 Seek Professional Skills 
and Knowledge 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Regularly share newly 
learned knowledge and 
practices with others 
-Seek out opportunities to 
lead professional 
development sessions 

Teacher will: 
-Actively pursue 
opportunities to improve 
knowledge and practice 
-Seek out ways to implement 
new practices into 
instruction, where applicable 
-Welcome constructive 
feedback to improve 
practices 

Teacher will: 
-Attend all mandatory 
professional development 
opportunities 
Teacher may not: 
-Actively pursue optional 
professional development 
opportunities 

-Seek out ways to implement 
new practices into instruction 
-Accept constructive 
feedback well 

Teacher rarely or never 
attends professional 
development opportunities. 
Teacher shows little or no 
interest in new ideas, 
programs, or classes to 
improve teaching and 
learning 

3.4 Advocate for Student 
Success 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and 
additionally may: 
-Display commitment to 
the education of all 
students in the school 

Teacher will: 
-Display commitment to 
the education of all 
his/her students 
-Attempt to remedy 
obstacles around 
student achievement 

Teacher will: 
-Display commitment to 
the education of most 
but not all his/her 
students 

Teacher rarely or never 
displays commitment to 
the education of his/her 
students. Teacher 
accepts failure as par for 
the course. 
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-Make changes and take 
risks to ensure student 
success 

- Appropriate GenEd 
teachers have copies of 
IEP’s 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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RISE Librarian 

Effectiveness Rubric 
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Domain 1:  Purposeful Planning 
School librarians work in collaboration with the classroom teacher to develop a rigorous curriculum relevant for all students. Additionally, school librarians 
will plan the library media program for the school. 
 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

1.1 Demonstrating knowledge 

of literature and current 

trends in library practice 

and information 

technology 

Drawing on extensive 
professional resources, 
school librarian 
demonstrates rich 
understanding of 
literature and of current 
trends in Information 
technology. 

 
Librarian maintains a 
network of professional 
contacts and resources to 
stay current with trends 
(this includes reading 
current journals, blogs, 
and using social media) 
and shares with staff and 
students 

School librarian 
demonstrates thorough 
knowledge of literature 
and of current trends in 
practice and information 
technology. 

 
Librarian maintains a 
professional network to 
stay current with trends. 
This includes reading 
current journals, blogs, 
and using social media.  

School librarian 
demonstrates limited 
knowledge of literature 
and current trends in 
practice and information 
technology. 
 
Librarian reads journals to 
learn about current 
trends. 

School librarian 
demonstrates little or no 
knowledge of literature 
and of current trends in 
practice and information 
technology. 

Notes 1:1 
1. Extensive professional resources may include, but is not limited to, blogs, Twitter, Facebook or other social media, professional journals, 

conferences, and webinars, professional contacts with authors or other library professionals 
2. Current trends – librarian is aware of changes in library practice and is actively pursuing, implementing or further investigating these changes to see 

the benefits for the library. 
1.2 Establishing and 

successfully 
implementing goals for 
the school library 
program appropriate to 
the setting and the 
students served. 

School librarian’s goals 
for the media program 
are highly appropriate 
to the situation in the 
school and to the age 
of the students and 
have been developed 
following consultations 
with students and 
colleagues. 

 
The goal for the program 
is communicated with 

School librarian’s goals 
for the media program 
are clear and 
appropriate to the 
situation in the school 
and to the age of the 
students. 

 
The goal for the program 
is communicated with 
appropriate stakeholders. 

School librarian’s 
goals for the media 
program are 
rudimentary and are 
partially suitable to 
the situation in the 
school and the age of 
the students. 

 
The goal for the program 
is established by not 
communicating with 
appropriate stakeholders. 

School librarian has no 
clear goals for the media 
program or they are 
inappropriate to either 
the situation in the school 
or the age of the 
students. 



Page | 59 
 

appropriate stakeholders 
with regular assessments 
to determine if goal is 
being met. 
 

1.3 Demonstrating 
knowledge of resources, 
both within and beyond 
the school and district 

School librarian shows 
evidence of resources 
available for students and 
teachers and actively 
seeks out new resources 
from a wide range of 
sources to enrich the 
school’s program. 

School librarian shows 
evidence of resources 
available for students and 
teachers in the school, in 
other schools in the 
district, and in the larger 
community to enrich the 
school’s program. 

School librarian 
demonstrates basic 
knowledge of resources 
available for students and 
teachers in the school, in 
other schools in the 
district, and in the larger 
community to enrich the 
school’s program. 

School librarian 
demonstrates little or no 
knowledge of resources 
available for students and 
teachers in the school, in 
other schools in the 
district, and in the larger 
community to enrich the 
school’s program. 

Notes 1.3 

1. This competency refers to knowledge of the library collection and finding information for staff and students. The evidence may include, but is not limited to, the school 

library book collection, using interlibrary loan, internet sources, database sources, or the use of the public library collection. A highly effective librarian will use many of 

these resources to provide information for staff or students 
1.4 Developing and 

implementing a plan to 
evaluate the library 
program. 

School librarian’s 
evaluation plan is 
highly sophisticated, 
with imaginative 
sources of evidence 
and a clear path 
toward improving the 
program on an 
ongoing basis. 
 
The librarian proactively 
responds to the evidence 
of the evaluation. 

School librarian’s plan to 
evaluate the program is 
organized around clear 
goals and the collection of 
evidence to indicate the 
degree to which the goals 
have been met. 

School librarian has a 
rudimentary plan to 
evaluate the library 
program. 

School librarian has no 
plan to evaluate the 
program or resists 
suggestions that such an 
evaluation is important. 

Notes 1.4 

1. Some sources of evidence may include student and staff surveys, assessment documents, and statistical data. 

1.5 Establishing a culture for 
investigation and love of 
literature. 

In interactions with both 
students and colleagues, 
the school librarian 
conveys the essential 
nature of seeking 
information and reading 
literature. 

In interactions with both 
students and colleagues, 
the school librarian 
conveys the importance 
of seeking information 
and reading literature. 

School librarian goes 
through the motions of 
performing the work of 
the position, but without 
any real commitment to 
it. 

School librarian conveys 
that the work of seeking 
information and reading 
literature is not worth the 
time and energy required. 

1.6 Establishing and Library routines and Library routines and Library routines and Library routines and 
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maintaining library 
procedures. 

procedures (for example, 
circulation of materials, 
collection development 
policy, challenged 
materials form, students 
working independent 
within the library) are 
seamless in their 
operation. 

procedures (for example, 
circulation of materials, 
collection development 
policy, challenged 
materials form, students 
working independent 
within the library) have 
been established and 
function smoothly. 

procedures (for example, 
circulation of materials, 
collection development 
policy, challenged 
materials form, students 
working independent 
within the library) have 
been established but 
function sporadically. 

procedures (for example, 
circulation of materials, 
collection development 
policy, challenged 
materials form, students 
working independent 
within the library_ are 
either non-existent or 
inefficient, resulting in 
general confusion. 

1.7 Organize physical space 
to enable smooth flow 

School librarian makes 
highly effective use of the 
physical environment, 
resulting in clear signage, 
excellent traffic flow, and 
adequate space devoted 
to work areas and 
computer use. In 
addition, book displays 
are attractive and 
inviting. 

School librarian makes 
effective use of the 
physical environment, 
resulting in good traffic 
flow, clear signage, and 
adequate space devoted 
to work areas and 
computer use. 

School librarian’s efforts 
to make use of the 
physical environment are 
uneven, resulting in 
occasional confusion by 
users. 

School librarian makes 
poor use of the physical 
environment, resulting in 
poor traffic flow, 
confusing signage, 
inadequate space 
devoted to work areas 
and computer use, and 
general confusion. 

Notes 1.7 

1. Smooth flow is defined as students and staff being able to function within the library easily and independently based upon location of materials, signs, and seating. 
1.8 Maintaining and 

extending the library 
collection in accordance 
with the schools’ needs 
and within budget 
limitations. 

School librarian adheres 
to district or professional 
guidelines in selecting 
materials for the 
collection. The collection 
is periodically purged of 
outdated materials. A 
virtual collection is 
maintained and updated 
frequently by the librarian 
is vibrant and well used. 
All processes are done in 
consultation with 
teaching colleagues or 
patron needs in mind. 

School librarian adheres 
to district or professional 
guidelines in selecting 
materials for the 
collection and periodically 
purges the collection of 
outdated materials. A 
virtual collection is 
maintained by the 
librarian. This is done in 
some consultation with 
teaching colleagues or 
patron needs in mind. 

School librarian is partially 
successful in attempts to 
adhere to district or 
professional guidelines in 
selecting materials and in 
weeding the collection. A 
virtual presence may not 
be maintained. This is 
done in limited 
consultation with teaching 
colleagues or with patron 
needs in mind. 

School librarian fails to 
adhere to district or 
professional guidelines in 
selecting materials for the 
collection and does not 
periodically purge the 
collection of outdated 
material. There is no 
virtual presence. This is 
done without 
consultation with 
teaching colleagues or 
with patron needs in 
mind. 

Notes  1.8 

1. The librarian will maintain the school’s collection with many factors of the school’s needs in mind. The librarian will support the curriculum and the school’s academic 
needs, as well as the practice of reading (for enjoyment or for information). Additionally, this may include a digital collection. 
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Domain 2:  Effective Instruction 
Librarians, working collaboratively with classroom teachers, facilitate student academic practice so that all students are participating and have the opportunity 
to gain mastery of the objectives. The librarian fosters a climate of urgency and expectation around achievement, excellence and respect. 
 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.1 Creating an environment 
conducive to learning 

Interactions among the 
school librarian, individual 
students, and the 
classroom teachers are 
highly respectful, 
reflecting genuine 
warmth and caring and 
sensitivity to students’ 
learning needs, cultures 
and levels of 
development. 

Interactions between the 
school librarian, students, 
and the classroom 
teachers, are polite and 
respectful reflecting 
general warmth and 
caring, and are 
appropriate to the 
learning needs, cultural 
and developmental 
differences among 
students. 

Interactions between the 
school librarian, students, 
and the classroom 
teachers are generally 
appropriate and free from 
conflict, but may be 
characterized by 
occasional displays of 
insensitivity or lack of 
responsiveness to 
learning needs, cultural 
and developmental 
differences among 
students. 

Interactions between the 
school librarian, students, 
and the classroom 
teachers are negative, 
inappropriate, or 
insensitive to students' 

2.2 Demonstrate and Clearly 
Communicate Content 
Knowledge to Students 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 
-Librarian fully explains 
concepts in as direct and 
efficient a manner as 
possible, while still 
achieving student 
understanding. 
-Librarian effectively 
connects content to other 
content areas, students’ 
experiences and interests, 
or current events in order 
to make content relevant 
and build interest. 
-Explanations spark 
student excitement and 
interest in the content. 
-Students participate in 
each other’s learning of 

School librarian is 
effective at demonstrating 
and clearly 
communicating content 
knowledge to students. 
Librarian demonstrates 
content knowledge and 
delivers content that is 
factually correct. 
 
Content is clear, concise 
and well-organized. 
-Librarian restates and 
rephrases instruction in 
multiple ways to increase 
understanding. 
-Librarian emphasizes key 
points or main ideas in 
content. 
-Librarian uses 
developmentally 
appropriate language and 

School librarian needs 
improvement at 
demonstrating and clearly 
communicating content 
knowledge to students. 
Librarian delivers content 
that is factually correct. 

 
Content occasionally lacks 
clarity and is not as well 
organized as it could be 
-Librarian may fail to 
restate or rephrase 
instruction in multiple 
ways to increase 
understanding. 
-Librarian does not 
adequately emphasize 
main ideas, and students 
are sometimes confused 
about key takeaways. 
-Explanations sometimes 

School librarian is 
ineffective at 
demonstrating and clearly 
communicating content 
knowledge to students. 

 
-Librarian may deliver 
content that is factually 
incorrect. 
-Explanations may be 
unclear or incoherent and 
fail to build student 
understanding of key 
concepts. 
-Librarian continues with 
planned instruction, even 
when it is obvious that 
students do not 
understand content. 
-Librarian does not 
emphasize main ideas, 
and students are often 
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content through 
collaboration during the 
lesson 
-Students ask higher-order 
questions and make 
connections 
independently, 
demonstrating that they 
understand the content at 
a higher level. 

explanations. 
-Librarian implements 
relevant instructional 
strategies learned via 
professional 
development. 

lack developmentally 
appropriate language. 
-Librarian does not always 
implement new and 
improved instructional 
strategies learned via 
professional development. 

confused about content. 
-Librarian fails to use 
developmentally 
appropriate language. 

2.3 Engage Students in 
Academic Content 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 
-Librarian provides ways 
to engage with content 
that significantly 
promotes student 
mastery of the objective. 
-Librarian provides 
differentiated ways of 
engaging with content 
specific to individual 
student needs. 
-The lesson progresses at 
an appropriate pace so 
that students are never 
disengaged, and students 
who finish early 
have something else 
meaningful to do. 

-Librarian effectively 
integrates technology as a 
tool to engage students in 
academic content. 

More than ¾ of students 
are actively engaged in 
content at all times and 
not off task. 
-Librarian provides 
multiple ways, as 
appropriate, of engaging 
with content, all aligned 
to the lesson objective. 
-Librarian sustains the 
attention of the class by 
maintaining a dynamic 
presence. 
-Ways of engaging with 
content reflect different 
learning modalities or 
intelligences. 
-Librarian adjusts lesson 
accordingly to 
accommodate for student 
prerequisite skills and 
knowledge so that all 
students are engaged. 
-ELL and IEP students have 
the appropriate 
accommodations to be 
engaged in content. 
-Students work hard and 
are deeply active rather 
than passive/receptive. 

-Less than ¾ of students 
are engaged in content 
and many are off-task. 
-Librarian may provide 
multiple ways of engaging 
students, but perhaps not 
aligned to lesson objective 
or mastery of content. 
-Librarian may miss 
opportunities to provide 
ways of differentiating 
content for student 
engagement. 
-Some students may not 
have the prerequisite 
skills necessary to fully 
engage in content and 
Librarian’s attempt to 
modify instruction for 
these students is limited 
or not always effective. 
-Students may appear to 
actively listen, but when it 
comes time for 
participation are 
disinterested in engaging. 

-Less ½ of students are 
engaged in content and 
many are off-task. 
-Librarian may only 
provide one way of 
engaging with content OR 
librarian may provide 
multiple ways of engaging 
students that are not 
aligned to the lesson 
objective or mastery of 
content. 
-Librarian does not 
differentiate instruction to 
target different learning 
modalities. 
-Most students do not 
have the prerequisite skills 
necessary to fully engage 
in content and Librarian 
makes no effort to adjust 
instruction for these 
students. 
-ELL and IEP students are 
not provided with the 
necessary 
accommodations to 
engage in content. 

2.4 Check for Understanding For Level 4, all of the 
evidence listed under 

-Librarian checks for 
understanding at almost 

-Librarian sometimes 
checks for understanding 

-Librarian rarely or never 
checks for understanding 
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Level 3 Is present, as well 
as some of the following: 
-Librarian checks for 
understanding at higher 
levels by asking pertinent, 
scaffold questions that 
push thinking accepts only 
high quality student 
responses (those that 
reveal understanding or 
lack thereof) 
-Librarian uses open-
ended questions to 
surface common 
misunderstandings and 
assess student mastery of 
material at a range of 
both lower and higher-
order thinking. 

all key moments (when 
checking is necessary to 
inform instruction going 
forward) and gets an 
accurate “pulse” of the 
class’s understanding. 
-Librarian gains enough 
information during checks 
for understanding to 
modify the lesson and 
respond accordingly. 
-Librarian uses a variety of 
methods to check for 
understanding. 
-Librarian uses wait time 
effectively both after 
posing a question and 
before helping student 
think through a response. 
-Librarian doesn’t allow 
students to “opt-out” of 
checks for understanding 
and cycles back to these 
students. 

-Librarian systematically 
assesses every student’s 
mastery of the 
objective(s) at the end of 
each lesson through 
formal or informal 
assessments 
 

of content, but misses 
several key moments. 
-Librarian mostly gets an 
accurate “pulse” of the 
class’s understanding, but 
may not gain enough 
information to modify the 
lesson accordingly. 
-Librarian may not use a 
variety of methods to 
check for understanding 
when doing so would be 
helpful. 

-Librarian may not provide 

enough wait time after 

posing a question for 

students to think and 

respond before helping 

with an answer or moving 

forward with content. 
-Librarian sometimes 
allows students to “opt-
out” of checks for 
understanding without 
cycling back to these 
students. 

-Librarian may assess 
student mastery at the 
end of the lesson through 
formal or informal 
assessments, but may not 
use this information to 
drive subsequent lesson 
planning. 
 

of content, or misses 
nearly all key moments. 
-Librarian rarely or never 
gets an accurate “pulse” 
of the class’s 
understanding from 
checks and therefore does 
not .gain enough 
information to modify the 
lesson. 
-Librarian frequently 
moves on with content 
before students have a 
chance to respond to 
questions or frequently 
gives students the answer 
rather than helping them 
think through the answer. 
-Librarian frequently 
allows students to “opt- 
out” of checks for 
understanding and does 
not cycle back to these 
students 
 
-Librarian rarely or never 
assesses for mastery at 
the end of the lesson. 
 

2.5 Modify Instruction as 
Needed 

School librarian is highly 
effective at modifying 
instruction as needed. 

 
For Level 4, all of the 
evidence listed under 

School librarian is 
effective at modifying 
instruction as needed. 

 
-Librarian makes 
adjustments to instruction 

School librarian needs 
improvement at modifying 
instruction as needed. 

 
-Librarian may attempt to 
make adjustments based 

School librarian is 
ineffective at modifying 
instruction as needed. 

 
-Librarian rarely or never 
attempts to adjust 
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Level 3 is present, as well 
as some of the following: 
-Librarian anticipates 
student 
misunderstandings and 
preemptively addresses 
them. 
-Librarian is able to modify 
instruction to respond to 
misunderstandings 
without taking away from 
the flow of the lesson or 
losing engagement. 

based on checks for 
understanding that lead to 
increased understanding 
for most students. 
-Librarian differentiates 
delivery of instruction 
based on checks for 
understanding and 
assessment data to meet 
diverse student needs. 
-Librarian responds to 
misunderstandings with 
effective scaffolding 
techniques. 
-Librarian doesn’t give up, 
but continues to try to 
address misunderstanding 
with different techniques 
if the first try is not 
successful. 

on checks for 
understanding, but these 
attempts may be 
misguided and may not 
increase understanding 
for all students. 
-Librarian may primarily 
respond to 
misunderstandings by 
using teacher=driven 
scaffolding techniques 
(for example, re- 
explaining a concept)), 
when student=driven 
techniques could have 
been more effective. 
-Librarian may persist in 
using a particular 
technique for responding 
to a misunderstanding, 
even when it is not 
succeeding. 

instruction based on 
checks for understanding, 
and any attempts at doing 
so frequently fail to 
increase understanding 
for students. 
-Librarian only responds 
to misunderstandings by 
using teacher-driven 
scaffolding techniques. 
-Librarian repeatedly uses 
the same techniques to 
respond to 
misunderstandings, even 
when it is not succeeding. 

2.6 Maximize Instructional 
Time 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as the following:  
-All students are on task 
and following instructions 
of Librarian without much 
prompting 

-Routines, transitions, and 
procedures are well 
executed. 
-Almost all students are 
on- 
task and follow 
instructions of 
librarian without much 
prompting. 
-Disruptive behaviors and 
off- 
task conversations are 
rare; 
when they occur, they are 
almost always addressed 
without major 
interruption to 
the lesson. 
 
 

-Routines, transitions, and 
procedures are in place. 
-Significant prompting 
from the 
librarian is necessary for 
students to follow 
instructions 
and remain on-task. 
-Disruptive behaviors and 
off- 
task conversations 
sometimes 
occur; they may not be 
addressed in the most 
effective 
manner and Librarian may 
have 
to stop the lesson 
frequently to 
address the problem. 

-There are few or no 
evident routines or 
procedures in place. 
-Even with significant 
prompting, students 
frequently do not follow 
directions and are off-
task. 
-Disruptive behaviors and 
off-task conversations are 
common and frequently 
cause the librarian to have 
to make adjustments to 
the lesson. 
-Classroom management 
is generally poor and 
wastes instructional time. 
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2.7 Assisting students in the 
use of technology in the 
Media Center 

School librarian 
proactively initiates 
sessions to assist students 
and teachers in the use of 
technology. 

School librarian institutes 
sessions to assist students 
and teachers in the use of 
technology. 

School librarian assists 
students and teachers in 
the use of technology 
when specifically asked to 
do so. 

School librarian declines 
to assist students and 
teachers in the use of 
technology. 

2.8 Collaborating with 
teachers in the design of 
instructional units and 
lessons 

School librarian initiates 
collaboration with 
classroom teachers in the 
design 

School librarian initiates 
collaboration with 
classroom teachers in the 
design of instructional 
lessons. 

School librarian 
collaborates with 
classroom teachers in the 
design of instructional 
lessons. 

School librarian declines 
to collaborate with 
classroom teachers in the 
design of instructional 
lessons. 

2.9 Engaging students in 
enjoying literature and in 
learning multiple literacy 
skills 

Students are highly 
engaged in enjoying 
literature and in learning 
information skills because 
of effective design of 
activities grouping 
strategies, and 
appropriate materials. 

Students are engaged in 
enjoying literature and in 
learning information skills 
because of effective 
design of activities, 
grouping strategies, and 
appropriate materials. 

Only some students are 
engaged in enjoying 
literature and in learning 
information skills because 
of uneven design of 
activities, grouping 
strategies, or partially 
appropriate materials. 

Students are not engaged 
in enjoying literature and 
in learning information 
skills because of your 
design of activities, poor 
grouping strategies, or 
inappropriate materials. 
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Domain 3: Leadership 
Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 
 

Indicator Highly Effective 
(4) 

Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

3.1 Contribute to school 
culture 

School librarian seeks out 
leadership roles within 
the school, aimed at 
improving school efforts. 
Librarian goes above and 
beyond in dedicating time 
for students and peers 
outside of class. 

School librarian 
contributes ideas and 
expertise aimed at 
improving school efforts. 
Librarian dedicates time 
efficiently, when needed, 
to helping students and 
peers outside of class. 

School librarian will rarely 
contribute ideas and 
expertise aimed at 
improving school efforts. 
Librarian rarely dedicates 
time outside of class to 
helping students and 
peers. 

School librarian never 
contributes ideas aimed 
at improving school 
efforts. Little or no time 
outside of class is 
dedicated to helping 
students and peers. 

3.2 Collaborate with Peers School librarian will go 
above and beyond in 
seeking out opportunities 
to collaborate. Librarian 
will coach peers through 
difficult situations and 
take on leadership roles 
within collaborative 
groups such as 
Professional Learning 
Communities. 

School librarian will seek 
out and participate in 
regular opportunities to 
work with and learn from 
others. 
Librarian will ask for 
assistance, when needed, 
and provide assistance to 
others in need. 

School librarian will 
participate in occasional 
opportunities to work 
with and learn from 
others and ask for 
assistance when needed. 
Librarian will not seek to 
provide other teachers 
with assistance when 
needed or will not 
regularly seek out 
opportunities to work 
with others. 

School librarian rarely or 
never participates in 
opportunities to work 
with others. Librarian 
works in isolation and is 
not a team player. 

3.3 Establishing, evaluating, 
and maintaining library 
procedures in regards to 
staffing, student or 
parent volunteers. 

Library assistants, 
students, or 
parent/community 
volunteers work 
independently and 
contribute to the success 
of the library. 
-The librarian will 
proactively evaluate 
procedures 

Library assistants, 
students, or 
parent/community 
volunteers are clear as to 
their rules. 

Library assistants, 
students, or 
parent/community 
volunteers are partially 
successful. 

Library assistants, 
students, or 
parent/community 
volunteers are confused 
as to their role. 

3.4 Advocate for Student 
Success 

School librarian will 
display commitment to 
the education of the 
students in the school, 
not just his/her own 

School librarian will 
display commitment to 
the education of his/her 
students. Librarian will 
attempt to remedy 

School librarian will 
display commitment to 
the education of his/her 
students. School librarian 
will not advocate for 

School librarian rarely or 
never displays 
commitment to the 
education of his/her 
students. Librarian 
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students. 
Librarian will make 
changes and take risks to 
ensure student success 
and advocate for 
students’ individualized 
needs. 

obstacles around student 
achievement and will 
advocate for students’ 
individualized needs. 

students’ needs accepts failure as par for 
the course and does not 
advocate for students’ 
’needs. 

3.5 Preparing and submitting 
reports and budgets 

School librarian 
anticipates student and 
teacher needs when 
preparing requisitions 
and budgets, follows 
established procedures, 
and suggests 
improvements to those 
procedures. Inventories 
and reports are 
submitted on time. 

School librarian honors 
student and teacher 
requests (if appropriate) 
when preparing 
requisitions and budgets 
and follows Established 
procedures, inventories 
and reports are submitted 
on time. 

School librarian’s efforts 
to prepare budgets are 
partially successful, 
responding sometimes to 
student and teacher 
requests (if appropriate) 
and following procedures, 
inventories and reports 
are sometimes submitted 
on time. 

School librarian ignores 
student and teacher 
requests (if appropriate) 
when preparing 
requisitions and budgets 
or does not follow 
established procedures, 
inventories and reports 
are routinely late. 

3.6 Communicating with the 
larger community 

School librarian 
proactively reaches out to 
parents and establishes 
contacts with other 
libraries or businesses, 
coordinating efforts for 
mutual benefit. 

School librarian engages 
in outreach efforts to 
parents and the larger 
community. 

School librarian makes 
sporadic efforts to engage 
in outreach to parents or 
the larger community. 

School librarian makes no 
effort to engage in 
outreach to parents or 
the larger community. 

3.7 Participating in a 
professional community 

School librarian makes a 
substantial contribution 
to school and district 
events and projects and 
assumes leadership with 
colleagues. Librarian 
participates and develops 
leadership roles in a wider 
professional community 
that includes local, state, 
or national events. 

School librarian 
participates actively in 
school and district events 
and projects and 
maintains positive and 
productive relationships 
with colleagues. Librarian 
will participate in a wider 
professional community 
that includes local, state, 
or national contacts. 

School librarian’s 
relationships with 
colleagues are cordial, 
and the librarian 
participates in school and 
district events when 
specifically requested. 

School librarian’s 
relationships with 
colleagues are negative or 
self-serving, and the 
librarian avoids being 
involved in school and 
district events and 
projects. 

3.8 Seek professional skills 
and knowledge 

School librarian actively 
pursues professional 
development 
opportunities and makes 
a substantial contribution 
to the profession through 

School librarian actively 
pursues opportunities to 
improve knowledge and 
practice and seeks out 
ways to implement new 
practices where 

School librarian’s 
participation in 
professional development 
activities is limited to 
those that are mandatory. 

School librarian does not 
participate in professional 
development activities, 
and shows little or no 
interest in new ideas, 
programs, or classes to 
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such activities as sharing 
newly learned knowledge 
and practices with others 
and seeking out 
opportunities to lead 
professional development 
sessions. 

applicable. 
Constructive feedback to 
improve practices is 
welcomed. 

improve teaching and 
learning. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE School Psychologist 

Effectiveness Rubric 
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DOMAIN 1: ASSESSMENT, DATA-BASED DECISION MAKING, AND ACCOUNTABILITY: School psychologists utilize their knowledge of data-based 

decision making and accountability, diversity in development and learning, as well as research and program evaluation to assist staff with effective 

decision making regarding student needs 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

1.1 Utilizes appropriate 
assessment and data 
collection methods 

School Psychologist fulfills 
the criteria for Level 3 and 
additionally 
 
-Applies evaluation data 
and findings to 
intervention, instruction, 
programming, and 
services through written 
reports, intervention 
plans, and 
meetings/conferences 
with parents and/or 
school staff. 

School Psychologist uses 
assessment and data 
collection methods that 
are 
 
-Appropriate for the 
intended purpose, 
 
-Appropriate and 
individualized for the 
specific student’s cultural, 
linguistic and disability 
background, and 
 
-Of sufficient variety for 
the intended purpose. 

School Psychologist uses 
assessment and data 
collection methods that 
are 
 
-Appropriate for the 
student, and 
 
-Administered, scored, 
and interpreted correctly 
 
But are 
 
-Limited in variety for the 
intended purpose, or 
 
-Limited in 
individualization for the 
specific student(s). 

School Psychologist uses 
assessment and data 
collection methods that 
are 
 
-Inappropriate for 
purpose and/or student, 
or 
 
-Are administered, scored, 
or interpreted incorrectly. 

1.2 Contributes to school-
wide assessment and 
data-based practices for 
academic, social-
emotional, and 
behavioral domains. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

 

-Serves as a member of 

school level teams (e.g., 

school improvement 

team, intervention team, 

etc.), 

 

-Conducts a needs 

assessment to guide the 

development and delivery 

of school-wide programs, 

 

School Psychologist 

contributes to school-

wide assessment practices 

in a manner that meets 

the expectations of the 

role/school(s). 

 

Example activities include 

 
-Collects, or assists with 

collection, of student data 

to inform core curriculum 

and instructional 

practices, 

School Psychologist is 

 
-Responsive to 

opportunities to 

contribute to school-wide 

assessment practices but 

contributions are 

insufficient to meet 

expectations of 

school(s)/role, and 

 

-Involved in continued 
professional growth and 
learning regarding school-
wide practices. 

School Psychologist 

 
-Lacks knowledge about 

school wide assessment 

and data- based decision 

making practices, 

 

-Lacks knowledge about 

the collection and use of 

school- wide data, and/or 

 

-Fails to take advantage of 
opportunities to engage in 
school-wide assessment 
practices. 
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-Conducts evaluation of 

school- wide practices and 

programs to ensure 

effectiveness and guide 

continuous 

improvements, or 

-Assists with the 
development and/or 
delivery of staff 
professional development 
to support school-wide 
assessment practices. 

 

-Researches and helps 

select assessments for 

universal screening, 

 

-Summarizes universal 
screening and/or 
benchmarking data, 
 
-Applies data to curricular 
decisions and/or 
instructional practices. 

1.3 Contributes to progress 
monitoring and data-
based decisions regarding 
intervention practices for 
academic, social-
emotional, and 
behavioral domains 

School Psychologist fulfills 
the criteria for Level 3 and 
additionally 
 

-Serves as a member of 
student level teams (e.g., 
intervention team, 
problem solving team, 
etc.), 
 

-Conducts evaluation of 
intervention practices and 
programs to ensure 
effectiveness and guide 
continuous 
improvements, 
 

-Conducts supplemental 
diagnostic assessments to 
assist in intervention 
selection, 
 

-Assists with the 
development and/or 
delivery of staff 
professional development 
to support intervention 
practices. 

School Psychologist 
contributes to progress 
monitoring and data-
based decisions regarding 
intervention practices in a 
manner that meets the 
expectations of the 
school(s)/role. 
 

Example activities include 

 
-Collects, or assists with 
collection, of student 
progress monitoring data, 
 

-Researches and helps 
select assessments for 
progress monitoring, 
 

-Summarizes universal 
screening benchmarking 
and/or 
 

-Applies progress 
monitoring data to 
intervention practices and 
decisions about need for 
additional 
services/supports. 

School Psychologist is 

 
-Responsive to 
opportunities to 
contribute to progress 
monitoring and data-
based decisions regarding 
intervention practices but 
contributions are 
insufficient to meet 
expectations of 
school(s)/role, and 
 

-Involved in continued 
professional growth and 
learning regarding 
progress monitoring and 
data-based decision 
making practices. 

School Psychologist 

 
-Lacks knowledge about 
data- based problem 
solving practices, 
 

-Lacks knowledge about 
the collection and use of 
progress monitoring data, 
and/or 
 

-Fails to take advantage of 
opportunities to engage in 
progress monitoring 
practices. 
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1.4 Conducts special 
education evaluations to 
inform eligibility, service, 
and programming 
decisions. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally: 

 

-Effectively communicates 
evaluation findings to 
school staff through 
written reports and 
conferences, and/or 
 
-Utilizes evaluation 
findings to inform 
accurate eligibility, 
placement, and service 
decisions. 

School Psychologist 

conducts evaluations that 

are: 

 

-Completed by 

compliance due dates, 

-Compliant with minimum 
requirements of Article 7, 

-Appropriate for the 

student being evaluated, 

and 

-Informative for 
instructional and/or 
programming purposes. 

School Psychologist 

conducts evaluations that 

are: 

 

-Completed by 

compliance due dates, 

 

-Compliant with minimum 

requirements of Article 7 

 

But are  

-Limited in 

appropriateness for the 

student being evaluated 

and/or 

 

-Limited in providing 
instructionally relevant 
information. 

School Psychologist 

conducts evaluations that 

are: 

 

-Completed past the 

compliance due dates, 

 

-Not compliant with 

Article 7, and/or 

 

-Inappropriate for the 
student being evaluated 

1.5 Utilizes technology as 
part of data-based 
decision making 
practices. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

 

-Utilizes technological 

tools and programs in 

innovative ways to meet 

the needs of school(s) 

and/or enhance job 

performance, 

 

-Provides mentoring and 

coaching to colleagues 

regarding the use of 

technological tools and 

programs, 

 

. 

School Psychologist 

utilizes technology to 

meet the expectations of 

role and responsibilities. 

 

Example activities include 

using technological tools 

to 

 

-collect assessment data, 

when appropriate, 

 

-score data, 

 
-summarize data, 

 
-graph data, and/or 

 
-share data and findings 
with others. 

School Psychologist is 

 
-Involved in continued 

professional growth and 

learning regarding the use 

of technological tools and 

programs, and/or 

 
-Knowledge and skill with 
technological tools and 
programs is insufficient to 
meet expectations of 
role/school(s). 

School Psychologist 

 
-Lacks knowledge about 

the use of technological 

tools and programs, 

 

-Lacks the skills needed to 

use technological tools 

and programs, and/or 

 

-Fails to engage in 
professional growth and 
learning to gain needed 
knowledge and skills. 
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DOMAIN 2: INTERVENTIONS AND INSTRUCTIONAL SUPPORT TO DEVELOP ACADEMIC, SOCIAL, AND LIFE SKILLS: School psychologists utilize their knowledge of intervention 

and instructional support, mental health, prevention, and response to assist with the development and delivery of services to students to improve learning and student 

outcomes. 

 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.1 Contributes to school-

wide curricular and 

instructional practices for 

academic, social- 

emotional, and 

behavioral domains. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

 
-Serves as a member of 

school level teams (e.g., 

school improvement 

team, intervention team, 

etc.), 

 
-Conducts evaluation of 

school-wide practices and 

programs to ensure 

effectiveness and guide 

continuous 

improvements, or 

 
-Assists with the 

development and/or 

delivery of staff 

professional development 

to support school-wide 

practices. 

School Psychologist 

contributes to school-

wide curricular and 

instructional practices in a 

manner that is consistent 

with the expectations of 

the role/school(s). 

 
Example activities include 

 
-Researches and helps 

select instructional 

strategies, approaches, or 

programs, 

 
-Assists staff in learning 

and implementing new 

instructional strategies, 

approaches, or programs, 

 
-Assists in the collection of 

information about 

implementation integrity. 

 
-Assists with student 

safety and bullying 

activities. 

School Psychologist is 
 
-Responsive to 

opportunities to 

contribute to school-wide 

curriculum and instruction 

practices but 

contributions are 

insufficient to meet 

expectations of 

role/school(s), and 

 
-Involved in continued 

professional growth and 

learning regarding 

curriculum and instruction 

for academic, social-

emotional, or behavioral 

domains. 

School Psychologist 
 
-Lacks knowledge about 

curriculum and standards 

for academic, social- 

emotional, and behavioral 

domains 

 
-Lacks knowledge about 

instructional strategies 

and approaches for 

academic, social-

emotional, and behavioral 

domains, and/or 

 
-Fails to take advantage of 

opportunities to engage in 

continued professional 

growth and learning. 
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2.2 Contributes to 

intervention practices for 

academic, social- 

emotional, and 

behavioral domains. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally: 

-Serves as a member of 

student level teams (e.g., 

intervention team, 

problem solving team, 

etc.), 

 
-Conducts evaluation of 

intervention practices and 

programs to ensure 

effectiveness and guide 

continuous 

improvements, or 

 
-Assists with the 

development and/or 

delivery of staff 

professional development 

to support intervention 

practices. 

School Psychologist 

contributes to 

intervention practices in a 

manner that meets the 

expectations of the 

role/school(s). 

 
Example activities include 

 
- Researches and helps 

select intervention 

strategies and approaches 

for school(s), 

 
-Helps develop 

intervention plans for 

individual students or 

small groups of students, 

 

 
-Applies progress 

monitoring data to 

intervention practices and 

decisions about need for 

additional 

services/supports. 

 
-Assists staff in learning 

and implementing new 

intervention strategies, 

approaches, or programs, 

 
-Provides intervention 

services to individual 

students or small groups, 

or 

 

School Psychologist is 
-Responsive to 

opportunities to 

contribute to intervention 

practices but 

contributions are 

insufficient to meet 

expectations of 

school(s)/role, and 

 
-Involved in continued 

professional growth and 

learning regarding 

intervention practices. 

School Psychologist 
-Lacks knowledge about 

intervention strategies 

and practices, 

 
- Fails to take advantage of 

opportunities to engage in 

continued professional 

growth and learning. 
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-Assists in the collection of 

information about 

implementation integrity. 

2.3 Contributes to crisis 

response and 

intervention practices. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

 

-Conducts evaluation of 

crisis response and 

intervention practices to 

assess effectiveness and 

guide continuous 

improvements, or 

 

-Assists with the 

development and/or 

delivery of staff 

professional development 

on crisis response and 

intervention. 

 

-Collaborates with 

community agencies to 

provide coordinated 

response and services to 

crisis situations. 

School Psychologist 

contributes to crisis 

response and intervention 

practices in a manner that 

meets the expectations of 

the role/school(s). 

 

Example activities include 

 
- Assists in the 

development of crisis 

response and intervention 

plans, 

 

-Participates in school-

wide crisis response and 

intervention training, 

 

-Provides crisis 

intervention services to 

students, staff, and 

community. 

School Psychologist is 

 
-Responsive to 

opportunities to 

contribute to crisis 

response and intervention 

practices but 

contributions are 

insufficient to meet 

expectations of 

school(s)/role, and 

 

-Involved in continued 

professional growth and 

learning regarding crisis 

response and 

intervention. 

School Psychologist 

 
-Lacks knowledge about 

crisis response and 

intervention practices. 

 

- Fails to take advantage 

of opportunities to 

engage in continued 

professional growth and 

learning 

2.4 Utilizes information 

about student 

background and 

characteristics to inform 

instruction, intervention, 

and service delivery 

decisions. 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

-Assists with the 

development and/or 

delivery of staff 

professional development 

on student diversity. 

-Provides mentoring and 

coaching to colleagues 

School Psychologist 
-Demonstrates an 

understanding of the 

influence of diversity 

factors through 

recommended strategies, 

interventions, and/or 

programming, and 

-Knowledge and skills 

meet the expectations of 

School Psychologist 
-Is involved in continued 

professional growth 

regarding student 

diversity and academic, 

social- emotional, and 

behavioral outcomes 

But practices 
-Demonstrate limited 

application of this 

knowledge to 

School Psychologist 
-Lacks an understanding 

of the influence of factors 

such as culture, linguistic, 

socioeconomic status, 

gender or gender identity, 

national origin, religion, 

disability, health status on 

student learning and 

behavior. 
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regarding issues of 

diversity and student 

learning, 

 

-Applies knowledge in 

innovative ways to assist 

students, schools, and/or 

corporation. For example, 

addressing issues of 

disproportionality in 

special education 

identification or 

suspension/expulsion 

data. 

the role and school(s) 

population. 

instructional practices and 

programming/service 

delivery. 

- Fails to take advantage 

of opportunities to 

engage in continued 

professional growth and 

learning. 
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DOMAIN 3: CONSULTATION AND COLLABORATION TO SUPPORT INSTRUCTION School psychologists utilize their knowledge of school-wide 
practices to promote learning as well as consultation and collaboration to assist staff in creating and maintaining effective learning 
environments. 
 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

3.1 Engages in consultation 

and collaboration to 

support instruction  

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

-Assists with the 

development and/or 

delivery of staff 

professional development 

on collaboration and 

consultation. 

-Provides mentoring and 

coaching to colleagues 

regarding consultation 

strategies. 

-Applies knowledge in 

innovative ways to assist 

students, schools, and/or 

corporation. For example, 

designing a process for 

collaborative team 

meetings. 

School Psychologist 

effectively engages in 

consultation and 

collaboration with school 

staff in a manner that 

meets the expectations of 

the role/school(s). 

Example activities include 
- Assists teachers with 

identifying concerns to 

target through 

intervention practices, 

-Supports teachers with 

intervention 

implementation through 

coaching, providing 

feedback, modeling, etc., 

-Works well with others as 

part of a team (e.g., 

intervention team, 

problem solving team, 

multidisciplinary team, 

case conference 

committee) and/or 

-Utilizes facilitation and 

conflict resolution skills 

and strategies. 

School Psychologist 
-Is involved in continued 

professional growth 

regarding consultation 

and collaboration 

strategies, 

However individual’s 

practices 

-Demonstrate limited 

application of knowledge 

and skills to expected 

roles and responsibilities. 

School Psychologist 
-Lacks knowledge and 

skills about effective 

consultation strategies 

and practices, and/or 

-Fails to take advantage of 

opportunities to engage in 

continued professional 

growth and learning. 
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3.2 Engages in consultation 

and collaboration with 

parents and families. 

-Applies knowledge in 

innovative ways to assist 

students and families. 

- Conducts and/or assists 

with parent education 

sessions and trainings 

-Clearly explains 

assessment data and 

intervention strategies, 

-Explains school 

procedures for services 

such as special education, 

intervention, etc. 

-Clearly explains 

evaluation findings 

following special 

education evaluation, and 

-Answers questions clearly 

and comprehensively. 

School Psychologist 
-Is involved in continued 

professional growth 

regarding consultation 

and collaboration 

strategies, 

However individual’s 

practices do not 

-Demonstrate application 

of this knowledge to 

expected roles and 

responsibilities 

School Psychologist 
-Lacks knowledge about 

effective consultation 

strategies and practices, 

and/or 

- Fails to take advantage 

of opportunities to 

engage in continued 

professional growth and 

learning. 

3.3 Engages in consultation 

and collaboration with 

community agencies and 

providers. 

School Psychologist fulfills 

the criteria for Level 3 

and additionally 

-Assists with the 

development and/or 

delivery of staff 

professional development 

on collaboration and 

consultation. 

-Provides mentoring and 

coaching to colleagues 

regarding consultation 

strategies. 

-Applies knowledge in 

innovative ways to assist 

students, families, 

schools, and community, 

-Conducts professional 

development for 

community agencies and 

providers 

School Psychologist 

effectively engages in 

consultation and 

collaboration with 

community agencies in a 

manner that meets the 

expectations of the 

role/school(s). 

Example activities include 
-Contacts community 

providers to obtain 

information needed for 

instructional 

programming, 

-Clearly explains school 

procedures for services 

and practices, 

-Refers students and 

families to community 

providers for needed 

services, 

 

School Psychologist 
-Is involved in continued 

professional growth 

regarding consultation 

and collaboration 

strategies, 

However individual’s 

practices do not 

-Demonstrate application 

of this knowledge to 

expected roles and 

responsibilities 

School Psychologist 
-Lacks knowledge about 

effective consultation 

strategies and practices, 

and/or 

-Fails to take advantage of 

opportunities to engage in 

continued professional 

growth and learning. 
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-Communicates with 

community providers in a 

clear and ethical manner. 

3.4 Seeks professional 

growth and learning 

opportunities to advance 

own knowledge and skill 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally: 

 

-Reflects critically on own 

skills and identifies 

professional learning 

needs, 

-Shares newly learned 
knowledge and practices 
with colleagues and 
school staff, 
-Seeks opportunities to 

provide professional 

learning sessions for 

colleagues and school 

staff, and 

 

School Psychologists 
 
-Responds well to 

constructive feedback, 

-Utilizes feedback to 

identify areas for 

professional growth, 

-Initiates attendance at 
optional professional 
learning events, 
-Engages in professional 

reading of current 

research and practice, 

-Demonstrates application 

of knowledge/skills 

addressed in attended 

professional learning 

events. 

School Psychologist 
 
-Attends mandatory 

professional learning 

events 

 

But does not 
 
-Respond to constructive 

feedback, 

-Demonstrate application 

of knowledge/skill 

addressed in professional 

learning events, or 

-Initiate attendance at 

optional professional 

learning events. 

School Psychologist 
 
-Fails to seek or take 

advantage of 

opportunities to engage in 

professional learning, 

and/or 

 

-Fails to respond to 

feedback from 

supervisor(s) regarding 

the need for professional 

learning 

3.5 Contributes to School , 

District, and/or 

Profession of School 

Psychology 

School Psychologist fulfills 

the criteria for Level 3 and 

additionally 

 

-Assumes leadership 

positions in professional 

organizations or school or 

district committees, 

 

-Mentors school 

psychology practicum 

students and interns. 

School Psychologist 

 
-Contributes ideas and 

expertise to improve the 

functioning of the school, 

district, or cooperative, 

 

-Dedicates time for 

extracurricular activities 

and seeks such 

opportunities, 

 

-Maintains membership in 

professional organizations 

School Psychologist 

 
-Responds to direct 

requests for involvement 

in activities outside the 

typical school day or 

professional advancement 

activities (e.g., team 

retreats, development of 

new procedures, etc.) 

 

But does not 

 
-Initiate involvement in 

such activities. 

School Psychologist 

 
-Rarely or never 

contributes ideas to 

improve school, district, 

or cooperative efforts, 

 

-Rarely participates in 

activities that occur 

outside the typical school 

day hours, 

 

-Little or no involvement 

in activities designed to 

advance the professional 
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and participates in 

sponsored activities. 

practice of school 

psychologists. 

3.6 Advocates for student 

success 
School Psychologist fulfills 

the criteria for Level 3 

and additionally 

 

-Provides support and 

mentoring to colleagues 

who are less likely to 

advocate on the behalf of 

students, 

 
-Seeks systems level 

changes that will benefit 

all students and families. 

School Psychologist 

 
-Demonstrates a concern 

for student learning and 

outcomes by advocating 

for a change in instruction 

and services when 

needed, 

 

 
-Advocates in a respectful 

and effective manner 

School Psychologist 

 
-Demonstrates a concern 

about student failure or 

lack of progress 

 

But does not 

 
-Advocate for student 

needs. 

School Psychologist 

 
-Demonstrates limited 

commitment to the 

growth and learning of 

students. 

 

-Accepts student failure 

and lack of growth and 

doesn’t advocate for a 

change in instruction or 

services. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE Adaptive 

PE/OT/PT/ACC 

Effectiveness Rubric 



Page | 84 
 

Domain 1: Planning and Preparation for Learning  
 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Knowledge Is an expert in how 

students learn as well as 

in the characteristics and 

impact of disabilities. 

Has a good grasp of how 

students learn as well as 

of the characteristics and 

impact of disabilities. 

Is somewhat familiar with 

how students learn as 

well as with the 

characteristics and impact 

of disabilities. 

Has little familiarity with 

how students learn or 

with the characteristics 

and impact of disabilities. 

1.2 Long term planning Has a clearly articulated 

plan for the year that is 

tightly aligned with state 

and district standards and 

assessments, addresses 

the developmental levels 

of all students and all 

levels of thinking. 

Plans the year so students 

will meet state and district 

standards and 

assessments, considers 

different levels of 

thinking. 

Plans lesson by lesson and 

has little familiarity with 

state standards and 

assessments. 

Plans lessons in the 

moment with no 

familiarity with state 

standards and 

assessments. 

1.3 Lessons Designs individual and 

group lessons with clear, 

measurable goals closely 

aligned with state and 

district standards, unit 

outcomes and IEPs. 

Designs individual and 

group lessons with 

measurable outcomes 

aligned with state 

standards, unit goals and 

IEPs. 

Plans lessons with only 

unit goals and IEPs in 

mind. 

Plans lessons aimed 

primarily at entertaining 

students or covering 

textbook chapters. 

1.4 Differentiation Designs lessons that 

consider all student 

learning needs, goals, 

styles, and interests. 

Designs lessons that 

consider most student 

learning needs, goals, 

styles, and interests. 

Designs lessons that only 

consider some student 

learning needs, goals, 

styles, or interests. 

Designs lessons that do 

not consider student 

learning needs, goals, 

styles, or interests. 

1.5 Engagement Designs highly relevant, 

varied lessons that 

orchestrate student 

ownership for mastering 

content. 

Designs relevant lessons 

that promote student 

ownership of content. 

Plans lessons that may 

engage some student 

interest, but may not 

support student 

investment in content. 

Plans lessons with little 

likelihood of engaging or 

involving students. 

1.6 Anticipation Anticipates 

misconceptions students 

Anticipates 

misconceptions and 

Considers one or two 

ways students might 

Proceeds without 

considering 
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are likely to face and 

plans how to overcome 

them. 

confusion students are 

likely to face. 
become confused with the 

content. 
misconceptions students 

might have about the 

material. 

1.7 Assessments Prepares diagnostic, 

formative and summative 

assessments to monitor 

student learning. 

Plans formative and 

summative assessments 

to measure student 

learning. 

Creates unit assessment 

only as instruction 

proceeds. 

Drafts final assessments 

shortly before they are 

given. 

1.8 Organizing Designs lessons that 

incorporate an 

appropriate mix of highly 

effective, diverse learning 

strategies and materials 

including technology. 

Designs lessons that use 

an effective, diverse mix 

of learning strategies and 

materials including 

technology. 

Plans lessons that involve 

an inconsistent mix of 

effective and ineffective 

learning strategies and 

materials including 

technology. 

Plans lessons that rely 

mainly on ineffective 

learning strategies and 

materials including 

technology. 

1.9 Environment Maximizes room 

arrangement to enhance 

learning objectives and 

student performance 

Organizes room to 

support enhanced 

learning objectives and 

student performance. 

Somewhat organizes 

room, but without 

enhancing learning 

objectives and/or student 

performance. 

Has little or no 

organization of room, 

which detracts from 

learning objectives and 

student performance. 
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Domain 2:  Classroom Management 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

2.1 Relationships Shows appropriate 

respect, empathy, and 

fairness to each student 

and builds strong 

relationships. 

Is fair and respectful 

towards each student and 

builds positive 

relationships with most 

students. 

Is fair and respectful 

towards most students 

and builds positive 

relationships with some 

students. 

Can be unfair and 

disrespectful to students, 

plays favorites. 

2.2 Climate Creates a climate that 

fosters self- and peer-

monitoring in which 

disruption of learning is 

not tolerated. 

Refuses to tolerate 

disruption and 

encourages student 

monitoring. 

Attempts to create a 

productive learning 

environment, but there 

are regular disruptions in 

the classroom. 

Does not create a 

productive learning 

environment; the 

classroom is frequently 

chaotic and sometimes 

dangerous. 

2.3 Social-emotional Successfully develops 

social- emotional skills to 

support positive 

interactions among 

students. 

Fosters positive 

interactions among 

students and teaches 

useful social-emotional 

skills. 

Attempts to foster 

interactions among 

students and to teach 

social skills with minimal 

success. 

Does not attempt to foster 

interactions among 

students or teach social 

skills. 

2.4 Student responsibility Successfully develops 

students’ self-discipline 

and sense of responsibility 

for their actions. 

Holds students 

responsible for their 

actions and encourages a 

sense of accountability. 

Tries, but may be 

unsuccessful in getting 

students to be responsible 

for their actions. 

Is unsuccessful in fostering 

students’ self-discipline 

and sense of responsibility 

for their actions. 

2.5 Anticipation Anticipates, prevents, and 

responds to situations 

that may develop into 

behavior issues. 

Proactively considers and 

responds to situations that 

may develop into behavior 

issues. 

Does not anticipate 

behavior issues, but 

attempts to address issues 

as they arise. 

Does not consider – and 

may contribute to – 

behavior issues that may 

arise. 

2.6 Discipline repertoire Has highly varied discipline 

repertoire and 

implements strategies 

appropriately and 

effectively. 

Has a repertoire of 

discipline “moves” and 

implements them as 

needed. 

Hass a limited disciplinary 

repertoire and may 

struggle with 

implementation. 

Has few discipline 

“moves” and constantly 

struggles with 

implementation. 
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2.7 Efficiency Maximizes academic 

learning time through 

effective routines and 

smooth transitions. 

Effectively utilizes 

academic learning time 

through clear routines and 

transitions. 

Sometimes loses teaching 

time due to inconsistent 

routines and/or inefficient 

transitions. 

Loses instructional time 

because of confusion, 

interruptions, and poorly 

executed transitions. 

Domain 2:  Delivery of Instruction 

2.8 Learning Expectation Conveys high learning 

expectations and 

convinces all students 

that they will master the 

material. 

Sets high learning 

expectations and 

encourages students to 

master the material. 

Sets minimal expectations 

for learning and skills. 

Has no learning 

expectations and gives up 

on some students. 

2.9 Effort-Based Encourages students to be 

risk-takers, learn from 

their mistakes and believe 

that through effective 

effort, they will learn and 

improve their skills. 

Guides students to learn 

from their mistakes and 

believe that through 

effective effort, they will 

learn and improve their 

skills. 

Corrects students when 

they make mistakes, but 

does not guide learning 

from errors. 

Does not see mistakes as 

a learning tool; students 

do not feel comfortable 

taking risks. 

2.10 Framing Uses essential questions, 

goal, lesson objectives, 

examples, and other 

strategies to give students 

s clear sense of purpose. 

Communicates lesson 

objectives to give students 

a clear sense of purpose. 

Attempts to communicate 

the main learning 

objectives of each lesson 

to students. 

Begins lessons without 

giving students a sense of 

where instruction is 

headed. 

2.11 Connections Makes meaningful 

connections to students’ 

prior knowledge, 

experience and readings. 

Activates students’ prior 

knowledge, experience 

and readings. 

Attempts to activate 

students’ prior 

knowledge, experiences 

and/or readings. 

Does not activate 

students’ prior 

knowledge, experiences 

and/or readings. 

2.12 Clarity of Instruction Presents material clearly 

and explicitly, using 

accurate, relevant 

examples. 

Uses clear explanations 

and accurate examples to 

present material. 

Attempts to provide 

explanations and/or 

examples, but some 

material is confusing, 

unclear or inaccurate. 

Does not explain material 

or provide examples. 

2.13 Repertoire Utilizes a variety of highly 

effective teaching 

strategies, questions, 

materials, grouping 

Uses teaching strategies, 

questions, materials, 

grouping practices, and 

Uses a limited range of 

teaching strategies, 

questions, materials, 

Uses only one or two 

teaching strategies, 

technologies, and types of 
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practices, and 

technologies to foster 

student learning. 

technologies to support 

student learning. 

grouping practices, and 

technologies. 

questions and/or 

materials. 

2.14 Specialized Instruction Skillfully meets the 

learning needs and styles 

of all students by using a 

variety of strategies. 

Effectively meets the 

learning needs and styles 

of most students. 

Attempts to meet the 

learning needs and styles 

of students, with mixed 

success. 

Does not attempt to meet 

the learning needs and 

styles of students. 

2.15 Responding to confusion 

(nimbleness) 

Deftly exploits teachable 

moments and corrects 

misunderstandings. Is 

skilled at assessing 

student confusion and its 

sources and responding in 

individually appropriate 

ways. 

Is flexible to take 

advantage of teachable 

moments and correct 

misunderstandings. 

Realizes when students 

are confused and 

responds in appropriate 

ways. 

Is focused on 

implementing plans and 

sometimes misses 

teachable moments. Does 

not consistently realize 

when students are 

confused, or may not 

respond in an effective 

way. 

Is rigid and inflexible with 

plans and rarely takes 

advantage of teachable 

moments. Does not 

realize when students are 

confused, or does not 

respond in an effective 

way. 

2.16 Centralization of skills Consistently provides 

activities and strategies 

that will generalize skills 

to classroom and other 

settings. 

Usually provides activities 

and strategies that will 

generalize skills in 

classroom and other 

settings. 

Sometimes provides 

activities and strategies 

that will generalize skills 

to classroom and other 

settings. 

Does not provide 

activities or strategies 

that will generalize skills 

to classroom or other 

settings. 

2.17 Homework* Assign meaningful 

homework and provides 

rich and timely feedback. 

Assign appropriate 

homework and gives 

feedback. 

Assigns homework, but 

rarely follows up 

Assigns homework, but 

does not follow-up, or 

does not assign 

homework. 

Special Education Services/Instructional Need for Students 

2.18 Knowledge and 

Compliance 

Demonstrates extensive 

knowledge of special 

education laws and 

procedures. Fully 

understands and complies 

with all procedural 

timelines and safeguards. 

Demonstrates thorough 

knowledge of special 

education laws and 

procedures. Faithfully 

adheres to all procedural 

timelines and safeguards. 

Demonstrates basic 

knowledge of special 

education laws and 

procedures, but needs 

support in 

implementation, does not 

always follow established 

timelines and safeguards. 

Demonstrates little or no 

knowledge of special 

education laws and 

procedures, and/or does 

not follow established 

procedures and 

guidelines. 
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2.19 Written Consent Prepares forms for 

parents to sign to ensure 

necessary permissions are 

granted before testing and 

for releasing of 

information to outside 

agencies or individuals. 

Ensures necessary 

permission for evaluations 

and for release of 

information to outside 

agencies or individuals are 

granted. 

Corrects students when 

they make mistakes, but 

does not guide learning 

from errors. 

Does not see mistakes as a 

learning tool; students do 

not feel comfortable 

taking risks. 

2.20 TEAM 
Meetings 

If Chair, effectively follows 

state mandated guidelines 

for annual reviews. If 

participant, contributes in 

a meaningful and concise 

way to annual review 

meetings. 

If Chair, follows state 

mandated guidelines for 

annual reviews. If 

participant, adequately 

contributes to annual 

review meetings. 

If Chair, may not follow 

state mandated guidelines 

for annual reviews. If 

participant, may make 

unfocused or irrelevant 

contributions to annual 

review meetings. 

If Chair, does not follow 

state mandated guidelines 

for annual reviews. If 

participant, does not 

contribute, or makes 

irrelevant contributions 

to, annual review 

meetings. 

2.21 Responding to Referrals Proactively responds to 

referrals and makes highly 

competent assessments 

of student needs by 

choosing suitable 

assessment procedures to 

address referral questions. 

Responds to referrals and 

makes adequate 

assessments of student 

needs by choosing 

suitable assessment 

procedures to address 

referral questions. 

Responds to referrals 

when pressed but 

complete inadequate 

assessments of student 

needs. 

Fails to respond to 

referrals, or makes hasty 

assessments of student 

needs. 

2.22 Written reports Writes clear, detailed and 

accurate reports; analysis, 

conclusions and 

recommendations are 

valuable. 

Writes accurate reports, 

analysis, conclusions and 

recommendations are 

appropriate. 

Writes accurate reports 

that lack specificity, 

analysis, conclusions, and 

recommendations are not 

always appropriate. 

Writes reports that are 

inaccurate, or that include 

inappropriate analysis, 

conclusions, and 

recommendations. 

2.23 IEP Writing Creates well-written, 

thorough and concise IEPs 

that include appropriate 

and meaningful 

recommendations to 

uniquely address student 

needs. 

Creates accurate, well-

written IEPs that include 

appropriate 

recommendations. 

Creates IEPs that are not 

always thorough, may be 

poorly written or are 

unnecessarily long, 

recommendations are 

somewhat appropriate. 

Creates IEPs that are not 

thorough, are poorly 

written and include 

inappropriate 

recommendations. 
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2.24 Integrating IEP goals Is fully aware of entire IEP 

and incorporates skills, 

goals, and strategies from 

other disciplines for a 

coordinated approach. 

Is aware of entire IEP and 

sometimes incorporates 

skills from other 

disciplines. 

Is aware of some parts of 

IEP and incorporates skills 

from other disciplines 

when required or 

convenient. 

Is not aware of entire IEP 

and does not incorporate 

skills from other 

disciplines even when 

required. 

2.25 Monitoring progress Comprehensively and 

effectively measures 

progress towards IEP goals 

and objectives, and 

provides substantial 

feedback to students and 

parents. 

Measures progress 

towards IEP goals and 

objectives, and provides 

feedback to students and 

parents. 

Attempts to measure 

progress towards IEP goals 

and objectives, but may 

not be effective in 

monitoring or may not 

communicate progress 

effectively to students and 

parents. 

Does not measure 

progress towards IEP goals 

and objectives, and/or 

does not communicate 

progress to students or 

parents. 

2.26 Assistive technology Vigilantly ensures that 

assistive technologies 

required by IEP are being 

used, maintained, and 

monitored correctly. Is 

skilled in using assistive 

technology. 

Often checks to see that 

assistive technologies are 

being used maintained 

and monitored correctly. 

Is effective at using 

assistive technology. 

Does not always check to 

see that assistive 

technologies are being 

used, maintained and 

monitored correctly. Is 

aware of assistive 

technology, but may not 

be skilled in using it.   

Does not check to see 

that assistive technologies 

are being used, 

maintained or monitored 

correctly. Is unaware of 

assistive technology or is 

not skilled in using it. 
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Domain 3:  
Family and Community Outreach/Leadership 
 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.1 Respect Communicates 

respectfully and 

proactively with parents, 

is sensitive to diverse 

family and community 

values and beliefs. 

Communicates 

respectfully with parents, 

is sensitive to diverse 

family and community 

values and beliefs. 

Is sometimes insensitive 

to family and community 

values and beliefs. 

Is insensitive to family and 

community values and 

beliefs. 

3.2 Expectations Gives parents clear, 

accessible expectations 

for student learning and 

behavior, and 

demonstrates a strong 

belief that students will 

meet or exceed standards. 

Gives parents clear 

expectations for student 

learning and behavior and 

demonstrates belief that 

students will reach 

standards. 

Sends home a syllabus 

and list of classroom rules 

for learning and/or 

behavior. 

Does not communicate 

learning or behavior 

expectations to parents. 

3.3 Communicating with 

families 

Promptly and frequently 

informs all parents, even 

those who are hard to 

reach, of positive news 

about their children, and 

immediately flags any 

problems. 

Updates parents on good 

news and promptly 

informs parents of 

behavior and learning 

problems, attempts to 

contact hard-to-reach 

parents. 

Updates easy-to-reach 

parents about behavior 

and learning problems, 

but rarely mentions 

positive news. 

Makes little or no effort to 

contact parents with news 

about their child. 

3.4 Responsiveness to parent 

concerns 

Deals immediately and 

successfully with parent 

concerns and makes 

parents feel welcome. 

Responds successfully to 

parent concerns and 

makes parents feel 

welcome 

Is slow to respond to 

some parent concerns and 

sometimes makes parents 

feel unwelcome. 

Does not respond to 

parent concerns and 

makes parents feel 

unwelcome. 

3.5 Reporting Through conferences, 

report cards and informal 

communication, provides 

detailed and helpful 

feedback to parents about 

student progress. 

Through conferences, 

report cards and informal 

communication, provides 

helpful feedback to 

parents about student 

progress. 

Relies primarily on report 

cards and conferences to 

communicate with 

parents and provide 

feedback about student 

progress. 

Gives out report cards and 

conducts conferences as 

required, but does not 

communicate effectively 

to parents about student 

progress. 

3.6 Reflecting on practice Is highly accurate and 

perceptive in his/her 

reflections, citing specific 

Provides accurate and 

objective reflection of 

practice, citing specific 

Is moderately accurate 

and objective in reflection 

of practice without citing 

Does not reflect on 

practice, or the reflections 
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examples of what were 

not successful for at least 

some students. Draws on 

extensive repertoire to 

suggest alternative 

strategies. 

positive and negative 

characteristics. Makes 

some specific suggestions 

as to how his/her practice 

might be improved. 

specific examples, and 

with only global 

suggestions as to how it 

might be improved. 

are inaccurate or self-

serving. 

3.7 Professional Development Actively pursues professional 

development opportunities 

and makes substantial 

contribution to the profession. 

Seeks out opportunities for 

professional development 

based on an individual 

assessment of need. 

Participation in professional 

development activities is 

limited to those that are 

convenient or required. 

Does not participate in 

professional development 

activities, even when such 

activities are clearly needed 

for the development of skills. 

3.8 Flexibility Easily adapts to changes in 

schedules, case load, and 

special education issues as 

needed with ease... 

Is able to adapt to changes in 

schedules, case, load, and 

special education issues as 

needed. 

Has difficulty adapting to 

changes in schedules, case 

load, and special education 

issues. 

Is unable to adapt to changes 

in schedule, case load, and 

special education issues. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE Autism Consultant, 

Diagnostician, Transition 

Coordinator Effectiveness 

Rubric 
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Domain 1:  FAMILY AND COMMUNITY OUTREACH/Planning 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Respect Communicates 

respectfully and 

proactively with parents, 

is sensitive to diverse 

family and community 

values and beliefs. 

Communicates 

respectfully with parents, 

is sensitive to diverse 

family and community 

values and beliefs. 

Is sometimes insensitive 

to family and community 

values and beliefs. 

Is insensitive to family and 

community values and 

beliefs. 

1.2 Belief Gives parents clear, 

accessible expectations 

for student learning and 

behavior, and 

demonstrates a strong 

belief that students will 

meet or exceed standards. 

Give parents clear 

expectations for student 

learning and behavior, and 

demonstrates belief that 

students will reach 

standards. 

Sends home a syllabus and 

list of classroom rules for 

learning and/or behavior 

Does not communicate 

learning or behavior 

expectations to parents. 

1.3 Communicating with 

families 

Secures necessary 

permissions and 

communicates with 

families in a manner 

highly sensitive to cultural 

and linguistic traditions.  

Reaches out to families of 

students to enhance trust, 

including those who are 

hard to reach. 

Communicates with 

families to secure 

necessary permissions and 

does so in a manner 

sensitive to cultural and 

linguistic traditions. 

Is partially successful in 

communicating with 

families, obtains 

permissions, but there are 

occasional insensitivities 

to cultural and linguistic 

traditions. 

Fails to secure necessary 

permissions for 

evaluations, or 

communicates in an 

insensitive manner... 

1.4 Sharing progress with 

families 

Make sure parents hear 

positive news about 

students first and 

immediately flags any 

problems.  In conferences, 

meetings, and informal 

talks, gives parents 

appropriately detailed and 

helpful feedback on 

student progress. 

Promptly informs parents 

of behavior and learning 

problems and updates 

parents on good news.  

Uses conferences and 

meetings to give parents 

feedback on student 

progress... 

Lets parents know about 

problem areas their 

children are having, but 

rarely mentions positive 

news.  Does not 

consistently discuss 

student progress. 

Fails to communicate with 

families or communicates 

in an insensitive manner.  

In conferences, provides 

information that is not 

appropriate. 
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1.5 Responsiveness Deals Immediately and 

successfully with parent 

concerns and makes 

parents feel welcome. 

Responds successfully to 

parent concerns and 

makes parents feel 

welcome. 

Is slow to respond to some 

parent concerns and 

sometimes makes parents 

feel unwelcome. 

Does not respond to 

parent concerns and 

makes parents feel 

unwelcome. 

1.6 Release of information Always secures necessary 

permission to 

communicate with other 

providers outside of 

schools. 

Secures necessary 

permission to 

communicate with other 

providers outside of 

schools. 

Sometimes secures 

necessary permission to 

communicate with other 

providers outside of 

schools. 

Does not secure necessary 

permission to 

communicate with other 

providers outside of 

schools. 

1.7 Community mental health Maintains ongoing contact 

with physicians and 

community mental health 

service providers, and 

initiates contact when 

needed. 

Maintains ongoing contact 

with physicians and 

community mental health 

service providers. 

Contacts physicians and 

community mental health 

service providers only 

when necessary 

Declines to maintain 

contact with physicians 

and community mental 

health service providers. 
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Domain 2 CONSULTATION 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

2.1 Responding to referrals Consults frequently 

and/or in a timely manner 

with colleagues, 

contributing own insights 

and tailoring intervention 

to the presenting issues. 

Anticipates problems and 

consults before problem 

arises. 

Consults frequently 

and/or in a timely manner 

with colleagues, and 

tailors intervention to the 

presenting issues. 

Consults on sporadic basis 

with colleagues. 

Sometimes makes 

successful attempts to 

tailor intervention to the 

presenting issues. May not 

respond in a timely 

manner. 

Fails to consult with 

colleagues or to tailor 

intervention to the 

presenting issues. 

2.2 Staff and parent 

consultations 

Consistently provides 

plans that can be 

implemented by teacher, 

administrator, and/or 

parent. Consistently 

follows up with teacher, 

administrator, and/or 

parent on implementation 

and outcomes. 

Often provides plans that 

can be implemented by 

teacher, administrator 

and/or parent. Often 

follow up with teacher, 

administrator and/or 

parent on implementation 

and outcomes. 

Sometimes provides plans 

that can be implemented 

by teacher, administrator 

and/or parent. Sometimes 

follow up with teacher, 

administrator, and/or 

parent on implementation 

and outcomes. 

Does not provide plans 

that can be implemented 

by teacher, administrator, 

or parent. Does not follow 

up with teacher, 

administrator of parent 

on implementation and 

outcomes. 

2.3 Prevention Consistently develops or 

participates in prevention 

program when needed. 

Often develops or 

participates in prevention 

program when needed. 

Sometimes develops or 

participates in prevention 

program when needed. 

Does not develop or 

participate in prevention 

program even when 

needed. 

2.4 Communication Effectively and 

consistently 

communicates with staff, 

administrators or parents 

in a clear and efficient 

manner. 

Communicates with staff, 

administrators or parents 

in a clear and efficient 

manner. 

Sometimes communicates 

with staff, administrators 

or parents, but may not be 

fully clear and efficient 

(e.g. may provide 

unnecessary details) 

Does not communicate 
with staff, administrators 
or parents, or may 
confuse the listener (e.g. is 
off-topic) 
. 

2.5 Contributions Frequently contributes 

valuable ideas and 

expertise to teacher 

teams, meetings, and 

committees to further the 

Contributes ideas and 

expertise to teacher 

teams, meetings, and 

committees to suppo9rt 

the school and district’s 

mission. 

Is reluctant to contribute 

to teams, meetings, and 

committees, or 

contributions are 

minimally helpful. 

Does not contribute to 

teach teams, meetings, or 

committees. 
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school and district’s 

mission. 

2.6 Collaboration Meets at least weekly 

with colleagues to plan 

and share ideas, resulting 

in significant 

improvement in 

classrooms or for student. 

Collaborates with 

colleagues to plan and 

share ideas, resulting in 

positive impact in 

classroom or for student. 

Meets occasionally with 

colleagues to share ideas 

about teaching, learning 

and students, but such 

conversations do not 

always impact the 

classroom or student. 

Meets infrequently with 

colleagues, and 

conversations lack 

educational substance. 
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Domain 3: Leadership 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.1 Judgment Integrates various models 

(e.g. ethics legal) and 

discusses complex or 

conflictual situations with 

appropriate colleagues 

and administrator 

Behaves within legal and 

ethical guidelines. 

Maintains confidentiality 

with student records. 

May occasionally apply 

questionable judgment. 

May not act within legal 

or ethical guidelines but is 

open to input. Only 

occasionally discloses 

student information. 

Acts in an ethical or illegal 

manner, uses poor 

judgment, and/or 

discusses student 

information and violates 

confidentiality. 

3.2 Communication Proactively informs the 

administration of any 

concerns and reaches out 

for help and suggestions. 

Keeps the administration 

informed about concerns 

and asks for help when it 

is needed. . 

Is reluctant to share 

concerns with the 

administration or to ask 

for help. 

Does not share concerns 

or constantly complains, 

and is not open to help. 

3.3 Openness Actively seeks out 

feedback and suggestions 

and uses them to improve 

performance. 

Listens thoughtfully to 

other viewpoints and 

responds constructively to 

suggestions and criticism. 

Is somewhat defensive 

about criticism, listens to 

feedback and suggestions 

but is resistant to change. 

Is very defensive about 

criticism, refuses to listen 

to feedback or 

suggestions, and does not 

change. 

3.4 Professional 

Development 

Integrates best practices 

from supervisors, 

colleagues, workshops, 

readings, and other 

sources. 

Utilizes effective teaching 

ideas from supervisors, 

colleagues, workshops, 

readings, and other 

sources. 

Considers new ideas for 

improving teaching and 

learning. 

Is not open to ideas for 

improving teaching and 

learning. 

3.5 Professional Community Makes a substantial 

contribution to 

school/district events and 

projects and assumes 

leadership with colleagues 

including Crisis 

Intervention Teams, CST, 

etc. Initiates and 

maintains positive and 

productive relationships 

with colleagues 

Participates actively in 

school/district events, 

projects and committees 

including Crisis 

Intervention Teams, CST, 

etc. Maintains positive 

and productive 

relationships with 

colleagues. 

Participates in school and 

district events, projects, 

and committees only 

when specifically 

requested. Maintains 

cordial relationships with 

colleagues. 

Avoids involvement in 

school and district events, 

projects and committees. 

Creates negative or self-

service relationships with 

colleagues. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE Teacher for Deaf/Hard of 

Hearing 

 Effectiveness Rubric 
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Domain 1:   Planning using Assessment 

 

A.  Uses and interprets a variety of assessment to evaluate/monitor student needs. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.1 Uses developmentally 
appropriate screenings 
and assessments that 
address referral 
educational concerns. 
Gives assessments that 

identify strengths and 

needs resulting from a 

hearing loss Utilizes an 

assortment of 

educational, auditory, 

and language test to 

analyze students 

functioning level as a 

result of a hearing loss. 

Always uses and 

interprets a variety of 

assessment to evaluate 

and monitor student 

needs. 

Consistently uses and 

interprets a variety of 

assessment to evaluate 

and monitor student 

needs. 

Occasionally uses and 

interprets a variety of 

assessment to evaluate 

and monitor student 

needs. 

Inadequately uses and 

interprets a variety of 

assessment to evaluate 

and monitor student 

needs. 

 

B. Collects Data from and integrates assessment results to influence planning and interventions. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.2 Analyzes assessment 

information to guide 

educational practices and 

enhance student learning. 

Systematically collects 

evidence of student 

knowledge and skills. 
Analyzes student work to 
further guide instruction to 
enhance student 
understanding. 

Always uses assessment 

information to guide 

decisions, analyzes 

student work and 

maintains extensive 

records of student 

performance, 

assessment, and skills. 

Uses assessment 

information to guide 

decisions, uses student 

work to make decisions, 

and maintains records 

of student 

performance, 

assessment, and skills. 

Occasionally uses 

assessment information 

to guide decisions, 

occasionally uses 

student work to make 

decisions and maintains 

some or inaccurate 

records of student 

performance, 

assessment, and skills. 

Rarely or inadequately 

uses assessment 

information to guide 

decisions, rarely uses 

student work to make 

decisions, and maintains 

incomplete or 

inaccurate records of 

student performance, 

assessment, and skills. 
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Maintains evidence of 

student 

performance/assessments. 

 

C. Applies assessment results to develop the appropriate interventions and services. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.3 Makes 

recommendations 

and/or referrals based 

on unique needs to 

positively affect 

students’ learning and 

achievement. 
Connects assessment 
evidence with 
functional abilities to 
support student goals 
and objectives. 
Provides timely 

reports that can be 

utilized to guide 

teaching and 

implementation of IEP 

Always applies 

assessment results to 

develop appropriate 

interventions and 

services. 

Consistently applies 

assessment results to 

develop appropriate 

interventions and 

services. 

Occasionally applies 

assessment results to 

develop appropriate 

interventions and 

services. 

Inadequately applies 

assessment results to 

develop appropriate 

interventions and 

services. 

 

D. Communicates assessment results to a variety of audiences i.e. (Parents, students, staff, community etc.) in a useful, sensitive 

and culturally appropriate manner. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.4 Presents findings that 

help educators and 

parents understand 

the educational 

strengths and needs of 

students. 

Always communicates 

assessment results to a 

variety of audiences in a 

useful, sensitive and 

culturally appropriate 

manner. 

Consistently 

communicates 

assessment results to a 

variety of audiences in a 

useful, sensitive and 

culturally appropriate 

manner. 

Occasionally 

communicates 

assessment results to a 

variety of audiences in a 

useful, sensitive and 

culturally appropriate 

manner. 

Inadequately 

communicates 

assessment results to a 

variety of audiences in a 

useful, sensitive and 

culturally appropriate 

manner. 
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Assists students in 

understanding their 

own hearing, listening, 

and learning needs. 

 
Domain 1:  Program and Planning 

A. Implements best practices for specialty area. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.5 Demonstrates 
knowledge of research- 
based, best practices 
in strategies, methods, 
and theories. Provides 
services in accordance 
with federal, state, 
district, and school 
guidelines. 
Initiates self-learning 

to increase knowledge 

in field of deaf 

education. 

Always implements best 

practices for specialty 

area. 

Consistently implements 

best practices for 

specialty area. 

Occasionally implements 

best practices for 

specialty area. 

Inadequately 

implements best 

practices for specialty 

area. 

 

B. Develops, plans, and prioritizes specialized services programs. 
Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.6 Documents and 
maintains records of 
services provided in an 
organized and 
systematic manner. 
Adapts and manages 
services based on 
student IEPs and 
district resources. 

Always develops plans 

and prioritizes 

specialized services and 

programs. 

Consistently develops 

plans and prioritizes 

specialized services and 

programs. 

Occasionally develops 

plans and prioritizes 

specialized services and 

programs for specialty 

area. 

Inadequately develops 

plans and prioritizes 

specialized services and 

programs for specialty 

area. 



Page | 105 
 

Monitors proper 

maintenance and 

tracking of assistive 

technology. 

 

C. Demonstrates knowledge of disciplines within the educational setting. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

1.7 Demonstrates a connection 
between specialized 
program activities and 
district 
goals/standards/curriculum. 
Relates hearing loss needs 
to the process of deciding 
the most effective learning 
environment for students. 
Provides leadership within 

the school, district, and 

community to represent the 

field of hearing loss. 

Always demonstrates 

knowledge of discipline 

within the educational 

setting. 

Consistently 

demonstrates 

knowledge of discipline 

within the educational 

setting. 

Occasionally 

demonstrates 

knowledge of discipline 

within the educational 

setting. 

Inadequately 

demonstrates 

knowledge of discipline 

within the educational 

setting. 

 

Domain 2:  Consultation and Contribution to the Learning Environment 

A. Develops effective consultative and collaborative relationships 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.1 Joins with classroom 
teacher to address 
issues that impact 
instruction and service 
delivery. 
Establishes rapport 
with staff, students 
and families and 
invites shared 
communication 

Always develops 

effective consultative 

and collaborative 

relationships. 

Consistently develops 

effective consultative 

and collaborative 

relationships. 

Occasionally develops 

effective consultative 

and collaborative 

relationships. 

Inadequately develops 

effective consultative 

and collaborative 

relationships. 
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between school and 
home. 
Plans collaboratively, 

shares ideas and 

strategies, and 

contributes to a team 

atmosphere to fulfill 

IEP goals. 

 

B. Provides education, support, and training to improve student achievement. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.2 Conducts formal or 
informal in-services to 
educate school 
personnel about 
hearing loss and its 
impact in the 
classroom. 
Orients and/or trains 
identified staff on 
support tasks in a 
clear, consistent 
manner. 
Identifies specific 

modifications and 

accommodations 

needed for each 

student to succeed in 

the general classroom. 

Always provides 

education, support, and 

training to improve 

student achievement. 

Consistently provides 

education, support, and 

training to improve 

student achievement. 

Occasionally provides 

education, support, and 

training to improve 

student achievement. 

Inadequately provides 

education, support, and 

training to improve 

student achievement. 

 

C. Facilitates the delivery of services to maximize learning. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.3 Establishes 

communication and 

serves as a liaison with 

Always facilitates the 

delivery of services to 

maximize learning. 

Consistently facilitates 

the delivery of services 

to maximize learning. 

Occasionally facilitates 

the delivery of services to 

maximize learning. 

Inadequately facilitates 

the delivery of services 

to maximize learning. 
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school personnel. 
Provides clear, concise, 
knowledge- based 
information as it 
relates to specific 
issues impacting 
school progress. 
Actively participates in 

helping students 

achieve district and IEP 

goals. 

 

Domain 2:  Effective Instruction 

A. Provides services to support high expectations for the educational success of all students. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.4 Makes appropriate 

educational and audio 

logical referrals. 
Plans and implements 

lessons to address 

objectives listed on 

student IEP. Challenges 

students at their 

instructional level. 

Always provides services 

to support high 

expectations for the 

educational success of 

all students 

Consistently provides 

services to support high 

expectations for the 

educational success of 

all students. 

Occasionally provides 

services to support high 

expectations for the 

educational success of all 

students. 

Inadequately provides 

services to support high 

expectations for the 

educational success of all 

students. 

 

B. Uses a variety of Materials, Methods, and Strategies to remove barriers to learning and promote active student participation. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.5 Provides specific 

information to regular 

educator about 

modifications and 

adaptations that 

enhance learning 

Always uses a variety of 

materials, methods and 

strategies to remove 

barriers to learning and 

promotes active student 

participation. 

Consistently uses a 

variety of materials, 

methods, and strategies 

to remove barriers to 

learning and promotes 

Occasionally uses a 

variety of materials, 

methods, and strategies 

to remove barriers to 

learning and promotes 

Inadequately uses a 

variety of materials, 

methods and strategies 

to remove barriers to 

learning and promotes 
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environment. 
Promotes delivery of 
academic instruction 
through a variety of 
communication 
modes. 

Instructs and in-

services regular 

educators on 

amplification in 

educational setting. 
Encourages students 

to use strategies to 

monitor their learning. 

active student 

participation. 

active student 

participation. 

active student 

participation. 

 
 

C. Assists in the Development and Implementation of Specialized Programs for Students and Families. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

2.6 Adapts and modifies 
curriculum as 
appropriate to hearing 
loss. 

Involves students, 

families, and staff in 

monitoring progress 

toward goals. 
Recognizes individual 

differences and unique 

situations and adjusts 

practices as 

appropriate. 

Collaborates to 

develop appropriate 

intervention goals 

Always assists in the 

development and 

implementation of 

specialized programs for 

students and families 

Consistently assists in 

the development and 

implementation of 

specialized programs for 

students and families. 

Occasionally assists in the 

development and 

implementation of 

specialized programs for 

students and families. 

Inadequately assists in 

the development and 

implementation of 

specialized programs for 

students and families. 
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Domain 3: Leadership 

A. Demonstrates personal integrity and maintains professional and ethical standards 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

3.1 Resolves concerns and 
problems in an 
appropriate and timely 
manner. 
Respects and 

maintains 

confidentiality. 

Assumes responsibility 

for personal action, 

and demeanor. 

Always demonstrates 

personal integrity and 

maintains professional 

and ethical standards. 

Consistently 

demonstrates personal 

integrity and maintains 

professional and ethical 

standards. 

Occasionally 

demonstrates personal 

integrity and maintains 

professional and ethical 

standards. 

Inadequately 

demonstrates personal 

integrity and maintains 

professional and ethical 

standards. 

 

B. Supports District, Departmental, and School Mission and Vision. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

3.2 Supports school vision 

and mission in 

respectful interactions 

with colleagues, 

families, and other 

community members. 

Conduct professional, 

relevant, and 

knowledgeable 

interactions with 

others. 

Always supports the 

district/school mission 

and seeks new ways to 

support the vision and 

goals. 

Consistently supports 

the district/school 

mission and seeks new 

ways to support the 

vision and goals. 

Occasionally supports the 

district/school mission 

and seeks new ways to 

support the vision and 

goals. 

Inadequately supports 

the district/school 

mission and seeks new 

ways to support the 

vision and goals. 

C. Fulfills departmental responsibilities and expectations. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

3.3 Submits reports and 
documents as required 
and appropriate and as 

Always fulfills 

department 

Consistently fulfills 

department 

Occasionally fulfills 

department 

Inadequately fulfills 

department 
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defined by district 
timelines. 
Adheres to schedule 
and keeps 
appointments by 
managing time 
efficiently. 
Demonstrates respect 

for colleagues through 

organization of 

schedule, materials, 

student files and 

through the support of 

team decisions. 

responsibilities and 

expectations. 

responsibilities and 

expectations. 

responsibilities and 

expectations. 

responsibilities and 

expectations. 

 

D. Demonstrates effective interpersonal skills/relationships. 

Indicator Highly Effective (4) Effective (3) Improvement 

Necessary (2) 

Ineffective (1) 

3.4 Establishes and 
promotes positive 
interpersonal 
relationships. 

Builds professional and 

personal trust and 

credibility with others. 

Always demonstrates 

effective interpersonal 

skills/relationships. 

Consistently 

demonstrates effective 

interpersonal 

skills/relationships. 

Occasionally 

demonstrates effective 

interpersonal 

skills/relationships. 

Inadequately 

demonstrates effective 

interpersonal 

skills/relationships. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE Teacher for Blind/Low 

Vision 

 Effectiveness Rubric 
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Domain 1: Planning Using Assessment/Program and Planning 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

1.1 Uses and interprets a 

variety of assessment to 

evaluate/monitor student 

needs Uses 

developmentally 

appropriate screenings and 

assessments that address 

referral educational 

concerns. 

Gives assessments that 
identify strengths and needs 
resulting from a vision loss 
Utilizes an assortment of 
educational and vision 
assessments to analyze 
students functioning level 
as a result of a vision loss. 
 

Always uses and 
interprets a variety of 
assessment to evaluate 
and monitor student 
needs (1.1.HE) 
 

Consistently uses and 
interprets a variety of 
assessment to evaluate 
and monitor student 
needs (1.1.E) 

Occasionally uses and 
interprets a variety of 
assessment to evaluate 
and monitor student 
needs (1.1.IN) 

Inadequately uses and 
interprets a variety of 
assessment to evaluate 
and monitor student 
needs (1.1.I) 
 

1.2 Collects Data from and 
integrates assessment 
results to influence planning 
and interventions Analyzes 
assessment information to 
guide educational practices 
and enhance student 
learning. Systematically 
collects evidence of student 
knowledge and skills.  
Analyzes student work to 
further guide instruction to 
enhance student 
understanding. Maintains 
evidence of student 
performance/assessments 
 

Always uses assessment 
information to guide 
decisions, analyzes 
student work and 
maintains extensive 
records of student 
performance, 
assessment, and skills 
(1.2.HE) 
 

Consistently applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.E) 

Occasionally applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.IN) 

Inadequately applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.I) 
 

1.3 Applies assessment results 
to develop the appropriate 
interventions and services. 
Makes recommendations 
and/or referrals based on 
unique needs to positively 

Always applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.HE) 

Consistently applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.E) 

Occasionally applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.IN) 

Inadequately applies 
assessment results to 
develop appropriate 
interventions and 
services (1.3.I) 
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affect students’ learning 
and achievement.  
Connects assessment 
evidence with functional 
abilities to support student 
goals and objectives. 
Provides timely reports that 
can be utilized to guide 
teaching and 
implementation of IEP. 
 

   

1.4 Communicates assessment 
results to a variety of 
audiences i.e. (Parents, 
students, staff, community 
etc.) in a useful, sensitive 
and culturally appropriate 
manner. Presents findings 
that help educators and 
parents understand the 
educational strengths and 
needs of students. 
Assists students in 
understanding their own 
vision and learning needs. 
 

Always communicates 
assessment results to a 
variety of audiences in a 
useful, sensitive and 
culturally appropriate 
manner (1.4.HE) 
 

Consistently 
communicates 
assessment results to a 
variety of audiences in a 
useful, sensitive and 
culturally appropriate 
manner 
(1.4.E) 
 

Occasionally 
communicates 
assessment results to a 
variety of audiences in a 
useful, sensitive and 
culturally appropriate 
manner 
(1.4.IN) 
 

Inadequately 
communicates 
assessment results to a 
variety of audiences in a 
useful, sensitive and 
culturally appropriate 
manner 
(1.4.I) 
 

1.5 Implements best practices 
for specialty area 
Demonstrates knowledge of 
research-based, best 
practices in strategies, 
methods, and theories. 
Provides services in 
accordance with federal, 
state, district, and school 
guidelines. 
Initiates self-learning to 
increase knowledge in field 
of blind/low vision 
education. 
 

Always implements best 
practices for specialty 
area (1.5.HE) 
 

Consistently implements 
best practices for 
specialty area (1.5.E) 
 

Occasionally implements 
best practices for 
specialty area (1.5.IN) 
 

Inadequately 
implements best 
practices for specialty 
area (1.5.I) 
 

1.6 Develops, plans, and 
prioritizes specialized 
services programs 
Documents and maintains 
records of services provided 
in an organized and 

Always develops plans 
and prioritizes 
specialized services and 
programs (1.6.HE) 

 

Consistently develops 
plans and prioritizes 
specialized services and 
programs (1.6.E) 
 

Occasionally develops 
plans and prioritizes 
specialized services and 
programs for specialty 
area (1.6.IN) 

Inadequately develops 
plans and prioritizes 
specialized services and 
programs for specialty 
area (1.6.I) 
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systematic manner. Adapts 
and manages services based 
on student IEPs and district 
resources. 
Monitors proper 
maintenance and tracking 
of assistive technology. 
 

   
 

1.7 Demonstrates knowledge of 
disciplines within the 
educational setting. 
Demonstrates a connection 
between specialized 
program activities and 
district 
goals/standards/curriculum. 
Relates vision loss needs to 
the process of deciding the 
most effective learning 
environment for students. 
Provides leadership within 
the school, district, and 
community to represent the 
field of vision loss. 
 

Always demonstrates 
knowledge of discipline 
within the educational 
setting (1.7.HE) 
 

Consistently 
demonstrates 
knowledge of discipline 
within the educational 
setting (1.7.E) 
 

Occasionally 
demonstrates knowledge 
of discipline within the 
educational setting 
(1.7.IN) 
 

Inadequately 
demonstrates 
knowledge of discipline 
within the educational 
setting (1.7.I) 
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Domain 2:  Consultation and Contribution to the Learning Environment/Effective Instruction 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

2.1 Develops effective 
consultative and 
collaborative 
relationships Joins with 
classroom teacher to 
address issues that 
impact instruction and 
service delivery. 
Establishes rapport with 
staff, students and 
families and invites 
shared communication 
between school and 
home. Plans 
collaboratively, shares 
ideas and strategies, and 
contributes to a team 
atmosphere to fulfill IEP 
goals. 
 

Always develops effective 
consultative and 
collaborative 
relationships (2.1.HE) 
 

Consistently develops 
effective consultative and 
collaborative 
relationships (2.1.E) 
 

Occasionally develops 
effective consultative and 
collaborative 
relationships (2.1.IN) 
 

Inadequately develops 
effective consultative and 
collaborative 
relationships (2.1.I) 
 

2.2 Provides education, 
support, and training to 
improve student 
achievement Conducts 
formal or informal in-
services to educate 
school personnel about 
vision loss and its impact 
in the classroom. 
Orients and/or trains 
identified staff on 
support tasks in a clear, 
consistent manner. 
Identifies specific 
modifications and 
accommodations 
needed for each student 
to succeed in the 

Always provides 
education, support, and 
training to improve 
student achievement 
(2.2.HE) 
 

Consistently provides 
education, support, and 
training to improve 
student achievement 
(2.2.E) 
 

Occasionally provides 
education, support, and 
training to improve 
student achievement 
(2.2.IN) 
 

Inadequately provides 
education, support, and 
training to improve 
student achievement 
(2.2.I) 
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general classroom. 

2.3 Facilitates the delivery 
of services to maximize 
learning Establishes 
communication and 
serves as a liaison with 
school personnel. 
Provides clear, concise, 
knowledge-based 
information as it relates 
to specific issues 
impacting school 
progress. 
Actively participates in 
helping students achieve 
district and IEP goals. 

Always facilitates the 
delivery of services to 
maximize learning 
(2.3.HE) 
 

Consistently facilitates 
the delivery of services to 
maximize learning (2.3.E) 
 

Occasionally facilitates 
the delivery of services to 
maximize learning 
(2.3.IN) 
 

Inadequately facilitates 
the delivery of services to 
maximize learning (2.3.I) 
 

2.4 Provides services to 
support high 
expectations for the 
educational success of 
all students Makes 
appropriate educational 
and vision referrals. 
Plans and implements 
lessons to address 
objectives listed on 
student IEP. Challenges 
students at their 
instructional level. 
 

Always provides services 
to support high 
expectations for the 
educational success of all 
students (2.4.HE) 
 

Consistently provides 
services to support high 
expectations for the 
educational success of all 
students (2.4.E) 
 

Occasionally provides 
services to support high 
expectations for the 
educational success of all 
students (2.4.IN) 

Inadequately provides 
services to support high 
expectations for the 
educational success of all 
students (2.4.I) 
 

2.5 Uses a variety of 
Materials, Methods, and 
Strategies to remove 
barriers to learning and 
promote active student 
participation Provides 
specific information to 
regular educator about 
modifications and 
adaptations that 
enhance learning 
environment. 

Always uses a variety of 
materials, methods and 
strategies to remove 
barriers to learning and 
promotes active student 
participation 
(2.5.HE) 
 

Consistently uses a 
variety of materials, 
methods, and strategies 
to remove barriers to 
learning and promotes 
active student 
participation (2.5.E) 
 

Occasionally uses a 
variety of materials, 
methods, and strategies 
to remove barriers to 
learning and promotes 
active student 
participation (2.5.IN) 
 

Inadequately uses a 
variety of materials, 
methods and strategies 
to remove barriers to 
learning and promotes 
active student 
participation (2.5.I) 
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Promotes delivery of 
academic instruction 
through a variety of 
communication modes. 
Instructs and in-services 
regular educators on 
accessibility in 
educational setting. 
Encourages students to 
use strategies to 
monitor their learning. 

2.6 Assists in the 
Development and 
Implementation of 
Specialized Programs for 
Students and Families 
Adapts and modifies 
curriculum as 
appropriate to vision 
loss. 
Involves students, 
families, and staff in 
monitoring progress 
toward goals. 
Recognizes individual 
differences and unique 
situations and adjusts 
practices as appropriate. 
Collaborates to develop 
appropriate intervention 
goals. 

Always assists in the 
development and 
implementation of 
specialized programs for 
students and families 
(2.6.HE) 
 

Consistently assists in the 
development and 
implementation of 
specialized programs for 
students and families 
(2.6.E) 
 

Occasionally assists in the 
development and 
implementation of 
specialized programs for 
students and families 
(2.6.IN) 

Inadequately assists in 
the development and 
implementation of 
specialized programs for 
students and families 
(2.6.I) 
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Domain 3:  Leadership 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(3) 

Ineffective (1) 

3.1 Demonstrates personal 
integrity and maintains 
professional and ethical 
standards Resolves 
concerns and problems 
in an appropriate and 
timely manner. 
Respects and maintains 
confidentiality. 
Assumes responsibility 
for personal action, and 
demeanor. 

Always demonstrates 
personal integrity and 
maintains professional 
and ethical standards 
(3.1.HE) 
 

Consistently 
demonstrates personal 
integrity and maintains 
professional and ethical 
standards (3.1.E) 
 

Occasionally 
demonstrates personal 
integrity and maintains 
professional and ethical 
standards (3.1.IN) 
 

Inadequately 
demonstrates personal 
integrity and maintains 
professional and ethical 
standards (3.1.I) 
 

3.2 Supports District, 
Departmental, and 
School Mission and 
Vision Supports school 
vision and mission in 
respectful interactions 
with colleagues, 
families, and other 
community members. 
Conduct professional, 
relevant, and 
knowledgeable 
interactions with others. 

Always supports the 
district/school mission 
and seeks new ways to 
support the vision and 
goals (3.2.HE) 
 

Consistently supports the 
district/school mission 
and seeks new ways to 
support the vision and 
goals (3.2.E) 
 

Occasionally supports the 
district/school mission 
and seeks new ways to 
support the vision and 
goals (3.2.IN) 
 

Inadequately supports 
the district/school 
mission and seeks new 
ways to support the 
vision and goals (3.2.I) 
 

3.3 Fulfills departmental 
responsibilities and 
expectations Submits 
reports and documents 
as required and 
appropriate and as 
defined by district 
timelines. 
Adheres to schedule and 
keeps appointments by 
managing time 
efficiently. 
Demonstrates respect 

Always fulfills 
department 
responsibilities and 
expectations (3.3.HE) 
 

Consistently fulfills 
department 
responsibilities and 
expectations (3.3.E) 
 

Occasionally fulfills 
department 
responsibilities and 
expectations (3.3.IN) 
 

Inadequately fulfills 
department 
responsibilities and 
expectations (3.3.I) 
 



Page | 120 
 

for colleagues through 
organization of schedule, 
materials, student files 
and through the support 
of team decisions. 

3.4 Demonstrates effective 
interpersonal 
skills/relationships 
Establishes and 
promotes positive 
interpersonal 
relationships. Builds 
professional and 
personal trust and 
credibility with others 
 

Always demonstrates 
effective interpersonal 
skills/relationships 
(3.4.HE) 
 

Consistently 
demonstrates effective 
interpersonal 
skills/relationships (3.4.E) 
 

Occasionally 
demonstrates effective 
interpersonal 
skills/relationships 
(3.4.IN) 
 

Inadequately 
demonstrates effective 
interpersonal 
skills/relationships (3.4.I) 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE Model Professional School 

Counselor 

 Effectiveness Rubric K-8 
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Domain 1:  Purposeful Planning 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Goals and services are 

created by the school 

counselor that are 

appropriate 

developmentally, 

measurable and further 

the goals of the school. 

The school counselor 

creates measurable and 

explicit goals and/or 

services that are aligned 

to school improvement 

goals 

The school counselor 

creates measurable and 

explicit goals and/or 

services that are partially 

aligned to school 

improvement goals. 

The school counselor 

creates goals (not 

necessarily measurable) 

that are not aligned to 

school improvement goals 

There are few goals 

created and if there are, 

they are not aligned 

school improvement 

goals. 

1.2 The counselor reflects 

and plans programming 

that is in collaboration 

with others and is 

evaluated annually. 

The school counselor 

conducts an annual 

evaluation of the 

services/programming 

delivered each year, 

reflects on the evaluation, 

examines data, and makes 

needed changes, in 

addition to using 

information gathered 

during collaboration to 

steer the programming 

and/or services in a 

meaningful way. 

The school counselor 

conducts a basic annual 

evaluation and makes 

some needed changes, 

using data and 

information gathered 

during collaboration. 

The school counselor 

conducts an incomplete 

evaluation and has some 

information, but not all, to 

make some changes to 

programming based on 

the evaluation and 

collaboration, and some 

data gathered. 

The school counselor does 

not conduct a program 

evaluation and/or does 

not gather information 

from stakeholders to 

make changes to the 

programming, and/or 

does not use data to make 

decisions. 

1.3 Lessons, groups, or 

presentations reveal in 

depth planning. 

The school counselor 

plans for robust lessons, 

groups, or presentations 

that reveal thought, 

research, and best 

instructional practices and 

developmental delivery. 

The school counselor 

shows evidence of 

planning for lessons that 

contain some instructional 

practices or research. 

The school counselor has 

evidence of some 

planning for lessons. 

There is little to no 

evidence of planning or 

little information to share 

with stakeholders. 
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DOMAIN 2: Academic Achievement/Instruction:  School counselors utilize data, knowledge of current trends, and standard to impact and 
support academic achievement and to engage all students in critical thinking. 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.1 The school counselor 
utilizes data to monitor 
student achievement and 
works collaboratively 
with stakeholders to 
enhance student success. 

The school counselor 
effectively utilizes data to 
monitor student 
achievement and works 
collaboratively with 
stakeholders to enhance 
student success. 

The school counselor 
monitors student 
achievement and 
sometimes utilizes the 
data to enhance student 
success through 
collaboration. 

The school counselor 
monitors student 
achievement but does not 
utilize the data to enhance 
student success. 

The school counselor does 
not monitor academic 
achievement. 

2.2 The school counselor 
demonstrates knowledge 
of current trends in 
student development and 
academic achievement. 

The school counselor 
regularly engages in 
professional development 
(e.g., attends relevant 
conferences, webinars, 
courses, in-services, reads 
professional journals, etc.) 
and incorporates new 
knowledge in her/his daily 
work. 

The school counselor 
regularly engages in 
professional 
development. 

The school counselor 
sporadically engages in 
professional development. 

The school counselor does 
not engage in professional 
development. 

2.3 The school counselor 
supports all students in 
making decisions, setting 
goals and taking 
appropriate action to 
achieve goals. 

The school counselor 
encourages all students 
in using a decision-
making/problem solving 
model and in developing 
effective coping skills for 
dealing with problems. 
The counselor assists all 
students in identifying 
short-term and long-term 
goals and in developing 
appropriate action plans. 

The school counselor 
generally encourages 
students in using a 
decision-
making/problem solving 
model and in developing 
effective coping skills for 
dealing with problems. 
The counselor assists 
some students in 
identifying 
short-term and long-term 
goals and in developing 
appropriate action plans. 

The school counselor 
rarely encourages 
students in using a 
decision- making/problem 
solving model and in 
developing effective 
coping skills for dealing 
with problems. The 
counselor rarely assists 
students in identifying 
short-term and long-term 
goals or in developing 
appropriate action plans. 

The school counselor does 
not encourage students in 
using a decision- 
making/problem solving 
model and in developing 
effective coping skills for 
dealing with problems. 
The counselor does not 
assist students in 
identifying short-term and 
long-term goals or in 
developing appropriate 
action plans. 

2.4 The school counselor 
engages all students in 
problem solving, critical 
thinking, and other 
activities. 

The school counselor 
consistently provides 
opportunities and support 
for all students to engage 
in problem solving and in 
investigating and 

The school counselor 
regularly provides 
opportunities and support 
for students to engage in 
problem solving and in 
investigating and 

The school counselor 
rarely provides 
opportunities and support 
for students to engage in 
problem solving and in 
investigating and 

The school counselor does 
not provide opportunities 
and support for students 
to engage in problem 
solving and in 
investigating and 
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analyzing concepts and 
questions. 

analyzing concepts and 
questions. 

analyzing concepts and 
questions. 

analyzing concepts and 
questions. 

2.5 The school counselor 
utilizes and sequences 
guidance activities and 
materials to impact all 
students’ academic 
achievement. 

Guidance activities and 
materials are appropriate 
for students, designed to 
make content and 
concepts relevant, and 
engage all students in 
appropriate decision 
making. Activities are 
logically sequenced within 
individual lessons. 

Guidance activities and 
materials are generally 
appropriate for students, 
designed to make content 
and concepts relevant, 
and engage most students 
in appropriate decision 
making. The majority of 
activities are logically 
sequenced within 
individual lessons. 

Guidance activities and 
materials are partially 
appropriate for students 
and engage some 
students in appropriate 
decision making. Some 
activities are logically 
sequenced within 
individual lessons. 

Guidance activities and 
materials are not 
appropriate for students 
and do not engage 
students in appropriate 
decision making. Activities 
are not logically 
sequenced within 
individual lessons. 

2.7 The school counselor 
assists all students in 
acquiring the attitudes, 
knowledge and 
interpersonal skills to 
help them understand 
and respect self and 
others. 

The school counselor 
consistently encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and effectively models 
appropriate behaviors. 

The school counselor 
often encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and models appropriate 
behaviors. 

The school counselor 
rarely encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and rarely models 
appropriate behaviors. 

The school counselor does 
not encourage students to 
acquire the attitudes, 
knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and does not model 
appropriate behaviors. 

2.8 The school counselor 
facilitates all students’ 
understanding of safety 
and survival skills and 
implements prevention 
programming to support 
students’ healthy 
physical, social, 
emotional, and academic 
development including 
stakeholder collaboration. 

The school counselor 
consistently explains the 
students’ right to a safe 
and secure school 
environment; helps 
students to differentiate 
situations that require 
peer support; provides 
adult assistance and 
professional help; assists 
students to identify 
resources; and 
implements prevention 
programming for students 
or stakeholders. 

The school counselor 
often explains the 
students’ right to a safe 
and secure school 
environment; helps 
students to differentiate 
situations that require 
peer support; provides 
adult assistance and 
professional help; assists 
students to identify 
school and community 
resources; and 
implements any 
prevention programming 
for students. 

The school counselor 
rarely explains the 
students’ right to a safe 
and secure school 
environment, helps 
students to differentiate 
situations that require 
peer support, adult 
assistance and 
professional help, assists 
students to identify school 
and community resources, 
or implements any 
prevention programming 
for students. 

The school counselor does 
not explain the students’ 
right to a safe and secure 
school environment, help 
students to differentiate 
situations that require 
peer support, adult 
assistance and 
professional help, help 
students to identify school 
and community resources, 
or implement any 
prevention programming 
for students. 

2.9 The school counselor 
provides individual 
counseling, group 
counseling, classroom 

The school counselor 
consistently addresses the 
diverse needs of students 
by providing individual 

The school counselor 
often addresses the 
diverse needs of students 
by providing individual 

The school counselor 
rarely addresses the 
diverse needs of students 
by providing individual 

The school counselor does 
not provide individual 
counseling, group 
counseling, classroom 
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guidance, consultation, 
crisis intervention, and 
referrals. 

counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate. 

counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate. 

counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate 

guidance, consultation, 
crisis intervention, or 
referrals. 

2.10 The school counselor 
provides services to all 
students, fostering a clear 
understanding of 
diversity, ethnicity, and 
culture. 

The school counselor 
consistently provides 
services to all students, 
fostering a clear 
understanding and 
appreciation of diversity, 
ethnicity, and culture. 

The school counselor 
takes a multicultural or 
diverse perspective into 
consideration when 
providing services to 
students. 

The school counselor 
sometimes provides 
services to students from 
a multicultural or diverse 
perspective and fosters a 
clear understanding of 
diversity, ethnicity, and 
culture. 

The school counselor 
never takes a multicultural 
or diverse perspective 
into consideration when 
providing services to 
students. 
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DOMAIN 3:  Leadership Level of Performance:  School counselors adhere to ethical standards, grow professionally, advocate for student 
success, provide system support and deliver a comprehensive school counseling program.   

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

3.1 The school counselor 
establishes professional 
goals and pursues 
opportunities to grow 
professionally. 

The counselor’s 
professional goals are 
evidenced in improved 
personal, professional, 
and program 
development. (S)he is an 
active member of one or 
more professional 
organizations or networks. 

Professional goals are 
developed, and the school 
counselor often pursues 
applicable opportunities 
to acquire knowledge and 
enhance skills and 
participates in the 
professional community. 

Professional goals are 
sometimes established. 
The school counselor 
infrequently or 
indiscriminately pursues 
opportunities to acquire 
new knowledge and skills 
and rarely participates in 
the professional 
community. 

Professional goals are not 
established. The school 
counselor does not pursue 
opportunities to acquire 
new knowledge and skills 
and rarely participates in 
the professional 
community. 

3.2 The school counselor 
takes a leadership role as 
an advocate within the 
counseling department, 
the school setting, and 
the community. 

The school counselor 
provides consistent and 
effective leadership in the 
school counseling 
program, the school, and 
the community in a way 
that directly benefits 
students, families, 
educational personnel, 
and/or community 
stakeholders. 

The school counselor 
provides consistent and 
effective leadership in the 
school counseling 
program and the school. 

The school counselor 
inconsistently provides 
leadership, but may not 
follow through 
appropriately or may not 
demonstrate an effective 
leadership style. 

The school counselor 
provides no leadership—
either formal or 
informal—in the 
counseling department, 
the school setting, or the 
community. 

3.3 The school counselor 
collaborates with 
teachers, parents, and 
the community to 
advocate for the success 
of all students and 
increase awareness of 
students’ needs. 

The school counselor 
demonstrates effective 
communication skills and 
collaboration with 
teachers, families, and 
community stakeholders 
from a variety of 
backgrounds. The school 
counselor demonstrates a 
direct impact of these 
collaborative activities on 
students. 

The school counselor 
demonstrates effective 
communication skills and 
collaboration with 
teachers, families, and 
community stakeholders 
from a variety of 
backgrounds. 

The school counselor is 
inconsistent in 
communication and 
community engagement, 
OR is effective with only a 
very small population to 
the detriment of others. 

The school counselor is an 
ineffective communicator 
and is disengaged with 
teachers, the parents and 
community stakeholders. 

3.4 The school counselor 
adheres to ethical 
standards of the 
counseling profession, 

The school counselor 
always demonstrates 
professional conduct and 
integrity; seeks 

The school counselor 
typically demonstrates 
professional conduct and 
integrity; seeks 

The school counselor 
typically holds to the 
ethical code of the 
American School Counselor 

The school counselor has 
breached confidentiality. 
The counselor 
demonstrates disregard 



Page | 128 
 

respects student 
confidentiality, and 
follows the laws, policies, 
and procedures, which 
govern school programs. 

appropriate intervention 
services for student 
consultation, and/or 
(clinical) supervision; 
abides by ethical and legal 
codes and seeks 
consultation and 
supervision as needed. 

appropriate intervention 
services for student 
consultation, and/or 
(clinical) supervision; 
abides by ethical and legal 
codes and seeks 
consultation and 
supervision as needed. 

Association but may fall 
short of the highest 
ethical standards. The 
counselor’s consistency in 
law, policy and procedure 
is questionable. 

for laws, policies, and 
procedures in a manner 
that could have led to 
harm to students, families, 
or the educational mission 
of the school. 

3.5 The school counselor 
plans, organizes and 
delivers an effective 
comprehensive school 
counseling program 
(within the resources of 
the school and 
corporation). 

The school counseling 
program is comprehensive 
in addressing the 
academic, career, and 
personal/social 
development of all 
students. The school 
counselor demonstrates 
student outcome data 
that are directly 
attributable to the school 
counseling program. 

The school counseling 
program consistently 
builds the academic, 
career, and 
personal/social 
development of most 
students in the school, 
supporting at least some 
of this with student 
outcome data. 

The school counseling 
program serves some 
students and lacks data to 
support effectiveness. The 
school counselor is not 
demonstrating initiative to 
improve the school 
counseling program. 

The school counseling 
program is ineffective and 
the school counselor has 
demonstrated no 
attempts to make 
improvement to the 
delivery systems, increase 
the students served, or 
evaluate areas of 
particular strength or 
weakness. 

3.6 The school counselor 
provides systems support 
by effectively managing 
the school counseling 
program, as well as 
supporting other 
educational programs and 
student services. Note: 
This may include other 
school duties assigned by 
the administration, 
provided these 
assignments do not 
interfere with the 
counseling program and 
services to students. 

The school counselor 
serves as a collegial leader 
and positive role model to 
provide management 
activities that support the 
counseling program, 
advocate for all students, 
and promote ethical 
standards with students, 
school personnel, parents, 
and community agencies. 

The school counselor 
provides management 
activities that support the 
program’s guidance, 
counseling, and advocacy 
initiatives in a way that 
advocates for all students; 
assists teachers with the 
integration of guidance 
activities into the 
curriculum; and shares 
ethically appropriate 
information about 
students with school 
personnel, parents, and 
community agencies. 

The school counselor 
provides some, but not 
adequate, program 
management to the 
school counseling 
program. The school 
counselor is inconsistent 
in supporting other 
educational or student 
services programs. 

The school counselor does 
not support the school 
counseling program with 
any program management 
activities. The school 
counselor is not 
involved—or is minimally 
involved— in providing 
support to other 
educational or student 
services programming 
through partnerships. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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DOMAIN 1:  Purposeful Planning 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

1.1 Goals and services are 

created by the school 

counselor that are 

appropriate 

developmentally, 

measurable and further 

the goals of the school. 

The school counselor 

creates measurable and 

explicit goals and/or 

services that are aligned 

to school improvement 

goals 

The school counselor 

creates measurable and 

explicit goals and/or 

services that are partially 

aligned to school 

improvement goals. 

The school counselor 

creates goals (not 

necessarily measurable) 

that are not aligned to 

school improvement goals 

There are few goals 

created and if there are, 

they are not aligned 

school improvement 

goals. 

1.2 The counselor reflects 

and plans programming 

that is in collaboration 

with others and is 

evaluated annually. 

The school counselor 

conducts an annual 

evaluation of the 

services/programming 

delivered each year, 

reflects on the evaluation, 

examines data, and makes 

needed changes, in 

addition to using 

information gathered 

during collaboration to 

steer the programming 

and/or services in a 

meaningful way. 

The school counselor 

conducts a basic annual 

evaluation and makes 

some needed changes, 

using data and 

information gathered 

during collaboration. 

The school counselor 

conducts an incomplete 

evaluation and has some 

information, but not all, to 

make some changes to 

programming based on 

the evaluation and 

collaboration, and some 

data gathered. 

The school counselor does 

not conduct a program 

evaluation and/or does 

not gather information 

from stakeholders to 

make changes to the 

programming, and/or 

does not use data to make 

decisions. 

1.3 Lessons, groups, or 

presentations reveal in 

depth planning. 

The school counselor 

plans for robust lessons, 

groups, or presentations 

that reveal thought, 

research, and best 

instructional practices and 

developmental delivery. 

The school counselor 

shows evidence of 

planning for lessons that 

contain some instructional 

practices or research. 

The school counselor has 

evidence of some 

planning for lessons. 

There is little to no 

evidence of planning or 

little information to share 

with stakeholders. 
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DOMAIN 2: Academic Achievement/Instruction:  School counselors utilize data, knowledge of current trends, and standard to impact and 
support academic achievement and to engage all students in critical thinking. 

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.1 The school counselor 
utilizes data to monitor 
student achievement and 
works collaboratively 
with stakeholders to 
enhance student success. 

The school counselor 
effectively utilizes data to 
monitor student 
achievement and works 
collaboratively with 
stakeholders to enhance 
student success. 

The school counselor 
monitors student 
achievement and 
sometimes utilizes the 
data to enhance student 
success through 
collaboration. 

The school counselor 
monitors student 
achievement but does not 
utilize the data to 
enhance student success. 

The school counselor does 
not monitor academic 
achievement. 

2.2 The school counselor 
demonstrates knowledge 
of current trends in 
student development and 
academic achievement. 

The school counselor 
regularly engages in 
professional development 
(e.g., attends relevant 
conferences, webinars, 
courses, in-services, reads 
professional journals, etc.) 
and incorporates new 
knowledge in her/his daily 
work. 

The school counselor 
regularly engages in 
professional 
development. 

The school counselor 
sporadically engages in 
professional development. 

The school counselor does 
not engage in professional 
development. 

2.3 The school counselor 
supports all students in 
making decisions, setting 
goals and taking 
appropriate action to 
achieve goals. 

The school counselor 
encourages all students in 
using a decision-
making/problem solving 
model and in developing 
effective coping skills for 
dealing with problems. 
The counselor assists all 
students in identifying 
short-term and long-term 
goals and in developing 
appropriate action plans. 

The school counselor 
generally encourages 
students in using a 
decision-making/problem 
solving model and in 
developing effective 
coping skills for dealing 
with problems. The 
counselor assists some 
students in identifying 
short-term and long-term 
goals and in developing 
appropriate action plans. 

The school counselor 
rarely encourages 
students in using a 
decision-making/problem 
solving model and in 
developing effective 
coping skills for dealing 
with problems. The 
counselor rarely assists 
students in identifying 
short-term and long-term 
goals or in developing 
appropriate action plans. 

The school counselor does 
not encourage students in 
using a decision-
making/problem solving 
model and in developing 
effective coping skills for 
dealing with problems. 
The counselor does not 
assist students in 
identifying short-term and 
long-term goals or in 
developing appropriate 
action plans. 

2.4 The school counselor 
engages all students in 
problem solving, critical 
thinking, and other 
activities. 

The school counselor 
consistently provides 
opportunities and support 
for all students to engage 
in problem solving and in 
investigating and 
analyzing concepts and 

The school counselor 
regularly provides 
opportunities and support 
for students to engage in 
problem solving and in 
investigating and 
analyzing concepts and 

The school counselor 
rarely provides 
opportunities and support 
for students to engage in 
problem solving and in 
investigating and 
analyzing concepts and 

The school counselor does 
not provide opportunities 
and support for students 
to engage in problem 
solving and in 
investigating and 
analyzing concepts and 
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questions. questions. questions. questions. 

2.5 The school counselor 
utilizes and sequences 
guidance activities and 
materials to impact all 
students’ academic 
achievement. 

Guidance activities and 
materials are appropriate 
for students, designed to 
make content and 
concepts relevant, and 
engage all students in 
appropriate decision 
making. Activities are 
logically sequenced within 
individual lessons.  

Guidance activities and 
materials are generally 
appropriate for students, 
designed to make content 
and concepts relevant, 
and engage most students 
in appropriate decision 
making. The majority of 
activities are logically 
sequenced within 
individual lessons. 

Guidance activities and 
materials are partially 
appropriate for students 
and engage some 
students in appropriate 
decision making. Some 
activities are logically 
sequenced within 
individual lessons. 

Guidance activities and 
materials are not 
appropriate for students 
and do not engage 
students in appropriate 
decision making. 
Activities are not logically 
sequenced within 
individual lessons. 

2.6 The school counselor 
supports all students in 
developmentally 
appropriate academic 
preparation essential for 
a wide variety of post-
secondary options. 

The school counselor 
consistently guides all 
students in establishing 
challenging academic 
goals and understanding 
assessment results. The 
counselor assists all 
students in applying 
knowledge of aptitudes 
and interests to goal 
setting and identification 
of postsecondary options 
consistent with students’ 
interests and abilities. 

The school counselor 
generally guides students 
in establishing challenging 
academic goals and 
understanding 
assessment results. The 
counselor assists some 
students in applying 
knowledge of aptitudes 
and interests to goal 
setting and identification 
of postsecondary options 
consistent with students’ 
interests and abilities. 

The school counselor 
rarely guides students in 
establishing challenging 
academic goals and 
understanding assessment 
results. The counselor 
rarely assists students in 
applying knowledge of 
aptitudes and interests to 
goal setting and 
identification of 
postsecondary options 
consistent with students’ 
interests and abilities. 

The school counselor does 
not support students in 
academic preparation 
essential for a wide 
variety of post-secondary 
options. 

2.7 The school counselor 
assists all students in 
acquiring the attitudes, 
knowledge and 
interpersonal skills to 
help them understand 
and respect self and 
others. 

The school counselor 
consistently encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and effectively models 
appropriate behaviors. 

The school counselor 
often encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and models appropriate 
behaviors. 

The school counselor 
rarely encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and rarely models 
appropriate behaviors. 

The school counselor does 
not encourage students to 
acquire the attitudes, 
knowledge or 
interpersonal skills so that 
they can understand and 
respect self and others 
and does not model 
appropriate behaviors. 

2.8 The school counselor 
facilitates all students’ 
understanding of safety 
and survival skills and 
implements prevention 
programming to support 
students’ healthy 

The school counselor 
consistently explains the 
students’ right to a safe 
and secure school 
environment; helps 
students to differentiate 
situations that require 

The school counselor 
often explains the 
students’ right to a safe 
and secure school 
environment; helps 
students to differentiate 
situations that require 

The school counselor 
rarely explains the 
students’ right to a safe 
and secure school 
environment, helps 
students to differentiate 
situations that require 

The school counselor does 
not explain the students’ 
right to a safe and secure 
school environment, help 
students to differentiate 
situations that require 
peer support, adult 
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physical, social, 
emotional, and academic 
development including 
stakeholder collaboration. 

peer support; provides 
adult assistance and 
professional help; assists 
students to identify 
resources; and 
implements prevention 
programming for students 
or stakeholders. 

peer support; provides 
adult assistance and 
professional help; assists 
students to identify school 
and community resources; 
and implements any 
prevention programming 
for students. 

peer support, adult 
assistance and 
professional help, assists 
students to identify school 
and community resources, 
or implements any 
prevention programming 
for students. 

assistance and 
professional help, help 
students to identify school 
and community resources,  
or implement any 
prevention programming 
for students. 

2.9 The school counselor 
provides individual 
counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals. 

The school counselor 
consistently addresses the 
diverse needs of students 
by providing individual 
counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate. 

The school counselor 
often addresses the 
diverse needs of students 
by providing individual 
counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate. 

The school counselor 
rarely addresses the 
diverse needs of students 
by providing individual 
counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, and 
referrals as appropriate 

The school counselor does 
not provide individual 
counseling, group 
counseling, classroom 
guidance, consultation, 
crisis intervention, or 
referrals. 

2.10 The school counselor 
provides services to all 
students, fostering a clear 
understanding of 
diversity, ethnicity, and 
culture. 

The school counselor 
consistently provides 
services to all students, 
fostering a clear 
understanding and 
appreciation of diversity, 
ethnicity, and culture. 

The school counselor 
takes a multicultural or 
diverse perspective into 
consideration when 
providing services to 
students. 

The school counselor 
sometimes provides 
services to students from 
a multicultural or diverse 
perspective and fosters a 
clear understanding of 
diversity, ethnicity, and 
culture. 

The school counselor 
never takes a multicultural 
or diverse perspective into 
consideration when 
providing services to 
students. 

 

CAREER DEVELOPMENT:  School Counselors facilitate a comprehensive career program that develops an understanding of the relationship 
between school and work and supports student in the application of strategies.   

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

2.11 The school counselor 
facilitates a 
comprehensive career 
program that is age-
appropriate and aligned 
with local, state, and 
national standards. 

The school counselor 
facilitates age- 
appropriate career 
development, aligned 
with local, state, and 
national standards, 
utilizing outside resources 
(i.e. family, community, 
work force), to expand 
career knowledge and 
experiences. 

The school counselor 
facilitates age- 
appropriate career 
development, aligned 
with local, state, and 
national standards. 
Outside resources are 
occasionally used. 

The school counselor 
rarely facilitates age-
appropriate career 
development, aligned with 
local, state, and national 
standards. 

The school counselor does 
not facilitate age-
appropriate career 
development. 
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2.12 The school counselor 
facilitates all students’ 
understanding of the 
relationship between 
academics, personal 
qualities, education and 
training, and the world of 
work. 

The school counselor 
helps all students 
understand the 
relationship between 
educational achievement 
and career success, 
explains how work can 
help students achieve 
personal success and 
satisfaction, and 
demonstrates knowledge 
of students’ background, 
skills, and interests. Data 
include age- appropriate 
assessments, increasing 
awareness of interests, 
abilities, aptitude, and 
values. The counselor uses 
this knowledge to meet 
students’ needs and assist 
in career development, 
promoting lifelong 
learning and employability 
skills. 

The school counselor 
helps all students 
understand the 
relationship between 
educational achievement 
and career success and 
explains how work can 
help students achieve 
personal success and 
satisfaction. The 
counselor promotes 
lifelong learning and 
employability skills. Some 
data is utilized. 

The school counselor 
rarely helps students 
understand the 
relationship between 
educational achievement 
and career success and 
rarely explain how work 
can help students achieve 
personal success and 
satisfaction. The counselor 
rarely promotes lifelong 
learning and employability 
skills. Data is rarely 
utilized. 

The school counselor does 
not help students 
understand the 
relationship between 
educational achievement 
and career success and 
does not explain how 
work can help students 
achieve personal success 
and satisfaction. The 
counselor does not 
promote lifelong learning 
and employability skills. 
Data is not used. 

2.13 The school counselor 
supports all students in 
the application of 
strategies to achieve 
future success and 
satisfaction. 

The counselor 
consistently helps 
students apply decision-
making skills to career 
awareness, career 
planning, and course 
selection and career 
transitions. Students are 
encouraged to use 
multiple research and 
informational resources 
to obtain career 
information. 

The counselor helps 
students apply decision-
making skills to career 
awareness, career 
planning, and course 
selection and career 
transitions. Students are 
encouraged to use multiple 
research and 
informational resources to 
obtain career information. 

The counselor rarely helps 
students apply decision-
making skills to career 
awareness, career 
planning, course selection 
or career transitions. 
Students are rarely 
encouraged to use 
research and 
informational resources to 
obtain career information. 

The counselor does not 
help students apply 
decision-making skills to 
career awareness, career 
planning, and course 
selection or career 
transitions. Students are 
not encouraged to use 
research and 
informational resources 
to obtain career 
information. 

2.14 The school counselor 
collaboratively analyzes 
data, utilizes research-
based interventions and 
develops programming to 

The school counselor 
consistently collaborates 
to analyze data, utilize 
research-based 
interventions and develop 

The school counselor 
often collaborates to 
analyze data, utilize 
research-based 
interventions and develop 

The school counselor 
rarely collaborates to 
analyze data, utilize 
research-based 
interventions and develop 

The school counselor does 
not analyze data, utilize 
research- based 
interventions or develop 
programming to assist 
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assist students in 
acquiring the attitudes, 
knowledge, and skills 
necessary for lifelong 
learning and career 
readiness. 

programming to assist 
students in acquiring the 
attitudes, knowledge, and 
skills necessary for lifelong 
learning and career 
readiness. 

programming to assist 
students in acquiring the 
attitudes, knowledge, and 
skills necessary for lifelong 
learning and career 
readiness. 

programming to assist 
students in acquiring the 
attitudes, knowledge, and 
skills necessary for lifelong 
learning and career 
readiness. 

students in acquiring the 
attitudes, knowledge, and 
skills necessary for lifelong 
learning and career 
readiness. 
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Domain 3:  Leadership Level of Performance:  School Counselors adhere to ethical standards, grow professionally, advocate for student 

success, provide system of support, and deliver a comprehensive school counseling program.  

Indicator Highly Effective (4) Effective (3) Improvement 
Necessary (2) 

Ineffective (1) 

3.1 The school counselor 

establishes professional 

goals and pursues 

opportunities to grow 

professionally. 

The counselor’s 

professional goals are 

evidenced in improved 

personal, professional, 

and program 

development. (S)he is an 

active member of one or 

more professional 

organizations or networks. 

Professional goals are 

developed, and the school 

counselor often pursues 

applicable opportunities 

to acquire knowledge and 

enhance skills and 

participates in the 

professional community. 

Professional goals are 

sometimes established. 

The school counselor 

infrequently or 

indiscriminately pursues 

opportunities to acquire 

new knowledge and skills 

and rarely participates in 

the professional 

community. 

Professional goals are not 

established. The school 

counselor does not pursue 

opportunities to acquire 

new knowledge and skills 

and rarely participates in 

the professional 

community. 

3.2 The school counselor 

takes a leadership role as 

an advocate within the 

counseling department, 

the school setting, and 

the community. 

The school counselor 

provides consistent and 

effective leadership in the 

school counseling 

program, the school, and 

the community in a way 

that directly benefits 

students, families, 

educational personnel, 

and/or community 

stakeholders. 

The school counselor 

provides consistent and 

effective leadership in the 

school counseling 

program and the school. 

The school counselor 

inconsistently provides 

leadership, but may not 

follow through 

appropriately or may not 

demonstrate an effective 

leadership style. 

The school counselor 

provides no leadership—

either formal or 

informal—in the 

counseling department, 

the school setting, or the 

community. 

3.3 The school counselor 

collaborates with 

teachers, parents, and 

the community to 

advocate for the success 

of all students and 

increase awareness of 

students’ needs. 

The school counselor 

demonstrates effective 

communication skills and 

collaboration with 

teachers, families, and 

community stakeholders 

from a variety of 

backgrounds. The school 

counselor demonstrates a 

direct impact of these 

The school counselor 

demonstrates effective 

communication skills and 

collaboration with 

teachers, families, and 

community stakeholders 

from a variety of 

backgrounds. 

The school counselor is 

inconsistent in 

communication and 

community engagement, 

OR is effective with only a 

very small population to 

the detriment of others. 

The school counselor is an 

ineffective communicator 

and is disengaged with 

teachers, the parents and 

community stakeholders. 
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collaborative activities on 

students. 

3.4 The school counselor 

adheres to ethical 

standards of the 

counseling profession, 

respects student 

confidentiality, and 

follows the laws, policies, 

and procedures, which 

govern school programs. 

The school counselor 

always demonstrates 

professional conduct and 

integrity; seeks 

appropriate intervention 

services for student 

consultation, and/or 

(clinical) supervision; 

abides by ethical and legal 

codes and seeks 

consultation and 

supervision as needed. 

The school counselor 

typically demonstrates 

professional conduct and 

integrity; seeks 

appropriate intervention 

services for student 

consultation, and/or 

(clinical) supervision; 

abides by ethical and legal 

codes and seeks 

consultation and 

supervision as needed. 

The school counselor 

typically holds to the 

ethical code of the 

American School 

Counselor Association but 

may fall short of the 

highest ethical standards. 

The counselor’s consistency 

in law, policy and 

procedure is questionable. 

The school counselor has 

breached confidentiality. 

The counselor 

demonstrates disregard 

for laws, policies, and 

procedures in a manner 

that could have led to 

harm to students, families, 

or the educational mission 

of the school. 

3.5 The school counselor 

plans, organizes and 

delivers an effective 

comprehensive school 

counseling program 

(within the resources of 

the school and 

corporation). 

The school counseling 

program is comprehensive 

in addressing the 

academic, career, and 

personal/social 

development of all 

students. The school 

counselor demonstrates 

student outcome data 

that are directly 

attributable to the school 

counseling program. 

The school counseling 

program consistently 

builds the academic, 

career, and 

personal/social 

development of most 

students in the school, 

supporting at least some 

of this with student 

outcome data. 

The school counseling 

program serves some 

students and lacks data to 

support effectiveness. The 

school counselor is not 

demonstrating initiative to 

improve the school 

counseling program. 

The school counseling 

program is ineffective and 

the school counselor has 

demonstrated no 

attempts to make 

improvement to the 

delivery systems, increase 

the students served, or 

evaluate areas of 

particular strength or 

weakness. 

3.6 The school counselor 

provides systems support 

by effectively managing 

the school counseling 

program, as well as 

supporting other 

educational programs and 

student services. Note: 

This may include other 

school duties assigned by 

the administration, 

The school counselor 

serves as a collegial leader 

and positive role model to 

provide management 

activities that support the 

counseling program, 

advocate for all students, 

and promote ethical 

standards with students, 

The school counselor 

provides management 

activities that support the 

program’s guidance, 

counseling, and advocacy 

initiatives in a way that 

advocates for all students; 

assists teachers with the 

integration of guidance 

activities into the 

curriculum; and shares 

The school counselor 

provides some, but not 

adequate, program 

management to the 

school counseling 

program. The school 

counselor is inconsistent 

in supporting other 

educational or student 

services programs. 

The school counselor does 

not support the school 

counseling program with 

any program management 

activities. The school 

counselor is not involved—

or is minimally involved—

in providing support to 

other educational or 

student services 
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provided these 

assignments do not 

interfere with the 

counseling program and 

services to students. 

school personnel, parents, 

and community agencies. 

ethically appropriate 

information about 

students with school 

personnel, parents, and 

community agencies. 

programming through 

partnerships. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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Domain 1:  Planning and Preparation 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Knowledge of nursing 

techniques 

Demonstrates deep and 

thorough understanding 

of medical knowledge, 

health conditions, and 

nursing techniques. 

Demonstrates 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

Demonstrates partial 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

Demonstrates little 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

1.2 Knowledge of child and 

adolescent development 

Displays accurate 

knowledge of the typical 

developmental 

characteristics of the age 

group and exceptions to 

the general patterns, 

understands the extent to 

which individual students 

follow the general 

patterns. 

Displays knowledge of the 

typical developmental 

characteristics of the age 

group as well as 

exceptions to the general 

patterns. 

Displays partial 

knowledge of child and 

adolescent development. 

Displays little or no 

knowledge of child and 

adolescent development. 

1.3 Regulations and 

resources 

Has extensive knowledge 

of government regulations 

and resources for 

students, including those 

available through the 

school, in the district and 

in the community. 

Displays awareness of 

government regulations 

and resources for students 

available through the 

school and district, with 

some familiarity with 

resources external to the 

school. 

Displays awareness of 

government regulations 

and of resources for 

students available through 

the school or district, but 

has no knowledge of 

resources external to the 

school. 

Displays little or no 

awareness of government 

regulations or of resources 

for students. 
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Domain 2:  The Environment/Delivery of Service 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

2.1 Respect and rapport Establishes respect and 
rapport with students so 
that they seek out the 
nurse, reflecting a high 
degree of comfort and 
trust in the student-nurse 
relationship. 

Has a positive and 
respectful interaction 
with students to cultivate 
comfort and trust in the 
student-nurse 
relationship. 

Has some positive and 
negative interactions with 
students. 

Has at least some 
interactions with students 
that are negative or 
inappropriate. 

2.2 Culture for health and 
wellness 

Guides culture in the 
school towards health and 
wellness and shares 
knowledge with teachers, 
staff and students. 

Promotes a culture 
throughout the school for 
health and wellness. 

Attempts to promote a 
culture throughout the 
school for health and 
wellness and is partially 
successful. 

Makes no attempt to 
promote a culture for 
health and wellness 
among teachers, students 
or in the school as a 
whole. 

2.3 Organizing physical space Organizes office efficiently 
and appropriately for 
planned activities. 
Medications are properly 
stored and well organized. 

Organizes office 
appropriately for planned 
activities. Medications are 
properly stored and 
organized. 

Is partially successful in 
organizing office 
appropriately. 
Medications are stored 
properly, but are difficult 
to find. 

Does not organize office, 
or office is organized 
inappropriately for 
planned activities. 
Medications are not 
properly stored. 

2.4 Knowledge of nursing 
process 

Expertly provides complex 
comprehensive 
assessments, displays 
advanced clinical 
knowledge when 
establishing a plan of 
care, observes and 
documents student 
responses, evaluates data 
to revise the plan. 

Accurately assesses 
various and specialized 
health needs of students, 
establishes a plan of care, 
observes and documents 
student’s response, 
evaluates data to revise 
the plan. 

Provides assessments of 
basic health needs, but 
does not create a detailed 
plan. 

Displays limited ability to 
assess even basic 
healthcare needs, and 
does not formulate a plan. 

2.5 Assessing student needs Conducts detailed and 
individualized assessment 
of student needs in order 
to contribute to program 
planning. 

Conduct adequate 
assessments of student 
needs to support program 
planning. 

Conducts perfunctory 
assessments of student 
needs that may not 
support program 
planning... 

Does not assess student 
needs or the assessments 
result in inaccurate 
conclusions. 

2.6 Administering 
medications to students 

Ensures that medications 
are administered by 
designated individuals 

Ensures that medications 
are administered by 
designated individuals 

Ensures the medications 
are administered by 
designated individuals, 

Medications are 
administered with the 
regard to state or district 
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and released forms are 
signed and conveniently 
stored. Shares knowledge 
of medication and 
importance of compliance 
with students. 

and release forms are 
signed and conveniently 
stored. 

but release forms are not 
signed and/or 
conveniently stored. 

policies, and release 
forms are not signed or 
conveniently stored. 

2.7 Wellness classes or 
presentations 

Is successful in promoting 
wellness through 
classroom presentations 
that inspire students of 
staff to assume an active 
lifestyle. 

Is successful in presenting 
the knowledge and 
attitudes that will help 
students or staff to 
assume an active lifestyle 

Is partially successful in 
promoting wellness 
through classroom 
presentations to students 
or staff. 

Is unsuccessful in 
promoting wellness in the 
classroom or with staff. 

2.8 Has physical abilities, and 
energy to perform duties 
and expedient competent 
manner 

The nurse completes daily 
tasks and seeks multiple 
additional ways to benefit 
students’ health. 

The nurse completes daily 
tasks in a timely and 
energetic manner. 

Most daily tasks are 
completed and for are/or 
done timely , but without 
energy 

The nurse does not 
complete tasks. Tasks are 
not done on time, displays 
little energy for the job. 

2.9 Can quickly arrive and 
adequately provide safe 
and timely medical care 

The nurse responds very 
promptly with materials 
and performs medical 
care in an excellent 
manner. 

The nurse responds in a 
timely fashion and 
provides appropriate care. 

The nurse does not 
respond in a timely 
manner and/or provides 
substandard care. 

Unsafe response time 
and/or provides unsafe 
inadequate care. 

2.10 Has emotional stamina 
while handling stresses of 
a school day 

The nurse provides a calm 
and stable environment 
for students, staff and 
parents. 

The nurse provides a calm 
and stable environment 
most of the time for 
students, staff and 
parents. 

Emotional liability is seen 
from nursing staff during 
times of stress. 

Emotional responses 
impair job function. 
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DOMAIN 3:  Family and community outreach/leadership 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.1 Respect Communicates 
respectfully and 
proactively with parents, 
is sensitive to diverse 
family and community 
values and beliefs. 

Communicates 
respectfully with parents, 
is sensitive to diverse 
family and community 
values and beliefs. 

Is sometimes insensitive 
to family and community 
values and beliefs. 

Is insensitive to family and 
community values and 
beliefs. 

3.2 Communications on 
curriculum 

Is proactive and 
resourceful in providing 
thorough information to 
families about the delivery 
of healthcare as a whole. 

Provides information to 
families about the delivery 
of healthcare as a whole. 

Provides limited though 
accurate information to 
families about the 
delivery of healthcare as a 
whole. 

Provides no information 
to families about the 
delivery of healthcare as a 
whole. 

3.3 Communicating with 
families 

Promptly and frequently 
involves all parents, even 
those who are hard to 
reach, in supporting and 
caring for students with 
health-related concerns. 

Updates parents on 
students’ health and 
suggests ways to support 
health at home; attempts 
to contact hard-to- reach 
parents. 

Updates easy-to-reach 
parents about how to 
help their children with 
health-related concerns. 

Makes little or no effort to 
contact parents about 
ways to help their child at 
home with health-related 
concerns. 

3.4 Responsiveness Deals immediately and 
successfully with parent 
concerns and make 
parents feel welcome. 

Responds successfully to 
parent concerns and 
makes parents feel 
welcome. 

Is slow to respond to 
some parent concerns and 
sometimes makes parents 
feel unwelcome. 

Does not respond to 
parent concerns and 
makes parents feel 
unwelcome. 

3.5 Reflecting on practice Makes perceptive and 
accurate reflections on 
practice, citing specific 
examples. 
Draws on an extensive 
repertoire to suggest 
alternative strategies to 
improve delivery of 
healthcare. 

Provides an accurate and 
objective reflection on 
practice, citing positive 
and negative 
characteristics. Makes 
some specific suggestions 
as to how the delivery of 
healthcare might be 
improved. 

Is moderately accurate 
and objective in 
reflections on practice 
without citing specific 
examples. Only makes 
global suggestions as to 
how healthcare might be 
improved. 

Does not reflect or 
practice, or the reflections 

3.6 Communication Informs the 
administration of any 
concerns and reaches out 
for help and suggestions 
when needed. 

Keeps the administration 
informed about concerns 
and asks for help when it 
is needed. 

Is reluctant to share 
concerns with the 
administration or to ask 
for help. 

Does not share concerns, 
or constantly complains 
and is not open to help. 

3.7 Openness Actively seeks out 
feedback and suggestions, 

Listens thoughtfully to 
other viewpoints and 

Is somewhat defensive 
about criticism, listens to 

Is very defensive about 
criticism, refuses to listen 
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and uses them to improve 
performance. 

responds constructively to 
suggestions and criticism. 

feedback and suggestions, 
but is resistant to change. 

to feedback or 
suggestions, and is 
resistant to change. 

3.8 Contributions Frequently contributes 
valuable ideas and 
expertise to teacher 
teams, meetings and 
committees to further the 
school’s mission. Assumes 
a leadership role with 
colleagues. 

Contributes ideas and 
expertise to teacher 
teams, meetings, and 
committees to support 
the school’s mission. Has a 
productive relationship 
with colleagues. 

Is reluctant to contribute 
to teams, meetings, and 
committees, or 
contributions are 
minimally helpful. Have 
cordial interactions with 
colleagues. 

Does not contribute t to 
teach teams, meetings, or 
committees. Has a 
negative or self-service 
relationship with 
colleagues. 

3.9 Professional 
Development 

Integrates best practices 
from supervisors, 
colleagues, workshops, 
readings, and other 
sources. 

Utilizes effective 
strategies from 
supervisors, colleagues, 
workshops, readings, and 
other sources. 

Participation in 
professional development 
activities is limited to 
those that are convenient 
or required. 

Does not participate in 
professional development 
activities even when such 
activities are clearly 
needed. 

 
  



Page | 147 
 

Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 

 
  



Page | 148 
 

 

LSC 

RISE 

Nursing Coordinator 

Effectiveness Rubric  
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Domain 1:  Planning and Preparation 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Knowledge of nursing 

techniques 

Demonstrates deep and 

thorough understanding 

of medical knowledge, 

health conditions, and 

nursing techniques. 

Demonstrates 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

Demonstrates partial 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

Demonstrates little 

understanding of medical 

knowledge, health 

conditions, and nursing 

techniques. 

1.2 Knowledge of child and 

adolescent development 

Displays accurate 

knowledge of the typical 

developmental 

characteristics of the age 

group and exceptions to 

the general patterns, 

understands the extent to 

which individual students 

follow the general 

patterns. 

Displays knowledge of the 

typical developmental 

characteristics of the age 

group as well as 

exceptions to the general 

patterns. 

Displays partial 

knowledge of child and 

adolescent development. 

Displays little or no 

knowledge of child and 

adolescent development. 

1.3 Regulations and 

resources 

Has extensive knowledge 

of government regulations 

and resources for 

students, including those 

available through the 

school, in the district and 

in the community. 

Displays awareness of 

government regulations 

and resources for students 

available through the 

school and district, with 

some familiarity with 

resources external to the 

school. 

Displays awareness of 

government regulations 

and of resources for 

students available through 

the school or district, but 

has no knowledge of 

resources external to the 

school. 

Displays little or no 

awareness of government 

regulations or of resources 

for students. 
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Domain 2:  The Environment/Delivery of Service 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

2.1 Respect and rapport Establishes respect and 

rapport with students, 

staff and nurses so that 

they seek out the nurse, 

reflecting a high degree of 

comfort and trust in the 

student-nurse 

relationship. 

Has a positive and 

respectful interaction 

with students, staff and 

nurses to cultivate 

comfort and trust in the 

student-nurse 

relationship. 

Has some positive and 

negative interactions with 

students., staff and/or 

nurses 

Has at least some 

interactions with students 

staff and/or nurses that 

are negative or 

inappropriate. 

2.2 Culture for health and 

wellness 
Guides culture in the 

district towards health 

and wellness and shares 

knowledge with teachers, 

staff and students. 

Promotes a culture 

throughout the district for 

health and wellness. 

Attempts to promote a 

culture throughout the 

district for health and 

wellness and is partially 

successful. 

Makes no attempt to 

promote a culture for 

health and wellness 

among teachers, students 

or the district as a whole. 

2.3 Organizing physical 

space/supervises 

organization of space 

Organizes office efficiently 

and appropriately for 

planned activities. 

Medications are properly 

stored and well organized. 

Organizes office 

appropriately for planned 

activities. Medications are 

properly stored and 

organized. 

Is partially successful in 

organizing office 

appropriately. 

Medications are stored 

properly, but are difficult 

to find. 

Does not organize office, 

or office is organized 

inappropriately for 

planned activities. 

Medications are not 

properly stored. 

2.4 Knowledge of nursing 

process 
Expertly provides complex 

comprehensive 

assessments, displays 

advanced clinical 

knowledge when 

establishing a plan of 

care, observes and 

documents student 

responses, evaluates data 

to revise the plan. 

Accurately assesses 

various and specialized 

health needs of students, 

establishes a plan of care, 

observes and documents 

student’s response, 

evaluates data to revise 

the plan. 

Provides assessments of 

basic health needs, but 

does not create a detailed 

plan. 

Displays limited ability to 

assess even basic 

healthcare needs, and 

does not formulate a plan. 
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2.5 Assessing student 

needs/Supervising 

assessment of needs 

Conducts detailed and 

individualized assessment 

of student needs in order 

to contribute to program 

planning. 

Conduct adequate 

assessments of student 

needs to support program 

planning. 

Conducts perfunctory 

assessments of student 

needs that may not 

support program 

planning... 

Does not assess student 

needs or the assessments 

result in inaccurate 

conclusions. 

2.6 Administering 

medications to 

students/supervising 

administering of 

medications by nurses 

Ensures that medications 

are administered by 

designated individuals 

and released forms are 

signed and conveniently 

stored. Shares knowledge 

of medication and 

importance of compliance 

with students. 

Ensures that medications 

are administered by 

designated individuals 

and release forms are 

signed and conveniently 

stored. 

Ensures the medications 

are administered by 

designated individuals, 

but release forms are not 

signed and/or 

conveniently stored. 

Medications are 

administered with the 

regard to state or district 

policies, and release forms 

are not signed or 

conveniently stored. 

2.7 Wellness classes or 

presentations 
Is successful in promoting 

wellness through 

classroom presentations 

that inspire students or 

staff to assume an active 

lifestyle. 

Is successful in presenting 

the knowledge and 

attitudes that will help 

students or staff to 

assume an active lifestyle 

Is partially successful in 

promoting wellness 

through classroom 

presentations to students 

or staff. 

Is unsuccessful in 

promoting wellness in the 

classroom or with staff. 

2.8 Has physical abilities, and 

energy to perform duties 

and expedient competent 

manner 

The nurse completes daily 

tasks and seeks multiple 

additional ways to benefit 

students’ health. 

The nurse completes daily 

tasks in a timely and 

energetic manner. 

Most daily tasks are 

completed and for are/or 

done timely , but without 

energy 

The nurse does not 

complete tasks. Tasks are 

not done on time, displays 

little energy for the job. 

2.9 Can quickly arrive and 

adequately provide safe 

and timely medical 

care/supervision of 

medical care 

Ensures nurses responds 

very promptly with 

materials and performs 

medical care in an 

excellent manner. 

Ensures nurse responds in 

a timely fashion and 

provides appropriate care. 

The nurse supervised 

does not respond in a 

timely manner and/or 

provides substandard care 

without attention and 

correction of the problem. 

Nurses provide unsafe 

response time and/or 

unsafe or inadequate 

care. Remediation is not 

attempted and/or 

successful resolution does 

not occur. 

2.10 Has emotional stamina 

while handling stresses of 

a school day 

The nursing supervisor 

provides a calm and 

stable environment for 

students, staff and parents 

The nursing supervisor 

provides a calm and stable 

environment most of the 

time for students, staff 

Emotional liability is seen 

from nursing staff during 

times of stress without 

correction 

Emotional responses 

impair job function. 

Remediation is not 

attempted and/or 
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and ensures nurses do as 

well. 
and parents through the 

school nurses. 
successful resolution does 

not occur. 
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DOMAIN 3:  Family and Community Outreach/Leadership 

The Nurse Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.1 Respect Communicates 
respectfully and 
proactively with parents, 
is sensitive to diverse 
family and community 
values and beliefs. 

Communicates 
respectfully with parents, 
is sensitive to diverse 
family and community 
values and beliefs. 

Is sometimes insensitive 
to family and community 
values and beliefs. 

Is insensitive to family and 
community values and 
beliefs. 

3.2 Communications on 
curriculum 

Is proactive and 
resourceful in providing 
thorough information to 
families about the delivery 
of healthcare as a whole. 

Provides information to 
families about the 
delivery of healthcare as a 
whole. 

Provides limited though 
accurate information to 
families about the 
delivery of healthcare as a 
whole. 

Provides no information 
to families about the 
delivery of healthcare as a 
whole. 

3.3 Communicating with 
families 

Promptly and frequently 
involves all parents, even 
those who are hard to 
reach, in supporting and 
caring for students with 
health-related concerns. 

Updates parents on 
students’ health and 
suggests ways to support 
health at home; attempts 
to contact hard- to-reach 
parents. 

Updates easy-to-reach 
parents about how to 
help their children with 
health-related concerns. 

Makes little or no effort to 
contact parents about 
ways to help their child at 
home with health-related 
concerns. 

3.4 Responsiveness Deals immediately and 
successfully with parent 
concerns and make 
parents feel welcome. 

Responds successfully to 
parent concerns and 
makes parents feel 
welcome. 

Is slow to respond to 
some parent concerns and 
sometimes makes parents 
feel unwelcome. 

Does not respond to 
parent concerns and 
makes parents feel 
unwelcome. 

3.5 Reflecting on practice Makes perceptive and 
accurate reflections on 
practice, citing specific 
examples. 
Draws on an extensive 
repertoire to suggest 
alternative strategies to 
improve delivery of 
healthcare. 

Provides an accurate and 
objective reflection on 
practice, citing positive 
and negative 
characteristics. Makes 
some specific suggestions 
as to how the delivery of 
healthcare might be 
improved. 

Is moderately accurate 
and objective in 
reflections on practice 
without citing specific 
examples. Only makes 
global suggestions as to 
how healthcare might be 
improved. 

Does not reflect or 
practice, or the reflections 

3.6 Communication Informs the 
administration and staff 
of any concerns and 
reaches out for help and 
suggestions when needed. 

Keeps the administration 
and staff informed about 
concerns and asks for help 
when it is needed. 

Is reluctant to share 
concerns with the 
administration or staff, or 
to ask for help. 

Does not share concerns, 
or constantly complains 
and is not open to help. 

3.7 Openness Actively seeks out 
feedback and suggestions, 

Listens thoughtfully to 
other viewpoints and 

Is somewhat defensive 
about criticism, listens to 

Is very defensive about 
criticism, refuses to listen 
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and uses them to improve 
performance. 

responds constructively to 
suggestions and criticism. 

feedback and suggestions, 
but is resistant to change. 

to feedback or 
suggestions, and is 
resistant to change. 

3.8 Contributions Frequently contributes 
valuable ideas and 
expertise to teacher 
teams, meetings and 
committees to further the 
school’s mission. Assumes 
a leadership role with 
colleagues. 

Contributes ideas and 
expertise to teacher 
teams, meetings, and 
committees to support 
the school’s mission. Has a 
productive relationship 
with colleagues. 

Is reluctant to contribute 
to teams, meetings, and 
committees, or 
contributions are 
minimally helpful. Have 
cordial interactions with 
colleagues. 

Does not contribute t to 
teach teams, meetings, or 
committees.  Has a 
negative or self-service 
relationship with 
colleagues. 

3.9 Professional 
Development 

Integrates best practices 
from supervisors, 
colleagues, workshops, 
readings, and other 
sources. 

Utilizes effective 
strategies from 
supervisors, colleagues, 
workshops, readings, and 
other sources. 

Participation in 
professional development 
activities is limited to 
those that are convenient 
or required. 

Does not participate in 
professional development 
activities even when such 
activities are clearly 
needed. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE 

Speech Language Pathologist 

Effectiveness Rubric  
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Domain 1:  Purposeful Planning 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

1a Demonstrating 
Knowledge of Content of 
the Discipline 
(Professional Education 
and Preparation) 

SLP displays extensive 
content knowledge of 
therapy disciplines, 
displays continual search 
for best practices and 
planning reflects extensive 
use of these best 
practices. Holds an 
advanced 
certificate/license and/or 
participates in discipline- 
specific continuing 
education. 

SLP displays consistent 
knowledge of therapy 
disciplines, planning 
reflects understanding of 
therapy disciplines on 
current research of best 
practices. Hold the 
necessary certificate and 
license. 

SLP displays limited basic 
content knowledge and 
skill in the therapy area; 
holds the necessary 
certificate or license. 

SLP demonstrates little or 
no knowledge and skill in 
the therapy area; does not 
hold the necessary 
certificate or license. 

1b Demonstrating 
Knowledge of Students 

SLP displays extensive 
knowledge of 
Developmental 
characteristics and 
extensive knowledge of 
differing approaches to 
learning. Has extensive 
knowledge of students’ 
skills, interest and cultural 
heritage. 

SLP displays accurate 
understanding of 
developmental 
characteristics and 
differing approaches to 
learning. Has adequate 
knowledge of students’ 
skills and cultural heritage. 

SLP has some knowledge 
of developmental 
characteristics and a 
general understanding of 
learning approaches. Has 
some recognition of the 
value of knowing students’ 
skills, interests and 
cultural heritage. 

SLP displays minimal 
knowledge of 
developmental 
characteristics of age 
group, is unfamiliar with 
learning approaches, 
students’ skills and 
knowledge, cultural 
heritage and interests. 

1c Demonstrating 
Knowledge of Resources 

SLP is fully aware and uses 
all resources available the 
school and district. 
Actively seeks and is 
highly effective in using 
other materials and 
resources from 
professional 
organizations, school 
district or community to 
enhance instruction. (This 
includes assisting students 
in gaining access to 
community resources.) 

SLP is aware and uses the 
resources available the 
school and district. 
Usually seeks and is 
effective in using other 
materials and resources 
from professional 
organizations, other 
school districts or 
community to enhance 
instruction. 

SLP is somewhat aware 
and sometimes uses the 
resources available in the 
school and district. 
Sometimes seeks and uses 
other materials and 
resources from 
professional 
organizations, other 
school districts or 
community to enhance 
instruction. 

SLP is seldom aware and 
hardly uses the resources 
available in the school and 
district. Does not seek and 
use other materials and 
resources from 
professional 
organizations, other 
school districts or 
community to enhance 
instruction. 

1d Growing and Developing SLP is aware and is always SLP strives to be current SLP sometimes is current SLP is seldom or never 
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Professionally 

 
(Professional 
Development) 

current on new research 
through reading and/or 
attending conferences and 
in- service activities. 
Demonstrates extensive 
responsibility for 
improvement of 
professional skills. Always 
seeks out opportunities 
for professional 
development that 
enhances content 
knowledge on therapy 
techniques. Always 
participates in assisting 
other educators. 

on new research by 
reading and/or attending 
conferences and in-service 
activities. Demonstrates 
consistent responsibility 
for improvement of 
professional skills. Usually 
seeks out opportunities 
for professional 
development that 
enhances content 
knowledge on therapy 
techniques. Consistently 
participates in assisting 
other educators. 

on new research by 
reading and/or attending 
some conferences and in-
service activities. 
Sometimes demonstrates 
responsibility for 
improvement of 
professional skills. 
Sometimes seeks out 
opportunities for 
professional development 
that enhances content 
knowledge on therapy 
techniques. 
Sometimes participates in 
assisting other educators. 

current on new research 
by reading and/or does 
not attend conferences 
and in-service activities. 
Does not demonstrate 
responsibility for 
improvement of 
professional skills. Does 
not or seldom seeks out 
opportunities for 
professional development 
that enhances content 
knowledge on therapy 
techniques. 
Seldom or never 
participates in assisting 
other educators. 

1e Knowledge and 
Application of Federal 
Special Education Laws 
an State/District 
Guidelines, Policies and 
Procedures 

SLP demonstrates 
extensive knowledge and 
a solid understanding of 
special education laws and 
procedures.   Always 
accurately makes service 
eligibility decisions and 
always complies with 
administrative and other 
regulatory policy 
requirements. Always 
provides fully 
documented information, 
which is very accurate and 
always provided in a 
timely manner. 

SLP demonstrates 
consistent knowledge and 
understanding of special 
education laws and 
procedures. Accurately 
makes service eligibility 
decisions when asked and 
consistently complies with 
administrative and other 
regulatory policy 
requirements. Provides 
documented information, 
which is accurate and is 
provided in a timely 
manner. 

SLP demonstrates some 
knowledge and some 
understanding of special 
education laws and 
procedures. 
Sometimes makes service 
eligibility decisions and 
usually complies with 
administrative and other 
regulatory policy 
requirements. Usually 
provides documented 
information, which is 
usually accurate and 
usually is provided in a 
timely manner. 

SLP demonstrates little or 
no knowledge and/or 
understanding of special 
education laws and 
procedures. Seldom or 
never accurately makes 
service eligibility decisions 
and seldom or never 
complies with 
administrative and other 
regulatory policy 
requirements. Seldom or 
never documents 
information accurately 
and never is provided in a 
timely manner. 
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Domain 2:  Supporting Effective Instruction:  The Classroom/Therapy Environment 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

2.1 Creating an Environment 
of Respect and Rapport 

SLP always plays an 
important role in ensuring 
positive interactions 
among students. 
Relationships between 
SLP and individual 
students are highly 
respectful, always 
reflecting sensitivity to 
students’ cultures and 
levels of development. 

SLP consistently plays an 
important role in ensuring 
positive interactions 
among students. Shows a 
genuine caring and 
relationships between SLP 
and individual students 
are respectful, 
consistently reflecting 
sensitivity to students’ 
cultures and levels of 
development. 

SLP interactions with 
students are generally 
appropriate, but 
occasionally reflect 
inconsistencies, 
favoritism, or some 
disrespect for students’ 
culture. Sometimes 
demonstrates a caring 
attitude with students 
and relationships between 
SLP and individual 
students is sometimes 
positive. Sometimes 
shows sensitivity to 
students’ cultures and 
levels of development. 

SLP interactions with 
students are seldom 
appropriate and usually 
reflect many 
inconsistencies, 
favoritism, or some 
disrespect for students’ 
culture. Does not 
demonstrate a caring 
attitude with students and 
relationships between SLP 
and individual students is 
not always positive. 
Seldom or never shows 
sensitivity to students’ 
cultures and levels of 
development. 

2.2 Establishing a Culture for 
Learning 

SLP has extensively 

communicates to students 

the importance of work. 
Conveys high level of 
enthusiasm and 
encourages/provides 
opportunities for students 
to share accomplishments. 
Promotes high 
expectations levels for 
learning and achievement. 

SLP has consistently 
communicates to students 
the importance of work. 
Conveys enthusiasm and 
encourages/provides 
opportunities to recognize 
student accomplishments 
and for students to share 
accomplishments. 
Promotes clear 
expectations for learning 
and achievement. 

SLP inconsistently 

communicates to students 

the importance of work. 
Conveys some enthusiasm 
and sometimes 
encourages/provides 
opportunities to recognize 
student accomplishments 
and for students to share 
accomplishments. 
Sometimes promotes 
expectations for learning 
and achievement. 

SLP seldom or never 
communicates to students 
the importance of work. 
Conveys no enthusiasm 
and does not 
encourage/provide 
opportunities to recognize 
student accomplishments 
and for students to share 
accomplishments. Seldom 
or never promotes clear 
expectations for learning 
and achievement. 

2.3 Managing Therapy 
Procedures 

Techniques used by the 
SLP are highly effective in 
keeping students 
productively engaged in 
the learning activities. Use 
of materials and therapy 
procedures is fully aligned 
to the student’s needs 

Techniques used by the 
SLP are effective in 
keeping students engaged 
in the learning activities. 
Use of materials and 
therapy procedures is 
fully aligned to the 
students’ needs and are 

Techniques used by the 
SLP are sometimes 
effective in keeping 
students engaged in the 
learning activities. Use of 
materials and therapy 
procedures is sometimes 
aligned to the students’ 

Techniques used by the 
SLP are seldom or never 
effective in keeping 
students engaged in the 
learning activities. Use of 
materials and therapy 
procedures is seldom or 
never aligned to the 
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and are highly efficient. 
Always encourages 
students to assume 
responsibility when 
appropriate. 

highly efficient. Students 
are productively engaged 
as directed by SLP. 

needs and are sometimes 
efficient. Students are 
often productively 
engaged as directed by 
SLP. 

students’ needs and are 
seldom or never efficient. 
Students are seldom or 
never productively 
engaged as directed by 
SLP. 

2.4 Organizing Physical Space SLP makes optimal use of 
available physical 
resources and always 
adjusts and makes all 
adaptations so they are 
accessible to all students’ 
needs, Always insures that 
facilities are safe, clean, 
secure and inviting to 
students. 

SLP makes consistent use 
of available physical 
resources and usually 
makes some adaptations 
so they are accessible to 
students’ needs, Insures 
that facilities are safe, 
clean, secure and inviting 
to students. 

SLP makes usually uses 
available physical 
resources and sometimes 
makes some adaptations 
so they are accessible to 
students’ needs, Usually 
insures that facilities are 
safe, clean, secure and 
inviting to students. 

SLP makes inconsistent 
use of available physical 
resources and does not 
try to make adaptations so 
they are accessible to 
students’ needs, Seldom 
or never insures that 
facilities are safe, clean, 
secure and inviting to 
students. 

2.5 Selection of 

Evaluation/Assessment 

Materials 

SLP extensively and 
independently selects a 
comprehensive 
assessment/evaluation 
battery (i.e. basic 
procedures need to define 
problem adequately) with 
a lot consideration for all 
the relevant factors. SLP 
efficiently and accurately 
administers the battery 
and scores tests 
accurately and in a timely 
manner.   

SLP consistently selects a 
comprehensive 
assessment/ 
evaluation battery (i.e. 
basic procedures need to 
define problem 
adequately) with 
consideration for all the 
relevant factors. SLP 
consistently administers 
the battery of tests and 
scores tests accurately. 

SLP usually selects a 
comprehensive 
assessment/ 
evaluation battery (i.e. 
basic procedures need to 
define problem 
adequately) with some 
consideration for all the 
relevant factors.  SLP 
inconsistently administers 
the battery of tests and 
scores tests. 

SLP seldom or never 
selects a comprehensive 
assessment/ 
evaluation battery (i.e. 
basic procedures need to 
define problem 
adequately) with very 
little consideration for all 
the relevant factors.  SLP 
seldom administers the 
battery of tests and 
inaccurately scores tests. 

2.6  Interprets and Integrates 
Test Results to Make an 
Appropriate Diagnosis 
and Recommendations 

SLP is highly effective and 
is highly accurate in the 
interpretation of the test 
results and is highly 
effective and accurate in 
behavioral observations 
which allow for a highly 
define report of the 
student’s communicative 
functioning. 
Extensively develops 
diagnostic impressions 

SLP is consistently 
effective and accurate in 
the interpretation of the 
test results and is 
effective and accurate in 
behavioral observations 
which allow for a 
consistently define report 
of the student’s 
communicative 
functioning. Consistently 
develops diagnostic 

SLP is sometimes effective 
and accurate in the 
interpretation of the test 
results and is sometimes 
effective and accurate in 
behavioral observations 
which allow for a 
somewhat define report 
of the student’s 
communicative 
functioning. 
Inconsistently develops 

SLP seldom or never 
effective and accurate in 
the interpretation of the 
test results and is seldom 
or never effective and 
accurate in behavioral 
observations, which allow 
for a no well define report 
of the student’s 
communicative 
functioning. Seldom or 
never develops diagnostic 
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and makes very 
comprehensive 
recommendations leading 
to an appropriate case 
management. 

impressions and makes 
comprehensive 
recommendations leading 
to an appropriate case 
management. 

diagnostic impressions 
and makes comprehensive 
recommendations leading 
to an appropriate case 
management. 

impressions and makes 
comprehensive 
recommendations leading 
to an appropriate case 
management. 

2.7  Develops and 
implements Treatment 
Plans (All levels of 
proficiency refer to most 
current tools and 
protocols that available 
to the SLP.) 

SLP includes extensive 
assessment strategies 
that are 
nondiscriminatory and are 
always based on 
evidence-based practice 
or scientific principles to 
determine: 

**If there is a disability 
and its level of severity. 
**The extent of its impact 
on learning. 
** Eligibility for speech 
and language services 
**The presence of 
hearing needs with 
follow-up collaboration 
with audiologist and/or 
medical professionals 

SLP includes consistent 
assessment strategies 
that are 
nondiscriminatory and are 
based on evidence-based 
practice or scientific 
principles to determine: 

**If there is a disability 
and its level of severity. 
**The extent of its impact 
on learning. 
** Eligibility for speech 
and language services 
**The presence of 
hearing needs with 
follow-up collaboration 
with audiologist and/or 
medical professionals 

SLP includes some 
assessment strategies 
that are 
nondiscriminatory and are 
sometimes based on 
evidence-based practice 
or scientific principles to 
determine: 
**If there is a disability 
and its level of severity. 
**The extent of its impact 
on learning. 
** Eligibility for speech 
and language services 
**The presence of 
hearing needs with 
follow-up collaboration 
with audiologist and/or 
medical professionals 

SLP does not consider 
assessment strategies 
that are 
nondiscriminatory or that 
are based on evidence-
based practice or scientific 
principles to determine: 

**If there is a disability 
and its level of severity. 
**The extent of its impact 
on learning. 
** Eligibility for speech 
and language services 
**The presence of 
hearing needs with 
follow-up collaboration 
with audiologist and/or 
medical professionals 

2.8  Setting IEP Goals that 

Align with Indiana 

Standards and Federal 

Guideline. (See Standard 

7 English/Language Arts) 

All goals written by the 
SLP are extremely clear 
and individualized for 
each student’s level.  
Goals always permit 
viable methods of 
assessment, take into 
account varying learning 
needs of individual 
students and may include 
student initiative in 
establishing their learning 
goals and carry-over 
generalizations when 
appropriate. Goals reflect 
entirely appropriate 
expectations and are fully 
aligned with the Indiana 

Goals written by the SLP 
are clear and 
individualized for a 
student’s level. Goals 
permit viable methods of 
assessment and offer 
opportunities for 
generalizations. Goals 
reflect high expectations 
for student success and 
are aligned with Indiana 
Standards. 

Goals written by the SLP 
are somewhat clear and 
individualized for a 
student’s level. Goals 
permit moderate viable 
methods of assessment 
and offer some 
opportunities for 
generalizations. Goals 
reflect moderate level of 
expectations for student 
success and are somewhat 
aligned with Indiana 
Standards. 

Goals written by the SLP 
are seldom clear and 
individualized for a 
student’s level. 
Goals do not permit viable 
methods of assessment 
and do not offer 
opportunities for 
generalizations. Goals do 
not reflect high 
expectations for student 
success and are not 
aligned with Indiana 
Standards. 
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Standards and any school 
or corporation pacing 
guides. 

2.9 Designing Coherent 
Instruction 

All of the learning 
materials and resources 
are highly suitable and 
relevant to the therapy 
goals. All resources 
support the goals for each 
student and students are 
always highly engaged in 
meaningful learning. 
Students are encouraged 
to participate in selecting 
and adapting learning 
materials to their needs. 

Most of the learning 
materials and resources 
are suitable and relevant 
to therapy goals. Most 
resources support the 
goals for each student and 
consistently engage 
students in meaningful 
learning. 

Limited amounts of the 
learning materials and 
resources are suitable and 
relevant to therapy goals. 
Some of the resources 
support the goals for each 
student and sometimes 
engage students in 
meaningful learning. 

Seldom are the learning 
materials and resources 
suitable and relevant to 
therapy goals. Resources 
rarely support the goals 
for each student and 
rarely engage students in 
meaningful learning. 

2.10 Collaborates with Other 
Professionals in Matters 
Relevant to Student 
Services 

Effectively, consistently 
and extensively 
collaborates with 
members of the 
educational team to: 

• Synthesize information 
from the 
Speech/Language 
Evaluation 

• Participate in mutual 
problem- solving activities 

• Develop an IEP that 
ensures due process and 
access to free and 
appropriate public 
education in the least 
restrictive environment 
for the student. 

Effectively and 
consistently collaborates 
with members of the 
educational team to: 

• Synthesize information 
from the Speech/ 
Language Evaluation 

• Participate in mutual 
problem-solving activities 

• Develop an IEP that 
ensures due process and 
access to free and 
appropriate public 
education in the least 
restrictive environment 
for the student. 

Inconsistently 
collaborates with 
members of the 
educational team to:  

• Synthesize information 
from the Speech/ 
Language Evaluation 

• Participate in mutual 

problem-solving activities 

• Develop an IEP that 

ensures due process and 

access to free and 

appropriate public 

education in the least 

restrictive environment 

for the student. 

Seldom or never 
collaborates with 
members of the 
educational team to: 

• Synthesize information 

from the Speech/ 

Language Evaluation 

• Participate in mutual 

problem-solving activities 

• Develop an IEP that 

ensures due process and 

access to free and 

appropriate public 

education in the least 

restrictive environment 

for the student. 

2.11 Communicating Clearly 
and Accurately 

Directions and procedures 
are clear and have 
appropriate detail. 
Spoken and written 
language is correct with 
use of appropriate 
vocabulary. All reports 
and all IEP’s are written in 

Directions and procedures 
are clear and have 
appropriate detail. 
Spoken and written 
language is correct with 
use of appropriate 
vocabulary. 
Reports and IEP’s are 

Directions and procedures 
are sometimes clear and 
sometimes have 
appropriate detail. 
Spoken and written 
language is usually correct 
with use of appropriate 
vocabulary. Reports and 

Directions and procedures 
are seldom or never clear 
and have very little 
appropriate detail. 
Spoken and written 
language is incorrect with 
little use of appropriate 
vocabulary. Reports and 
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appropriate manner and 
contain all the necessary 
components. 

written in appropriate 
manner and contain most 
of the necessary 
components. 

IEP’s are written in an 
inconsistent manner and 
contain some of the 
necessary components. 

IEP’s are not written in an 
appropriate manner and 
contain very few or none 
of the necessary 
components. 

2.12 Providing Feedback to 
Students 

Feedback during therapy 
sessions is extensive, 
consistent, appropriate 
and very detailed after 
each session. 
Provides highly 
appropriate correct 
models for all students at 
all times. 

Feedback during therapy 
sessions is consistent, 
appropriate and detailed 
after each session. 
Provides appropriate 
correct models for most 
students on an on-going 
basis. 

Feedback during therapy 
sessions is somewhat 
appropriate and is 
somewhat detailed after 
each session.  Sometimes 
provides correct models 
to follow for some 
students some of the time. 

Feedback during therapy 
sessions is seldom or 
never appropriate and is 
not detailed after each 
session.  Seldom or never 
provides correct models to 
follow for any students. 

2.13 Assessing Student 
Learning and Reflecting 
on Therapy Sessions 

All assessment criteria and 
standards are very clear 
and have been entirely 
communicated to 
students. Students are 
highly encouraged to 
contribute to assessment 
process through self- 
monitoring or self-
assessment. Uses all 
assessment results to plan 
for future therapy. Always 
makes accurate 
assessments of the 
lesson’s effectiveness and 
goal attainment. 

Most assessment criteria 
and standards are clear 
and have been 
communicated to 
students. 
Students are mostly 
encouraged to contribute 
to assessment process 
through self- monitoring 
or self- assessment.  Uses 
most assessment results 
to plan for future therapy. 
Usually makes accurate 
assessments of the 
lesson’s effectiveness and 
goal attainment. 

Some assessment criteria 
and standards are clear 
and some have been 
communicated to 
students. Students are 
sometimes encouraged to 
contribute to assessment 
process through self-
monitoring or self- 
assessment.  Uses some 
assessment results to plan 
for future therapy. 
Sometimes makes 
accurate assessments of 
the lesson’s effectiveness 
and goal attainment. 

Assessment criteria and 
standards are seldom or 
never clear and have not 
been communicated to 
students. 
Students are never or 
seldom encouraged to 
contribute to assessment 
process through self- 
monitoring or self-
assessment. 
Seldom or never uses 
assessment results to plan 
for future therapy. Seldom 
or never makes accurate 
assessments of the 
lesson’s effectiveness and 
goal attainment. 

2.14 Maintains an Effective 
Data Collection System 
for Guiding Intervention 
and Evaluating Student 
Performance 

SLP extensively maintains 
fully effective and very 
accurate records of: 

• Student Progress in 
communicative 
functioning 

• Legal documentation 
• Useful data with which to 

modify treatment plans, 
strategies, materials, 

SLP consistently maintains 
effective and accurate 
records of: 

• Student Progress in 
communicative 
functioning 

• Legal documentation 

• Useful data with which to 
modify treatment plans, 
strategies, materials, 

SLP is inconsistent in 
maintaining effective and 
accurate records of: 

• Student Progress in 
communicative 
functioning 

• Legal documentation 

• Useful data with which to 
modify treatment plans, 
strategies, materials, 

SLP maintains ineffective 
and/or inaccurate records 
of: 

• Student Progress in 
communicative 
functioning 

• Legal documentation 

• Useful data with which to 
modify treatment plans, 
strategies, materials, 
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and/or instrumentation to 
meet the individual needs 
of each student. 
This data is always easily 
and accurately reported to 
students and/or parents. 
Always make sure 
students contribute to the 
interpretation of their 
records. 

and/or instrumentation to 
meet the individual needs 
of each student. 
This data usually can be 
easily and accurately 
reported to students 
and/or parents. 

and/or instrumentation to 
meet the individual needs 
of each student. 
This data sometimes can 
be easily and accurately 
reported to students 
and/or parents. 

and/or instrumentation to 
meet the individual needs 
of each student. 
This data seldom or never 
is easily and accurately 
reported to students 
and/or parents. 

2.15 Professional Productivity 
through Effective Time 
Management 

SLP independently and 
always demonstrates 
effective time 
management skills. 
Always prioritizes 
activities, schedules, 
contacts, meetings and 
student therapy sessions. 
Always maintains 
student/compliance 
records, completes all 
necessary reports and 
paperwork on time. 
Always establishes and 
documents professional 
contacts. 

SLP consistently 
demonstrates effective 
time management skills. 
Consistently prioritizes 
activities, schedules, 
contacts, meetings and 
student therapy sessions. 
Consistently maintains 
student/compliance 
records, completes all 
necessary reports and 
paperwork on time. 
Consistently establishes 
and documents 
professional contacts. 

SLP inconsistently 
demonstrates effective 
time management skills. 
Inconsistently prioritizes 
activities, schedules, 
contacts, meetings and 
student therapy sessions. 
Sometimes maintains 
student/compliance 
records, and sometimes 
completes all necessary 
reports and paperwork on 
time. Inconsistently 
establishes and 
documents professional 
contacts. 

SLP seldom demonstrates 
effective time 
management skills. 
Seldom or never prioritizes 
activities, schedules, 
contacts, meetings and 
student therapy sessions. 
Seldom or never maintains 
student/compliance 
records, and never 
completes all necessary 
reports and paperwork on 
time. Never or seldom 
establishes and 
documents professional 
contacts 

2.16 Writes Required Reports 
Clearly and Concisely 

SLP always presents 
information accurately, 
logically and concisely. All 
written reports and 
letters are appropriate in 
all situations, using 
technology and phrasing 
very consistent with the 
semantic competency of 
the audience. 

SLP consistently presents 

information accurately, 

logically and concisely. 

Written reports and 
letters are appropriate in 
most situations, using 
technology and phrasing 
often consistent with the 
semantic competency of 
the audience. 

SLP usually presents 
information accurately, 
logically and concisely. 
Written reports and 
letters are usually 
appropriate in some 
situations, using some 
technology and phrasing 
somewhat consistent with 
the semantic competency 
of the audience. 

SLP seldom or never 
presents information 
accurately, logically and 
concisely. No written 
reports and letters are 
appropriate in any 
situations, never using 
technology and phrasing 
consistent with the 
semantic competency of 
the audience. 
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Domain 3:  Teacher Leadership 

Indicator Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

3.1 Communicating With 

Families 

SLP always provides 
information, always 
handles parent concerns 
in a timely manner and 
always tries to engage 
families in the therapy 
program. All students 
participate in preparing 
materials and all 
contribute ideas to 
enhance family 
participation as 
appropriate. 

SLP consistently provides 
information, consistently 
handles parent concerns 
in a timely manner and 
consistently tries to 
engage families in the 
therapy program. Most 
students participate in 
preparing materials and 
most contribute ideas to 
enhance family 
participation as 
appropriate. 

SLP inconsistently 
provides information, 
inconsistently handles 
parent concerns in a 
timely manner and 
inconsistently tries to 
engage families in the 
therapy program. Some 
students participate in 
preparing materials and 
some contribute ideas to 
enhance family 
participation as 
appropriate. 

SLP seldom or never 
provides information, 
seldom or never handles 
parent concerns in a 
timely manner and seldom 
or never tries to engage 
families in the therapy 
program. Few, if any, 
students participate in 
preparing materials and 
some contribute ideas to 
enhance 

3.2 Works Cooperatively 
within the Special 
Education Department 
and within the School 

SLP is always available to 

staff and encourages and 

welcomes questions and 

inquiries about students. 

Always willing to give 

assistance to staff if called 

upon. 

Discusses professional 
subjects with staff from 
basic knowledge in a 
highly effective manner. 
Consistently collaborate 
with others when 
addressing student needs. 
Seeks out opportunities to 
collaborate and takes on 
leadership roles. 

SLP is consistently 
available to staff and 
welcomes questions and 
inquiries about students. 
Consistently gives 
assistance to staff. 
Discusses professional 
subjects with staff from 
basic knowledge and 
collaborates with others 
when addressing student 
needs. 

SLP is sometimes available 
to staff and sometimes 
welcomes questions and 
inquiries about students. 
Usually gives assistance to 
staff if called upon. 
Sometimes discusses 
professional subjects with 
staff from basic 
knowledge. Sometimes 
collaborates with others 
when addressing student 
needs. 

SLP is seldom available to 

staff and seldom or never 

welcomes questions and 

inquiries about their 

students. 

Seldom or never gives 
assistance to staff. Seldom 
or never discusses 
professional subjects with 
staff from basic 
knowledge. Seldom or 
never collaborates with 
others when addressing 
student needs. 

3.3 Demonstrating 

Professionalism 

SLP is highly active in 
serving children’s needs 
and always works within 
the context of a particular 
team or department to 
ensure that all students 

SLP is moderately active in 
serving children’s needs 
and consistently works 
within the context of a 
particular team or 
department to ensure that 

SLP is usually active in 
serving children’s needs 
and usually works within 
the context of a particular 
team or department to 
ensure that all students 

SLP seldom or never active 
in serving children’s needs 
nor works within the 
context of a particular 
team or department to 
ensure that all students 
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receive a fair opportunity 
to succeed. 
Always fulfills the rules, 
policies, and procedures 
established by the school, 
IPS school district and/or 
IEA. 

all students receive a fair 
opportunity to succeed. 
Consistently fulfills the 
rules, policies, and 
procedures established by 
the school, IPS school 
district and/or IEA. 

receive a fair opportunity 
to succeed. Usually fulfills 
the rules, policies, and 
procedures established by 
the school, IPS school 
district and/or IEA. 

receive a fair opportunity 
to succeed. Seldom or 
never fulfills the rules, 
policies, and procedures 
established by the school, 
IPS school district and/or 
IEA. 

3.4 Contribute to School 
Culture 

At level 4, a teacher fulfills 

the criteria for level 3 and 

additionally may: 

• Seek out leadership roles 
Go above and beyond in 
making time for students 
and peers outside of class 

The teacher will: 

• Contribute ideas and 
expertise to further the 
schools’ mission and 
initiatives 
Dedicate time efficiently, 
when needed to helping 
students and peers 
outside of class 

The teacher will: 

• Contribute occasional 
ideas and expertise to 
further the school’s 
mission and initiatives 
The teacher may not: 
Frequently make the time 
to help students and peers 
efficiently outside of class 

Teacher rarely or never 

provides ideas aimed at 

improving school efforts. 
Teacher dedicates little or 
no time outside of class 
toward helping students 
and peers. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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LSC 

RISE 

Academic Coach/Title I Teacher 

Effectiveness Rubric  
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Domain 1:  Purposeful Planning 
Academic Coaches work in collaboration with classroom teachers and administration to develop a rigorous curriculum for all students work in 
collaboration with the classroom teacher to develop a rigorous curriculum relevant for all students 
 

Indicator Highly Effective 
(4) 

Effective (3) Needs 
Improvement (2) 

Ineffective Suggested Evidence 
Options 

1.1 Demonstrating 
knowledge of current 
best practices in 
specialty area and 
professional 
development 

Academic coach’s 
knowledge of 
specialty area and 
best practices in 
professional 
development is wide 
and deep.  Academic 
coach is regarded as 
an expert by 
colleagues. 

Academic coach 
demonstrates 
thorough knowledge 
of specialty area and 
best practices in 
professional 
development. 

Academic coach 
demonstrates basic 
familiarity with 
specialty area and 
best practices in 
professional 
development. 

Academic coach 
demonstrates little or 
no familiarity with 
specialty area or best 
practices in 
professional 
development. 

Presentations at local, 

regional, or national 

conferences. 
Evaluations of 
professional 
development 
conducted. 
Published articles in 
professional 
periodicals actively 
pursue 
training/expertise. 

1.2 Demonstrating 
knowledge of the 
school’s program(s) 
and levels of teacher 
skill in delivering 
program(s) 

Academic coach is 
deeply familiar with 
the school’s 
program(s) and works 
to shape its future 
direction and actively 
seeks information as 
to teacher skill in that 
program(s). 

Academic coach 
demonstrates 
thorough knowledge 
of the school’s 
program(s) and of 
teacher skill in 
delivery program 
m(s). 

Academic coach 
demonstrates basic 
knowledge of the 
school’s program(s) 
and of teacher skill in 
delivering program(s). 

Academic coach 
demonstrates little or 
no knowledge of the 
school’s program(s) or 
of teacher skill in 
delivering program(s). 

Data analysis 
Observations of 
teacher skill 
Evaluations of 
professional 
development 
conducted 
Building administrator 
observation  
Faculty pre-post 
survey. 

1.3 Establishing goals for 
the instructional 
support program 
appropriate to the 
setting and the 
teachers served. 

Academic coach’s 
goals for the 
instructional support 
program are highly 
appropriate to the 
situation and the 
needs of the staff. 
The goals have been 
developed following 
consultations with 
administrators and 

Academic coach’s 
goals for the 
instructional support 
program are clear and 
are suitable to the 
situation and the 
needs of the staff. 

Academic coach’s 
goals for the 
instructional support 
program are basic and 
are partially suitable 
to the situation and 
the needs of the staff. 

Academic coach has 
no clear goals for the 
instructional support 
program, or they are 
inappropriate to 
either the situation 
or the needs of the 
staff. 

Goals are based on 
effectiveness and 
evaluated by date 
Teacher needs survey 
Observations of 
teacher skills 
Horizontal and 
vertical alignment 
Pre/post conference 
notes 
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colleagues. 

1.4 Demonstrating 
knowledge of 
resources, both 
within and beyond 
the school and 
district. 

Academic coach 
actively seeks out 
new resources from a 
wide range of sources 
to enrich teachers’ 
skills in implementing 
the school’s program. 

Academic coach is 
fully aware of 
resources available in 
the school and district 
and in the larger 
professional 
community for 
teachers to advance 
their skills. 

Academic coach 
demonstrates basic 
knowledge of 
resources available in 
the school and district 
for teachers to 
advance their skills. 

Academic coach 
demonstrates little or 
no knowledge of 
resources available in 
the school or district 
for teachers to 
advance their skills. 

Attends research 
based professional 
development 
Organizes an efficient 
and effective book 
room/profession 
development 
information 
Documentation of 
quality effective, 
explicit modeled 
lessons 
Evaluations of 
professional 
development 
conducted 

1.5 Planning the 
instructional support 
program, integrated 
with the overall 
school/district 
program. 

Academic coach’s 
plan is fully integrated 
with the overall 
broader goals of the 
school/district, and 
has been developed 
following consultation 
with administrators 
and teachers. 

Academic’s coach’s 
plan is well designed 
and integrated with 
the overall broader 
goals of the 
school/district and 
supports teachers in 
the improvement of 
their instructional 
skills. 

Academic coach’s 
plan has a guiding 
principle and includes 
a number of 
worthwhile activities, 
but some of them 
don’t fit with the 
broader goals. 

Academic coach’s 
plan consists of a 
random collection of 
unrelated activities, 
lacking coherence of 
an overall structure. 

Academic coach’s Log 
Building administrator 
observation 

1.6 Developing a plan to 
evaluate the 
instructional support 
program. 

Academic coach’s 
evaluation plan is 
highly sophisticated 
with creative sources 
of evidence and a 
clear path toward 
improving the 
program on an 
ongoing basis. 

Academic coach’s 
plan to evaluate the 
program is organized 
around clear goals 
and the collection of 
evidence to indicate 
the degree to which 
the goals have been 
met. 

Academic coach has a 
basic plan to evaluate 
the instructional 
support program. 

Academic coach has 
no plan to evaluate 
the program or resists 
suggestions that such 
an evaluation is 
important. 

Pre/post conference 
notes 
Evaluation plan 
and/or documents. 
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Domain 2:  Supporting Effective Instruction 
Academic Coach engaged educators and/or uses aspects of their job to ultimately increase student achievement. 

Indicator Highly Effective 
(4) 

Effective (3) Needs 
Improvement (2) 

Ineffective Suggested Evidence 
Options 

2.1 Creating an 
environment of trust 
and respect 

Relationships with the 
academic coach are 
highly respectful and 
trusting with many 
contacts initiated by 
teachers. 

Relationships with the 
academic coach are 
respectful with some 
contacts initiated by 
teachers. 

Relationships with the 
academic coach are 
cordial, teachers 
don’t resist initiatives 
established by the 
academic coach, but 
don’t initiate contact. 

Teachers are 
reluctant to request 
assistance from the 
academic coach 
fearing that such a 
request will be 
treated as a sign of 
deficiency. 
. 

Academic coach’s log 

E-mails 
Pre/post conference 
notes 

2.2 Establishing a culture 
for ongoing 
instructional 
improvement. 

Academic coach has 
established a culture 
of professional 
inquiry in which 
teachers initiate 
projects to be 
undertaken with the 
support of the 
academic coach. 

Academic coach 
promotes a culture of 
professional inquiry in 
which teachers seek 
assistance in 
improving their 
instructional skills. 

Teachers do not resist 
the offerings of 
support from the 
academic facilitator, 
but don’t use or 
embrace them. 

Academic coach 
conveys the sense 
that the work of 
improving instruction 
is externally 
mandated and is not 
important to school 
improvement. 

E-mails 
Academic coach’s log 
Collaboration notes 

2.3 Establishing clear 
procedures for 
teachers to gain 

Procedures for access 
to instructional 
support are clear to 
all teachers and have 
been developed 
following consultation 
with administrators 
and teachers.  

Academic coach has 
established clear 
procedures for 
teachers to use in 
gaining access to 
support. 

Some procedures (for 
example, registering 
for trainings) are clear 
to teachers, whereas, 
others (for example, 
receiving informal 
support) are not 
clear. 

When teachers want 
to access assistance 
from the academic 
coach, they are not 
sure how to go about 
it 

Academic coach’s log 
Building 
administration 
observation  
Documented 
procedures 
Blogs/Websites/tshare 
Pre/post conference 
notes 

2.4 Establishing and 
maintaining norms of 
behavior to 
professional 
interactions. 

Academic coach has 
established clear 
norms of mutual 
respect for 
professional 
interaction. Teachers 
ensure that their 
colleagues adhere to 
these standards of 
conduct. 

Academic coach has 
established clear 
norms of mutual 
respect for 
professional 
interaction. 

Academic coach’s 
efforts to establish 
norms of professional 
conduct are partially 
successful. 

No norms of 
professional conduct 
have been 
established. 
Teachers are 
frequently 
disrespectful in their 
interactions with one 
another. 

Written established 
norms. Observations 
of norms being 
followed 
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2.5 Organizing physical 
space for workshops 
or training 

Academic coach 
makes highly effective 
use of the physical 
environment, 
resulting in 
engagement of all 
participants in the 
workshop activities. 

Academic coach 
makes good use of 
the physical 
environment, 
resulting in 
engagement of most 
participants in 
workshop activities. 

The physical 
environment does not 
impede workshop 
activities. 

Academic coach 
makes poor use of the 
physical environment, 
resulting in poor 
access by some 
participants, or time 
lost due to poor use 
of training 
equipment. 

Academic coach’s lot 
reflections Evaluations 
of professional 
development 
conducted. 

2.6 Engaging teachers in 
data analysis and 
interpretation to 
determine student 
and teacher needs. 

Initiates data analysis 
and interpretation, 
presents information 
to teams and 
stakeholders, suggest 
intervention and 
assists with support 
and follow through. 

Engages teacher in 
data analysis and 
interpretation to 
determine student 
and teacher learning 
needs.  

Engages teachers in 
data analysis and 
interpretation.  

Provides teachers 
with analyzed data 
without further 
support or 
explanation. 

Documentation of 
teacher’s instructional 
changes as a result of 
data analysis  
Data analysis can 
include but not limited 
to assessment walls 
(i.e. Dibels results, etc) 

2.7 Collaborating with 
teachers in the 
design of instructional 
units and lessons. 

Academic coach 
initiates collaboration 
with classroom 
teachers in the design 
of instructional 
lessons and units, 
locating additional 
resources. 

Academic coach 
initiates collaboration 
with classroom 
teachers in the design 
of instructional 
lessons and units. 

Academic coach 
collaborates with 
classroom teachers in 
the design of 
instructional lessons 
and units when 
specifically asked to 
do so. 

Academic coach 
declines to 
collaborate with 
classroom teachers in 
the design of 
instructional lessons 
and units. 

Record of 
collaboration Pre/post 
conference notes 
Log and list of 
resources available for 
all teachers 
Academic coach’s log 

2.8 Engaging teachers in 
learning new 
instructional skills. 

Academic coach is 
successful in engaging 
teachers in acquiring 
new instructional 
skills and teachers 
take initiative in 
suggesting new areas 
for growth. 

Academic coach is 
successful in engaging 
teachers in acquiring 
new instructional 
skills. 

Academic coach’s 
efforts to engage 
teachers in 
professional learning 
are partially 
successful with some 
participating. 

Academic coach does 
not provide 
opportunities for 
teachers to engage in 
professional learning. 

Academic coach’s log 
Building administrator 
observation. 

2.9 Sharing expertise 
with staff 

The quality of the 
academic coach’s 
model lessons and 
trainings is uniformly 
high and appropriate 
to the needs of the 
teachers being 
served. 
The academic coach 

The quality of the 
academic coach’s 
model lessons and 
trainings is uniformly 
high and appropriate 
to the needs of the 
teachers being 
served. The academic 
coach’s conducts 

The quality of the 
academic coach’s 
model lessons and 
trainings is 
inconsistent with 
some of them being 
appropriate to the 
needs of teachers 
being served. 

Academic coach’s 
model lessons and 
trainings are of poor 
quality or are not 
appropriate to the 
needs of the teachers 
being served.   

Academic coach’s log 
Documented book 
study Facilitated by 
academic coach 
Teacher collaboration 
notes 
Pre/post conference 
notes 
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conducts extensive 
follow-up work with 
teachers. 

follow-up work with 
teachers. 

2.10 Using coaching cycle 
to promote reflective 
teaching. 

Coaching cycle and 
teacher reflection 
result in teacher-
initiated changes in 
instructional 
practices. 

All components of 
coaching cycle are 
evident with 
conversations, 
focused feedback and 
questions that 
promote reflective 
teaching. 

Components of 
coaching cycle are 
evident. 

Coaching cycle is not 
evident. 

Pre/Post conference 
notes 
Reflections on 
modeled lessons 
Academic coach’s log 
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Domain 3:  Leadership 
Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students.  

Indicator  Highly Effective (4) Effective (3) Needs Improvement 
(2) 

Ineffective (1) 

3.1 Contribute to school 
culture 

The academic coach seeks 
out leadership roles 
within the district aimed 
at improving district 
efforts. 
Academic coach goes 
above and beyond in 
dedicating time for 
teachers. 
 

Academic coach 
contributes ideas and 
expertise aimed at 
improving district efforts. 
Academic coach dedicates 
time efficiently, when 
needed, to helping 
students and peers 
outside of class. 

Academic coach will rarely 
contributes ideas and 
expertise aimed at 
improving district efforts. 
Academic coach rarely 
dedicates time outside of 
class to helping students 
and peers. 

Academic coach never 
contributes ideas aimed 
at improving school 
efforts. 
Little or no time outside 
of class is dedicated to 
helping students and 
peers. 
 

3.2 Advocate for Student 
Success 

Academic coach will 
display commitment to 
the education of the 
students in the district. 
Academic coach will make 
changes and take risks to 
ensure student success 
and advocate for district 
needs. 
 
 
 

Academic coach will 
display commitment to 
the education of the 
students in the district.  
Academic coach 
will attempt to remedy 
obstacles around student 
achievement and will 
advocate for the district’s 
needs. 
 

Academic coach will 
display commitment to 
the education of the 
district’s students. 
Academic coach will not 
advocate for the district’s 
needs. 
 
 
 
 

Academic coach rarely or 
never displays 
commitment to the 
education of the district’s 
students. 
Academic coach accepts 
failure as par for the 
course and does not 
advocate for the district’s 
needs. 

3.3 Preparing and submitting 
reports and budgets. 

Academic coach 
anticipates district needs 
when preparing 
requisitions and budgets, 
follows established 
procedures, and suggests 
improvements to those 
procedures. Inventories 
and reports are submitted 
on time. 

Academic coach honors 
student and teacher 
requests (if appropriate) 
when preparing 
requisitions and budgets 
and follows established 
procedures, Inventories 
and reports are submitted 
on time. 

Academic coach’s efforts 
to prepare budgets are 
partially successful 
responding sometimes to 
district requests (if 
appropriate) and following 
procedures. 
Inventories and reports 
are sometimes submitted 
on time. 

Academic coach ignores 
the district requests (if 
appropriate) when 
preparing requisitions and 
budgets or does not 
follow established 
procedures. Inventories 
and reports are routinely 
late. 

3.4 Communicating with the 
larger community 

Academic Coach 
proactively reaches out to 
stakeholders and 
establishes contacts with 
other academic coaches 

Academic coach engages 
in outreach efforts to 
stakeholders and the 
larger community. 

Academic coach makes 
sporadic efforts to engage 
in outreach to parents or 
the larger community. 

Academic coach makes no 
effort to engage in 
outreach to stakeholders 
of the larger community. 



Page | 175 
 

or businesses, 
coordinating efforts for 
mutual benefit. 

3.5 Locating resources for 
teachers to support 
instructional 
improvement. 

Academic coach is highly 
proactive in locating 
resources for instructional 
improvement for teachers, 
anticipating their needs. 

Academic coach locates 
resources for instructional 
improvement for teachers 
when asked to do so. 

Academic coach‘s efforts 
to locate resources for 
instructional 
improvement for teachers 
are partially successful 
reflecting incomplete 
knowledge of what is 
available. 

Academic coach fails to 
locate resources for 
instructional improvement 
for teachers even when 
specifically requested to 
do so. 

3.6 Demonstrating flexibility 
and responsiveness 

Academic coach is 
continually seeking ways 
to improve the support 
program and makes 
changes as needed in 
responses to student, 
parent, teacher, and 
administrator input. 

Academic coach makes 
revisions to the support 
program when it is 
needed. 

Academic coach makes 
modest changes in the 
support program when 
confronted with evidence 
of the need for change. 

Academic coach adheres 
to the plan, in spite of 
evidence of its 
inadequacy. 

3.7 Reflecting on practice Academic coach’s 
reflection is highly 
accurate and perceptive 
citing specific examples. 
Academic coach draws on 
an extensive repertoire to 
suggest alternative 
strategies, accompanied 
by a prediction of the 
likely consequences of 
each. 

Academic coach’s 
reflection provides an 
accurate and objective 
description of practice, 
citing specific positive and 
negative characteristics. 
Academic coach makes 
some specific suggestions 
as to how the support 
program might be 
improved. 

Academic coach’s 
reflection on practice is 
moderately accurate and 
objective without citing 
specific examples and 
with only global 
suggestions as to how it 
might be improved. 

Academic coach does not 
reflect on practice or the 
reflections are inaccurate 
or self-serving. 

3.8 Coordinating work with 
other academic coaches 

Academic coach takes a 
leadership role in 
coordinating projects with 
other academic coaches 
within and beyond the 
district. 

Academic coach initiates 
efforts to collaborate with 
other academic coaches 
within the district 

Academic coach responds 
positively to the efforts of 
other academic coaches 
within the district to 
collaborate. 

Academic coach makes no 
effort to collaborate with 
other academic coaches 
within the district. 

3.9 Participating in a 
professional community 

Academic coach makes a 
substantial contribution to 
school/district events and 
assumes a leadership role 
with colleagues. 

Academic coach 
participates actively in 
school/district events and 
projects and maintains 
positive and productive 
relationships with 

Academic coach 
relationships with 
colleagues are cordial, 
and the specialist 
participates in 
school/district events 

Academic coach 
relationship with 
colleagues is negative or 
self-serving and the 
specialist avoids being 
involved in school/district 
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colleagues. when specifically 
requested. 

events. 

3.10 Engaging in professional 
development 

Academic coach actively 
pursues professional 
development 
opportunities and makes a 
substantial contribution to 
the profession through 
such activities as 
participating in state or 
national conferences. 

Academic coach seeks out 
opportunities for 
professional development 
based on an individual 
assessment of need. 

Academic coach’s 
participation in 
professional development 
activities is limited to 
those that are convenient 
or are required. 

Academic coach does not 
participate in professional 
development activities, 
even when such activities 
are clearly needed for the 
enhancement of skills. 

3.11 Showing professionalism, 
including integrity and 
confidentiality 

Academic coach can be 
counted on to hold the 
highest standards of 
professionalism including 
honesty and integrity and 
takes a leadership role 
with colleagues in 
respecting the norms of 
confidentiality 

Academic coach displays 
high standards of 
professionalism including 
honesty and integrity in 
interactions with 
colleagues and respects 
norms of confidentiality. 

Academic coach is honest 
in interactions with 
colleagues and respects 
norms of confidentiality. 

Academic coach displays 
dishonesty in interactions 
with colleagues and 
violates norms of 
confidentiality. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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Domain 1:  Purposeful Planning 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Engagement Challenges colleagues by 

presenting the gap 

between current student 

data and vision for 

improvement. Gets strong 

staff commitment to bold, 

ambitious student 

achievement targets. 

Motivates colleagues to 

improve student 

performance at all levels 

by comparing students’ 

current achievement with 

high expectations for 

improvement. 

Expresses confidence to 

colleagues that student 

achievement will improve 

each year through hard 

work. 

Takes one year at a time, 

urging colleagues to 

improve their students’ 

achievement. 

1.2 Planning Plans for the year, month, 

week and day, relentlessly 

getting the highest-

leverage activities 

accomplished. 

Plans for the year, month, 

week and day, making the 

highest-leverage activities 

a priority. 

Comes to work with a list 

of what needs to be 

accomplished that day, 

but does not prioritize and 

is often distracted. 

Has an unpublished or 

informal list of tasks to be 

accomplished each day, 

and loses track of 

priorities. 

1.3 Follow-up Has an effective system 

for capturing, 

remembering, prioritizing 

and following up on key 

information. 

Writes down, remembers, 

prioritizes and almost 

always follows up on 

important information. 

Writes things down, but is 

swamped by events and 

sometimes does not 

follow up. 

Trusts memory to retain 

information, but often 

forgets and does not 

follow up. 

1.4 Efficiency Deals quickly and 

decisively with emails, 

paperwork and the 

highest-priority agenda 

items. 

Has a system for dealing 

with email, paperwork 

and administrative tasks. 

Tries to stay on top of 

email, paperwork and 

administrative tasks, but 

sometimes falls behind. 

Frequently falls behind on 

email, paperwork and 

administrative tasks to the 

detriment of the school’s 

mission. 
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Domain 2:  Supporting Effective Instruction 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

2.1  
Knowledge & compliance 

Demonstrates extensive 

knowledge of special 

education laws and 

procedures. Oversees 

compliance with all 

procedural timelines and 

safeguards. 

Demonstrates a good 

working knowledge of 

special education laws 

and procedures. Ensures 

compliance with all 

procedural timelines and 

safeguards. 

Demonstrates basic 

knowledge of special 

education laws and 

procedures, but needs 

support in 

implementation; does not 

always follow established 

timelines and safeguards. 

Demonstrates little or no 

knowledge of special 

education laws and 

procedures, and/or does 

not follow established 

procedures and 

guidelines. 

2.2  
Written Consent 

Prepares forms for 

parents to sign and for 

releasing of information 

to outside agencies or 

individuals. 

Ensures necessary 

permission and release of 

information to outside 

agencies or individuals 

are granted. 

Sometimes ensures 

necessary permissions, 

Fails to have the 

necessary permissions or 

release of information 

prepared and/or signed. 

2.3  
Meetings 

Effectively facilitates 

Team meetings that foster 

input from all constituents 

in an effort to meet 

consensus. 

Facilitates meetings that 

gather input from 

constituents to form 

consensus. 

Facilitates meetings that 

may not gather input from 

all constituents; is 

partially successful in 

attempts to form 

consensus. 

Facilitates meetings that 

do not gather input from 

all constituents; is 

frequently unsuccessful in 

attempts to form 

consensus. 

2.4  
Written reports 

Oversees reports for 

accuracy and clarity. 

Ensures that analyses, 

conclusions and 

recommendations are 

valuable. 

Oversees reports for 

accuracy in analyses, 

conclusions and 

recommendations. 

Oversees reports for 

accuracy, but analyses, 

conclusions and 

recommendations are not 

always clear or 

appropriate. 

Does not accurately 

oversee reports, and 

analyses, conclusions and 

recommendations are 

unclear and inappropriate. 

2.5 IEP Writing Ensures IEPs are thorough 

yet concise, well written 

and include appropriate 

goals and benchmarks 

that uniquely address 

student needs. 

Ensures IEPs are 

thorough, well written 

and include appropriate 

goals and benchmarks. 

Does not always ensure 

thorough or well-written 

IEPs, and IEPs may be 

unnecessarily long or 

somewhat appropriate. 

Does not ensure thorough 

or well- written IEPs, and 

IEPs are not thorough, 

poorly written and may 

include inappropriate 

recommendations. 



Page | 181 
 

2.6  
Integrating IEP goals 

Is fully aware of entire IEP 

and ensures internal 

consistency for a 

coordinated approach. 

Is aware of entire IEP and 

strives for internal 

consistency. 

Is aware IEP but plan is 

not consistent. 

Is not aware of entire IEP 

and plan is inconsistent. 

2.7  
Monitoring progress 

Guides teachers in 

comprehensively and 

effectively measuring 

progress towards IEP 

goals and objectives, and 

reconvenes the Team if 

necessary prior to IEP 

expiration. 

Guides teachers in 

measuring progress 

towards IEP goals and 

objectives, and provides 

feedback to students and 

parents. 

Attempts to guide 

teachers in measuring 

progress towards IEP 

goals and objectives but 

may not be effective. 

Does not guide teachers in 

measuring progress 

towards IEP goals or 

objectives. 

2.8  
Assistive technology and 

software 

Is highly 

knowledgeable about 

assistive technology 

and adept at finding 

resources in the area 

when needed. 

Vigilantly ensures that 

assistive technologies and 

software required by IEP 

are being used and 

monitored correctly. 

Is knowledgeable 

about assistive 

technology and able to 

find resources in the 

area when needed. 

Checks to see that 

assistive technologies and 

software are being used, 

and monitored correctly. 

Is aware of assistive 

technology, but may not 

be able to find resources 

in the area. Does not 

always check to see that 

assistive technologies and 

software are being used 

and monitored correctly. 

Is unaware of assistive 

technology, and/or unable 

to find resources when 

needed. Does not check 

to see that assistive 

technologies and software 

are being used, or 

monitored correctly. 

2.9  
Communication 

Skillfully and eloquently 

communicates goals, 

activities and assignments 

to all constituencies using 

a variety of venues. 

Uses a variety of means 

(e.g. face-to-face, 

newsletters, websites) to 

communicate goals, 

activities and assignments 

to others. 

Has limited 

communication repertoire 

and some key 

stakeholders are not 

aware of department 

goals. 

Is not an effective 

communicator, and others 

are often left guessing 

about department goals. 

2.10  
Outreach 

Frequently solicits and 

uses feedback and help 

from staff, students, 

parents and other 

stakeholders. 

Regularly reaches out to 

staff, students, parents 

and other stakeholders for 

feedback and help. 

Occasionally asks staff, 

students, parents 

and/other stakeholders 

for feedback. 

Never reaches out to 

others for feedback or 

help. 
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2.11  
Expectations 

Understands GLASS goals, 

procedures and practices. 

Plays a major role in 

effectively orienting 

teachers to GLASS 

procedures and practices. 

Makes sure teachers know 

GLASS procedures and 

practices. Works to orient 

teachers GLASS 

procedures and practices. 

Periodically reminds 

teachers of GLASS 

procedures and practices. 

 
Does the minimum 

introducing teachers to 

GLASS procedures and 

practices 

Does not communicate 

GLASS procedures or 

practices to teachers. 

2.12  
Transparency 

Is transparent about how 

and why decisions were 

made, involving 

stakeholders whenever 

possible. 

Ensures that stakeholders 

members know how and 

why key decisions are 

being made. 

Tries to be transparent 

about decision-making, 

but sometimes 

stakeholders feel shut out. 

Makes decisions with little 

or no consultation, 

causing frequent 

resentment and morale 

problems with 

stakeholders. 

2.13  
Responsiveness 

Deals immediately and 

successfully with parent 

concerns and makes 

parents feel welcome. Is 

persistent in contacting 

reluctant parents. 

Responds successfully to 

parent concerns and 

makes parents feel 

welcome. Is consistent in 

efforts to engage 

reluctant parents. 

Is slow to respond to 

some parent concerns and 

sometimes makes parents 

feel unwelcome. Is 

inconsistent in contacting 

reluctant parents. 

Does not respond to 

parent concerns and 

makes parents feel 

unwelcome. 

2.14  
Conflict resolution 

Is effective in resolving 

conflicts within case 

conferences and with 

parents so that both 

parties feel positive about 

the resolution. 

Demonstrates appropriate 

dispute-resolution skills 

within case conferences 

and with parents. 

Is somewhat effective in 

resolving conflicts within 

the case conference and 

with parents. 

Does not take 

responsibility for resolving 

conflicts within the case 

conference or with 

parents. 

2.15 Celebration Boosts morale and a sense 

of efficacy by getting 

colleagues to celebrate 

and own measurable 

student gains. 

Shares success, and gives 

credit where it is due. 

Congratulates on “small 

wins” and other 

successes. 

Takes credit for others 

improvements in 

performance. 

2.16 Respect Communicates 

respectfully and 

proactively with parents; 

Communicates 

respectfully with parents; 

Is sometimes insensitive 

to parents’ perspective. 

Is insensitive to parents’ 

perspective. 
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is sensitive to parents’ 

perspective. 

is sensitive to parents’ 

perspective. 
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Domain 3:  Teacher Leadership 
Professional Responsibilities  

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.1  
Reliability 

Carries out paperwork, 

duties and assignments 

conscientiously and 

punctually; prioritizes 

tasks; keeps meticulous 

records. 

Is punctual and reliable 

with paperwork, duties 

and assignments; 

prioritizes tasks; keeps 

accurate records. 

Occasionally skips or is 

late with paperwork, 

duties and/or 

assignments; sometimes 

makes errors in records. 

Frequently skips and is 

late with paperwork, 

duties and assignments; 

makes errors in records. 

3.2  
Professionalism 

Presents as a 

consummate professional 

in words, action and 

appearance; always 

observes appropriate 

boundaries. 

Demonstrates 

professional demeanor in 

words, action and 

appearance; maintains 

appropriate boundaries. 

Is occasionally 

unprofessional in words, 

action and/or 

appearance; may violate 

boundaries. 

Is unprofessional in 

words, action and 

appearance; violates 

boundaries. 

3.3  
Judgment 

Is invariably ethical, honest 

and transparent, uses 

impeccable judgment and 

respects confidentiality. 

Is ethical and transparent, 

uses good judgment and 

maintains confidentiality 

with students. 

Sometimes uses 

questionable judgment, is 

less than completely 

forthright and/or discloses 

confidential information. 

Acts in an ethically 

questionable manner, 

uses poor judgment 

and/or discusses 

confidential information. 

3.4  

Contributions 

Frequently contributes 

valuable ideas and 

expertise to case 

conference committees, 

meetings and other 

committees to further the 

school corporation 

mission. 

Contributes ideas and 

expertise to case 

conference committee, 

meetings and other 

committees to support 

the school corporation 

mission. 

Is reluctant to contribute 

to Case Conference 

committees, meetings and 

other committees, or 

contributions are 

minimally helpful. 

Does not contribute to 

case conference 

committee, meetings or 

other committees. 

3.5  
Communication 

Accurately discerns key 

information for prompt 

communication with 

administration. 

Keeps the administration 

informed about concerns 

and asks for help when it 

is needed. 

Is reluctant to share 

concerns with the 

administration or to ask 

for help. 

Does not share concerns, 

or constantly complains 

and is not open to help. 
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3.6  
Openness 

Actively seeks out 

feedback and suggestions, 

and uses them to improve 

performance. 

Listens thoughtfully to 

other viewpoints and 

responds constructively to 

suggestions and criticism. 

Is somewhat defensive 

about criticism; listens to 

feedback and suggestions 

but is resistant to change. 

Is very defensive about 

criticism; refuses to listen 

to feedback or 

suggestions; is resistant to 

change. 

3.7  
Reflecting on practice 

Makes perceptive and 

accurate reflections on 

practice, citing specific 

examples of what was not 

successful, then draws on 

extensive repertoire to 

suggest alternative 

strategies for instruction. 

Provides accurate and 

objective reflections on 

practice, citing specific 

positive and negative 

characteristics. Makes 

some specific suggestions 

as to how instruction 

might be improved. 

Is moderately accurate 

and objective in 

reflections on practice 

without citing specific 

examples. Only makes 

global suggestions as to 

how instruction might be 

improved. 

Does not reflect on 

practice, or the reflections 

are inaccurate or self- 

serving. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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DOMAIN 1: PURPOSEFUL PLANNING 
Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: Building meaningful units of study, continuous assessments and a 
system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress. 
 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

1.1 Utilize Assessment Data 

to Plan 

At level 4, a teacher 
fulfills the criteria for 
Level 3 and additionally: 
-Incorporates 

differentiated 

instructional strategies in 

planning to reach every 

student at his/her level of 

understanding. 

Teacher uses prior 
assessment data to 
formulate: 
-Design of achievement 

goals, unit plans, AND 

lesson plans. 

Teacher uses prior 
assessment data to 
formulate: 
-Design of achievement 

goals, unit plans, OR 

lesson plans, but not all of 

the above 

Teacher rarely or never 

uses prior assessment 

data when planning. 

1.2 Set Ambitious and 

Measurable Achievement 

Goals 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and additionally: 
-Plans an ambitious 

student achievement and 

behavioral goal wherein 

every student makes 

typical or high growth 

while in the program. 

Teacher develops an 
annual student 
achievement goal that is: 
-Measurable; 
-Aligned to content 
standards; AND 
-Includes benchmarks to 

help monitor learning and 

behavior inform 

interventions while in the 

program 

Teacher develops an 
annual student 
achievement goal that is: 
-Measurable 
The goal may not: 
-Align to content 
standards; OR 
-Include benchmarks to 

help monitor learning and 

behavior and inform 

interventions while in the 

program 

Teacher rarely or never 

develops achievement or 

behavioral goals for the 

student OR goals are 

developed, but are 

extremely general and not 

helpful for planning 

purposes. 

1.2a Selects objective/goals 

appropriate to the ability 

of the students 

Objectives/goals address 
various learning needs of 
individual students. 
Objectives/goals allow 

varied pace of learning 

and student mastery. 

Some objectives/goals are 

easy to obtain, some more 

difficult. 

Objectives/goals meet the 

needs of the majority. 

Objectives/goals are the 

same for all students. 

Objectives/goals are 

vague, nonexistent, and 

not communicated. 
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1.3 Track Student Data and 

Analyze Progress 

At Level 4, a teacher 
fulfills the criteria for 
Level 3 and additionally: 
-Uses daily checks for 
understanding for 
additional data points 
-Updates tracking system 
frequently 
-Uses data analysis of 

student progress to drive 

further goals for student 

Teacher uses an effective 
data tracking system for: 
-Recording student 
assessment/progress data 
-Analyzing student 

progress towards mastery 

and planning goals 

accordingly 

Teacher uses an effective 
data tracking system for: 
-Recording student 
assessment/progress data 
 
Teacher may not: 
-Use data to analyze 

student progress towards 

goals or to plan future 

goals 

Teacher rarely or never 

uses a data to record 

student 

assessment/progress data 

and/or has no discernible 

system of keeping track of 

student progress. 

 

  



Page | 190 
 

DOMAIN 2: Support of EFFECTIVE INSTRUCTION 

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the 

objectives/goals in a classroom environment that fosters a climate of urgency and expectation around achievement, excellence and respect. 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

Competency 2.3 Engage students in 

academic content 

Teacher is highly effective 

at engaging students in 

academic content. 

Teacher is effective at 

engaging students in 

academic content. 

Teacher needs 

improvement at engaging 

students in academic 

content. 

Teacher is ineffective at 

engaging students in 

academic content. 

Competency 2.3a Encourages productive 

engagement 

Teacher addresses 

students that are not 

engaged. Down Time is 

used productively. The 

teacher provides 

resources to get students 

better organized. The 

teacher uses a variety of 

questioning/instructional 

strategies. The teacher 

provides on-going 

communication with 

home. Class begins 

promptly every day. 

The teacher addresses 

students that are not 

engaged. Student down 

time is at times used 

productively. The teacher 

uses some questioning 

and instructional 

strategies. The teacher 

encourages on-going 

communication with 

home. 

Students who are not 

engaged in learning are 

not consistently 

addressed by the teacher. 

A large amount of student 

down time is evident. The 

teacher and students 

appear disorganized. 

Limited instructional 

strategies are evident. 

There is a limited 

communication with 

home. 

Few or none of the 
exemplary descriptors are 
evident. 
Seldom captures the 

interest of students. 

Students frequently off 

task related to objective 

or standard. 

Competency 2.4a Regularly assesses 
student progress: 
*Checks for 
understanding. 
*Uses multiple individual 
and group assessments. 
*Uses authentic 
assessments as 
appropriate. 
*Provides timely 
feedback. Assesses 
accurately and efficiently. 

Routines are in place and 

consistently utilized to 

formally and informally 

check for student 

comprehension. There is 

evidence of re-teaching 

based on assessment. 

Students are aware of 

their own progress. The 

teacher communicates 

student progress to the 

appropriate stakeholders. 

Formal and/or informal 

assessments are utilized. 

There is evidence of re-

teaching. There is 

evidence of 

communication to some 

appropriate stakeholders 

groups 

There is little evidence of 

students being assessed 

for progress. There is no 

use of formal or informal 

assessment information 

to drive student learning. 

There is little or no 

evidence of any 

assessment of student 

progress. 
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*Assigns unguided practice 

as appropriate. 

*Demonstrated learning 

objective(s) have been 

accomplished 

*Students have work to 

complete that is related 

to appropriate standards. 

*Students are expected 

to complete homework 

*Students redo work.  

When used, follow 

rubrics to guide learning.  

Competency 2.5 Modify Instruction as 

Needed 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 
 

-Teacher anticipates student 
misunderstandings and 
preemptively addresses them 

 

-Teacher is able to modify 

instruction to respond to 

misunderstandings without 

taking away from the work 

flow or losing engagement 

-Teacher makes appropriate 
adjustments to instruction 
based on checks for 
understanding that lead to 
increased understanding for 
most students 
 

-Teacher differentiates 
delivery of instruction based 
on checks for understanding 
to meet diverse student needs 
 

-Teacher responds to 
misunderstandings with 
effective scaffolding 
techniques 
 

-Teacher doesn’t give up, but 

continues to try to address 

misunderstanding with 

different techniques if the 

first try is not successful 

-Teacher may attempt to 
make adjustments to 
instruction based on checks 
for understanding, but these 
attempts may be misguided 
and may not increase 
understanding for all students 
 

-Teacher may primarily 
respond to 
misunderstandings by using 
teacher-driven scaffolding 
techniques (for example, re- 
explaining a concept), when 
student-driven techniques 
could have been more 
effective 

 

-Teacher may persist in using 

a particular technique for 

responding to a 

misunderstanding, even 

when it is not succeeding 

-Teacher rarely or never 
attempts to adjust instruction 
based on checks for 
understanding, and any 
attempts at doing so 
frequently fail to increase 
understanding for students 

 

-Teacher only responds to 
misunderstandings by using 
teacher-driven scaffolding 
techniques 
 

-Teacher repeatedly uses the 

same technique to respond to 

misunderstandings, even 

when it is not succeeding 
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Competency 2.5a.1 Recognizes individual 

differences in students and 

adjusts practices accordingly 

Teacher demonstrates the 

use of data and plans and 

implements strategies to 

meet the varying learning 

needs.   Pace of expectation 

of learning is appropriate to 

the goals and needs of the 

students. Provides 

appropriately for differing 

student abilities. 

Varying learning needs of 

individual students or groups 

are taken into account by the 

use of a variety of 

instructional strategies. Pace 

of instruction is appropriate 

to the goals and needs of the 

students. Provides 

appropriately for differing 

student abilities. 

A variety of instructional 

strategies, if evident at all, are 

used only when meeting the 

needs of IEP’s. 

No differentiation of 
instructional practices evident 
even for those students with 
IEP’s 
 

 
. 

Competency 2.6a.1 Encourages critical thinking Teacher requires students to 

respond to question that ask 

why and how. Teacher 

requires students to identify 

key concepts and underlying 

principles, evaluate sources 

of information, reflect, 

examine forms of argument, 

compare and contrast, 

generate and test 

hypotheses, debate different 

positions on issues, brain 

storm ideas, combine 

information in original ways. 

The teacher respects and 
responds to students input. 
The teacher takes advantage 
of teachable moments when 
students challenge 
conventional solutions. The 
teacher acknowledges 
student participation that is 
out of the box. The teacher 
plans for and provides 
opportunities for the 
students to express 
themselves. Students identify 
similarities and differences. 
Teacher requires students to 
respond to question that ask 
why and how. 
Teacher requires students to 

identify key concepts and 

underlying principles, 

evaluate sources of 

information, reflect, examine 

forms of argument, compare 

and contrast, generate and 

test hypotheses, debate 

different positions on issues, 

brain storm ideas, combine 

information in original ways, 

most of the time. 

Students are rarely asked to 

go beyond a restatement of 

facts. Students are expected 

to mirror or mimic or re-

create teacher responses. 

Critical thinking is not evident 

either through teaching 

strategies or through student 

learning. 

Competency 2.7 Maximize Instructional Time For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 

Students arrive on-time and 
class starts on time 
 
-Routines, transitions, and 
procedures are well- 

-Some students may arrive 
late (unexcused) for class. 
Teacher may start class late 

 
-Routines, transitions, and 

-Students may frequently 
arrive late (unexcused). 
Teacher may frequently start 
class late 
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-Routines, transitions, and 
procedures are well- 
executed. Students know 
what they are supposed to 
be doing and when without 
prompting from the teacher 

 
-Students are never idle while 
waiting for the teacher (for 
example, during attendance) 
 

 
-All students are on-task and 
follow instructions of teacher 
without much prompting 

 

-Disruptive behaviors and off-

task conversations are always 

addressed without major 

interruption to the lesson 

executed. Students know 
what they are supposed to be 
doing and when with minimal 
prompting from the teacher 

 

-Students are only ever idle 
for brief periods of time (for 
example, during attendance) 

 

-Teacher delegates 
instructional time 
appropriately so as best to 
lead students towards 
mastery of objective 

 
-Almost all students are on-

task and follow instructions 

of teacher without much 

prompting and disruptive 

behaviors are addressed. 

-Disruptive behaviors and off-

task conversations are rare. 

When they occur, they are 

almost always addressed 

without major interruption to 

the lesson. 

procedures are in place, but 
require significant teacher 
direction or prompting to be 
followed 

 

-Students are sometimes idle 
for short periods (for 
example, during attendance) 
without anything to do 

 

-Teacher may delegate 

instructional time 

inappropriately. 

-Significant prompting from 
the teacher is necessary for 
students to follow 
instructions and remain on-
task 
 

 
-Disruptive behaviors and off-

task conversations 

sometimes occur. They may 

not be addressed in the most 

effective manner and teacher 

may have to stop the lesson 

frequently to address the 

problem 

-There are few or no evident 
routines or procedures in 
place. Students are unclear 
about what they should be 
doing and require significant 
direction from the teacher at 
all times 

 

-Students may be idle for 
significant periods of time 

 
-Even with significant 

prompting, students 

frequently do not follow 

directions and are off-task 

 
-Disruptive behaviors and off- 
task conversations are 
common and frequently 
cause the teacher to have to 
make adjustments. 

 
-Classroom management is 

generally poor and wastes 

instructional time 

Competency 2.7a.1 Maintains class routine to 

the best of his/her ability 

considering special student 

or school circumstances 

Classroom routine is evident. 

Students are engaged in 

learning immediately upon 

entering the classroom. 

Transitions are orderly. A 

class routine is evident. 
Students enter the classroom 

with little idea of how the 

day will begin. Student down 

time with little learning is 

evident.  The class routine 

requires more structure. 

A class routine is not evident. 

Time off task is abundant. 

Too much instructional time 

is unproductive. 

Competency 2.7a.3 Implements rules, discipline 

plan, procedures, and 

routines 

The teacher models and 
follows a discipline plan. 
Program rules are displayed, 
discussed, and followed by 
the students. The teacher 
handles discipline problems 
(except severe) within the 
classroom. 

The teacher follows a 

discipline plan. Program rules 

are communicated to 

students and understood. 

The teacher handles discipline 

problems (except severe) 

within the classroom. A 

routine is evident. Students 

There is a lack of evidence of 

the teacher choosing to 

follow a discipline plan. Rules 

are not consistently followed. 

The teacher handles few 

discipline problems within the 

classroom. A routine is not 

evident. Few students 

The teacher does not follow a 

discipline plan. Program rules 

are not evident. The teacher 

handles few if any discipline 

problems. No routine is 

evident. The students assume 

no ownership of the class. 
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Evidence of student mastery 

of routine is apparent. 

Students assume 

considerable responsibility 

for efficient operation. 

assume some responsibility 

for an efficient operation. 
assume responsibility for 

efficient operation. 

Competency 2.8 Create Classroom Culture of 

Respect and Collaboration 
For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 

 
-Students are invested in the 

academic success of their 

peers as evidenced by 

unprompted collaboration 

and assistance 

-Students reinforce positive 

character and behavior and 

discourage negative behavior 

amongst themselves 

-Students are respectful of 
their teacher and peers 

 
-Students are given 

opportunities to collaborate 

and support each other in the 

learning process 

-Teacher reinforces positive 
character and behavior and 
uses consequences 
appropriately to discourage 
negative behavior 

 
-Teacher has a good rapport 

with students, and shows 

genuine interest in their 

thoughts and opinions 

-Students are generally 
respectful of their teacher 
and peers, but may 
occasionally act out or need 
to be reminded of program 
norms 

 

-Students are given 
opportunities to show 
respect, but may not always 
be supportive of each other 
or may need significant 
assistance from the teacher 
to work together 

 
-Teacher may praise positive 
behavior OR enforce 
consequences for negative 
behavior, but not both 

 

-Teacher may focus on the 

behavior of a few students, 

while ignoring the behavior 

(positive or negative) of 

others 

-Students are frequently 
disrespectful of teacher or 
peers as evidenced by 
discouraging remarks or 
disruptive behavior 

 

-Students do not respect each 

other even with teacher 

intervention 

-Teacher rarely or never 
praises positive behavior 

 
-Teacher rarely or never 

addresses negative behavior 

Competency 2.8a.1 Creates climate conducive to 

learning 
Classroom is inviting, 
welcoming, a variety of 
resources are available, rules 
and expectations are evident. 
Evidence of a positive 
student-teacher interaction 
takes place. Provides positive 
reinforcement appropriately 
to the situation. 
Attempts to motivate 

students to achieve. 

Attempts to maintain 

appropriate positive 

relationships with students. 

Students are on task. 

Multiple evidences of 

exemplary are in place, but 

not all. Provides positive 

reinforcement appropriately 

to the situation. Attempts to 

motivate students to achieve. 

Attempts to maintain 

appropriate positive 

relationships with students. 

Students are on task the vast 

majority of the time. 

Students make orderly 

Rules and expectations, 

resources, and teacher-

student interaction appears 

forced. Uses positive 

reinforcement on occasion 

but may reinforce negative 

behavior. Attempts to 

motivate students are 

sporadic. Fails to maintain 

positive relationships with 

some students. Students are 

off task on multiple occasions. 

Seldom provides positive 

reinforcement. Seldom 

attempts to motivate 

students to achieve. May fail 

to maintain appropriate 

positive relationships with a 

number of students. Students 

frequently off task. 
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Students make orderly 

transitions. 
transitions the vast majority 

of the time. 

Competency 2.8a.2 Treats students equitably Teacher develops and 

maintains an environment 

that is responsive and 

respectful of cultural, gender 

and economic backgrounds. 

The teacher treats all 

students equitably. Personal 

interaction is evident. 

Behavioral standards are 

enforced consistently. 

Teacher develops and 

maintains an environment 

that is responsive and 

respectful. The teacher treats 

the majority of students in an 

equitable manner. Behavioral 

standards are enforced most 

of the time. 

The teacher may maintain a 

respectful classroom 

environment but it is not 

responsive to cultural, gender 

or economic differences. 

Certain students treated 

differently than others.   

Behavioral standards are 

enforced inconsistently. 

The classroom environment is 
not respectful of all or 
responsive to cultural, gender 
or economic differences. 
Inappropriate comments or 
responses by students do not 
illicit a teacher response. 
Behavioral standards are not 

enforced or are enforced 

inconsistently. 

Competency 2.8a.3 Encourages positive social 

interaction 
-The teacher teaches students 
to solve conflicts. 
-The teacher has an 
expectation of positive social 
interactions. 

-The teacher addresses 
negative actions. 
-Student monitoring by the 
teacher is and preventative. 
-Students correct other 
students respectfully. 
-The teacher models 

respectful social interaction 

among students and 

colleagues. Most students 

treat teacher(s) with respect 

Most exemplary descriptors 

of encouraging positive social 

interaction are evident but 

not all. Some students treat 

teacher(s) with respect. 

Conflicts are not resolved. 

The teacher addresses 

negative actions 

inappropriately. Few 

expectations of student 

behavior are communicated. 

The teacher is reactive. 

Students are allowed to talk 

disrespectfully without a 

response from the teacher. 

On multiple occasions 

students may treat teacher 

disrespectfully. 

No conflict resolution is 

apparent.  The teacher does 

not deal with student 

conflicts. Students frequently 

treat teacher disrespectfully. 

Competency 2.9 Set High Expectations for 

Academic Success 
For level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 
 
-Students participate in 
forming academic goals for 
themselves and analyzing 
their progress 

 
-Students demonstrate high 
academic expectations for 
themselves 

 

-Teacher sets high 
expectations for students of 
all levels 
 
-Students are invested in 
their work and value 
academic success as 
evidenced by their effort and 
quality of their work. 

 

-The classroom is a safe place 
to take on challenges and risk 
failure (students do not feel 
shy about asking questions or 
bad about answering 

-Teacher may set high 
expectations for some, but 
not others 
 
-Students are generally 
invested in their work, but 
may occasionally spend time 
off-task or give up when work 
is challenging 

 
-Some students may be afraid 
to take on challenges and risk 
failure (hesitant to ask for 
help when needed or give-up 
easily) 

-Teacher rarely or never sets 
high expectations for students 
 
-Students may demonstrate 
disinterest or lack of 
investment in their work. For 
example, students might be 
unfocused, off-task, or refuse 
to attempt assignments 

 
-Students are generally afraid 
to take on challenges and risk 
failure due to frequently 
discouraging comments from 
the teacher or peers 
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-Student comments and 

actions demonstrate that 

they are excited about their 

work and understand why it 

is important 

incorrectly). 
-Teacher celebrates high 

quality academic work 

-Teacher may praise the 

academic work of some, but 

not others 

-Teacher rarely or never 
praises academic work or 
good behavior 

 

-High quality work is rarely or 

never displayed in the 

classroom 

Competency 2.9a.1. Selects academic and 

behavioral objectives/goals 

appropriate for the ability of 

the students 

Goals or objectives/goals 

address various learning 

needs of individual students 

and groups. Goals or 

objectives/goals allow varied 

pace of learning and student 

mastery. Some 

objectives/goals are easy to 

obtain, some more difficult. 

Content consistent with 

grade level standards or 

student academic need is 

developmentally appropriate 

and relevant. 

Goals or objectives/goals 

meet the needs of the 

majority. Content consistent 

with grade level standards or 

student academic need is 

developmentally appropriate 

and relevant. 

Objectives/goals are the same 

for all students. On multiple 

occasions content is 

inconsistent with grade level 

standards or is not 

developmentally appropriate 

and relevant. 

Objectives/goals are vague, 

non-existent, and not 

communicated. Frequently 

content inconsistent with 

grade level standards or is not 

developmentally appropriate 

and relevant. 

Competency 2.9a.2 Communicates expectations The teacher addresses 

behavioral standards for the 

classroom. The teacher 

communicates expectations 

to students and parents in a 

variety of ways throughout 

the school year. Expectations 

are consistently high for 

learning and behavior for all 

students.  Students 

demonstrate understanding 

of consequences. 

The teacher communicates 

classroom and behavioral 

expectations to students and 

parents. Expectations are 

high for learning and 

behavior.  Students 

demonstrate understanding 

of consequences. 

Expectations are not 
consistently communicated 
to students. 
Behavioral standards are 

inconsistent and poorly 

communicated. High 

expectation for all students is 

not evident. 

Expectations are never 

addressed or communicated. 

Classroom behavioral 

expectations are not evident. 

Communication between 

teacher and students and 

teacher and parents is non-

existent. 
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DOMAIN 3: Teacher Leadership 

Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective (1) 

3.2 Collaborate with Peers At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Go above and beyond in 
seeking out opportunities to 
collaborate 

-Coach peers through difficult 
situations 
-Take on leadership roles 

within collaborative groups. 

Teacher will: 
-Seek out and participate in 
regular opportunities to work 
with and learn from others 
-Ask for assistance, when 

needed, and provide 

assistance to others in need 

Teacher will: 
-Participate in occasional 
opportunities to work with 
and learn from others 
-Ask for assistance when 
needed 

 
Teacher may not: 
-Seek to provide other 
teachers with assistance 
when needed OR 
-Regularly seek out 

opportunities to work with 

others 

Teacher rarely or never 

participates in opportunities 

to work with others. Teacher 

works in isolation and is not a 

team player. 

3.3 Seek Professional Skills and 

Knowledge 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Regularly share newly 
learned knowledge and 
practices with others 
-Seek out opportunities to 

lead professional 

development sessions 

Teacher will: 
-Actively pursue 
opportunities to improve 
knowledge and practice 
-Seek out ways to implement 
new practices into 
instruction, where applicable 
-Welcome constructive 

feedback to improve 

practices 

Teacher will: 
-Attend all mandatory 
professional development 
opportunities 

 
Teacher may not: 
-Actively pursue optional 
professional development 
opportunities 

-Seek out ways to implement 
new practices into instruction 
-Accept constructive feedback 

well 

Teacher rarely or never 

attends professional 

development opportunities. 

Teacher shows little or no 

interest in new ideas, 

programs, or classes to 

improve teaching and 

learning 

3.4 Advocate for Student Success At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Display commitment to the 
education of all the students. 
-Make changes and take risks 

to ensure student success 

Teacher will: 
-Display commitment to the 
education of all his/her 
students 
-Attempt to remedy obstacles 

around student achievement. 

Teacher will: 
-Display commitment to the 

education of most but not all 

his/her students 

Teacher rarely or never 

displays commitment to the 

education of his/her students. 

Teacher accepts failure as par 

for the course. 
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Core Professionalism Rubric 
 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric 

because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet 

these standards. If they do not, it will affect their overall rating negatively. 

 

Indicator Does Not Meet Standard Meets Standard 

1 Attendance Individual demonstrates a pattern of unexcused 

absences (absences that are in violation of 

procedures set forth by local school policy and/or by 

the relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused absences (absences that are in violation 

of procedures set forth by local school policy 

and/or by the relevant collective bargaining 

agreement) 

2 On-Time Arrival Individual demonstrates a pattern of unexcused late 

arrivals (late arrivals that are in violation of 

procedures set forth by local school policy and by the 

relevant collective bargaining agreement) 

Individual has not demonstrated a pattern of 

unexcused late arrivals (late arrivals that are in 

violation of procedures set forth by local school 

policy and by the relevant collective bargaining 

agreement) 

3 Policies and Procedures Individual demonstrates a pattern of failing to follow 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting discipline 

referrals, policies for appropriate attire, etc.) 

Individual demonstrates a pattern of following 

state, corporation, and school policies and 

procedures (e.g. procedures for submitting 

discipline referrals, policies for appropriate attire, 

etc.) 

4 Respect Individual demonstrates a pattern of failing to 

interact with students, colleagues, 

parents/guardians, and community members in a 

respectful manner 

Individual demonstrates a pattern of interacting 

with students, colleagues, parents/guardians, and 

community members in a respectful manner 
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Lafayette School Corporation  

Baseline Data Form 
 
 
Teacher Name: _______________________________________________________ 
Assessment: _________________________________________________________ 
 

STUDENT NAME (last, first) Assessment Score High/Avg/Low 
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Lafayette School Corporation  
Mid-Course Progress Check In 

 
 

  Teacher   

  Grade Level   

  Evaluator   

  Date   
 

 

 

Please complete and submit to your evaluator at least two school days before check in. 
 

 
 
 
 

1) Which students are struggling/exceeding expectations? What are you doing to support 
them? 

 
 
 
 
 
 
 
 
 
 

2) Are there student issues substantial enough to affect your student’s learning? What 

assistance do you need? 
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LSC Optional Pre-Observation Form – Teacher 
Note: this form may be used in conjunction with a pre-conference, but can also be exchanged without a pre-conference prior to the 

observation. 

 
SCHOOL: 
OBSERVER: 
TEACHER: 
GRADE/SUBJECT: 
DATE AND PERIOD OF SCHEDULED OBSERVATION: 

 

Dear Teacher, 
 

In preparation for your formal observation, please answer the questions below and attach any 

requested material 

1. What learning objectives or standards will you target during this class? 
 
 
 
 

 
2. How will you know if students are mastering/have mastered the objective? 

 
 
 
 

 
3. Is there anything you would like me to know about this class in particular? 

 
 
 
 

 
4. Are there any skills or new practices you have been working on that I should look for? 

 
 
 

 
Please attach the following items for review prior to your scheduled observation 
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LSC Optional Pre-Observation Form – Evaluators 
Note: this form may be used in conjunction with a pre-conference, but can also be exchanged without a pre-conference prior to the 

observation. 

SCHOOL 

OBSERVER 

TEACHER 

GRADE/SUBJECT 

DATE OF OBSERVATION 

START TIME 

END TIME 

 
 

Domain 2: Areas of Strength Observed in the Classroom (identify specific competencies). 
 
 
 

 

Domain 2: Areas for Improvement Observed in the Classroom (Identify specific 
competencies) 
 
 
 

 

Domain 2: Analysis of information (including strengths and weaknesses) in Planning: 
 
 
 

 

Domain 3: Analysis of information (including strengths and weaknesses) in Leadership: 
 
 
 
 

Action Steps for Teacher Areas of Improvement: 
 
 
 

 

 

 

This section should be written by the teacher and evaluator during the past conference. 
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LSC Optional Post-Observation Form – Teacher 

SCHOOL: 

OBSERVER: 

TEACHER: 

GRADE/SUBJECT: 

DATE OF OBSERVATION: 

START TIME: 

END TIME: 
 

Dear Teacher, 
 

In preparation for our post-conference, please complete this questionnaire and bring it with 

you when we meet. Your honesty is appreciated and will help us to have a productive 

conversation about your performance and areas for improvement. 

 
 

1. How do you think the lesson went? What went well and what didn’t go so well? 
 
 
 
 

2. Did you accomplish all that you wanted to in terms of students mastering the 

objectives of the lessons? If not, why do you think it did not go as planned? 

 
 
 

 
3. If you were to teach this lesson again, what would you do differently? 

 
 
 

 
4. Did the results of this lesson influence or change your planning for future lessons? 
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LSC Optional Mid-Year Professional Practice Check-In Form 
SCHOOL: 

OBSERVER: 

TEACHER: 

GRADE/SUBJECT: 

DATE OF OBSERVATION:  

START TIME: 

END TIME: 
 

NOTE: Mid-year check-in conferences are optional for any teacher without a professional development plan, 

but can be helpful for evaluators to assess what information still needs to be collected, and for teachers to 

understand how they are performing thus far. It should be understood that the mid-year rating is only an 

assessment of the first part of the year and does not necessarily correspond to the end-of-year rating. If 

there has not yet been enough information to give a mid-year rating, circle N/A. 

 
 

Number of Formal Observations Prior to Mid-Year Check-in: 
 

Number of Informal Observations Prior to Mid-Year Check-in:  
 

Domain 1: Planning Mid-Year Assessment of Domain 1 

1.1 Utilize Assessment Data to 
Plan 

1.2 Set Ambitious and Measurable 
Achievement Goals 

1.3 Develop Standards-Based Unit 
Plans and Assessments 

1.4 Create Objective-Driven 
Lesson 
Plans and Assessments 

1.5 Track Student Data and 
Analyze Progress 

 

Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv. Nec 2-  Ineff. N/A 

Domain 2: Instruction Mid-Year Assessment of Domain 2 
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2.1 Develop Student Understanding 
and Mastery of Lesson Objectives 

 

Mid-Year Rating 4- High Eff. 
N/A 

3- Eff. 2-Improv. Nec 2-  Ineff. 

2.2 Demonstrate and Clearly 
Communicate Content Knowledge to 
Students 

 

Mid-Year Rating 4- High Eff. 

N/A 

3- Eff. 2-Improv. Nec 2-  Ineff. 

2.3 Engage Students in Academic 
Content 
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Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv.Nec 2-  Ineff. N/A 

2.4  Check for Understanding    

Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv. Nec 2-  Ineff. N/A 

2.5  Modify Instruction as Needed    

Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv. Nec 2-  Ineff. N/A 
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2.6 Develop Higher Level 
Understanding Through Rigorous 
Instruction and Work 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv. Nec 2- Ineff. N/A 

 

2.7  Maximize Instructional Time    

Mid-Year Rating (Circle One) 4- High Eff. 

N/A 

3- Eff. 2-Improv. Nec 2-  Ineff. 

2.8 Create Classroom Culture of 
Respect and Collaboration 

  

Mid-Year Rating 4- High Eff. 
N/A 

3- Eff. 2-Improv. Nec 2-  Ineff. 
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2.9 Set High Expectations for Academic 
Success 

  

Mid-Year Rating 4- High Eff. 
N/A 

3- Eff. 2-Improv. Nec 2-  Ineff. 

 
Domain 3: Leadership Mid-Year Assessment of Domain 3 

3.1 Contribute to School Culture 
3.2 Collaborate with Peers 

3.3 Seek Professional Skills and 
Knowledge 

3.4 Advocate for Student Success 

3.5 Engage Families in Student 
Learning 

   

Mid-Year Rating 4- High Eff. 3- Eff. 2-Improv. Nec 2-  Ineff. 
N/A 

Domain 4: Professionalism Mid-Year Assessment of Domain 4 
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1. Attendance 
2. On-Time Arrival 
3. Policies and Procedures 
4. Respect 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Mid-Year Rating 4- High Eff. 

N/A 
3- Eff. 2-Improv. Nec 2-  Ineff. 
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LSC Observation Form – Effective Instruction 
 
Note: It is not expected that every competency be observed during every observation. This form may be used for formal or informal 
observations per evaluator preference. 

School: 
Observer: 
Teacher: 
Grade/Subject: 
Date of Observation 
Start Time: 
End Time:  
 
Teacher Effectiveness Rubric Scoring 
Number of Formal Observations:      
Number of Informal Observations:    ___ 
 

2.1 Objective  

Evidence Indicator 

  

2.2 Content  

Evidence Indicator 

  

2.3 Engagement  

Evidence Indicator 
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2.4 Understanding  

Evidence Indicator 

  

2.5 Modify Instruction   

Evidence Indicator 

  

2.6 Rigor  

Evidence Indicator 
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2.7 Maximize Instructional Time  

Evidence Indicator 

  

2.8 Classroom Culture  

Evidence Indicator 

  

2.9 High Expectations  

Evidence Indicator 

  

Overall Strengths 
 
 
 
 
 
 

Overall Areas for Improvement 
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Domain 4:  Professionalism Final Assessment of Domain 4 

1. Attendance 
 
 

2. On-time Arrival 
 
 

3. Policies and Procedures 
 
 

4. Respect 
 
 

 

Current Rating Meets Standards                      Does not meet standards 
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LSC Professional Development Plan 

Using relevant student learning data, evaluation feedback and previous professional 

development, establish at least 3 areas of professional growth below. Each of your goals is 

important, but you should rank your goals in order of priority. On the following pages, 

complete the growth plan form for each goal. 

 
 
 

Goal Achieved 

1.  

2.  

3.  

 
 

Name:  

School:  

Grade Level (s):  Subject(s): 

Date 
Developed 

 Date Revised 

Primary 
Evaluator 
Approval 

x  
  

Teacher Approval 
x    
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Professional Growth Goal #1 
Overall Goal: 

Using your most 
recent evaluation, 
identify a 
professional growth 
goal below. Include 
how you will know 
that your goal has 
been achieved. 
Identify alignment 
to evaluation 
framework: (ex. 
Teacher practice 
domain 2, 
competency 2.2) 

Action Steps and 
Date: Include 
detailed steps 
and the data you 
will use to 
determine 
whether each 
benchmark is 
met. 

Benchmarks and Data: 
Set benchmarks to check your progress throughout the year 
(minimum 3). Also include data you will use to ensure your progress 
is adequate at each benchmark 

Evidence of Achievement 
How do you know that your 
goal has been met? 

Action Step #1 Dates:     

 Data: Data: Data: Data: 

Action Step #2 Dates:    

 Data: Data: Data: Data: 
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Lafayette School Corporation 
Teacher Scoring Worksheet- Teacher Effectiveness Rubric Final Score for 

Teacher Effectiveness Calculation 

Part 1: Instructions: Add scores for each domain together. Add one point for each highly effective score within the 
domain. To average each domain, divide the total domain score by the number of domain scores, and then place the 
answer in the Domain Total Column (A). for that particular domain.  Then, multiply each domain score by its weight, and 
place that number in the Total Score column (B) for each domain. Add the scores in Column B to find the total Domain 
score. Place that score in box C. 

 
Table 1 

 Domain Total (A) Weight Total Score (B) 
Domain 1  .10  
Domain 2  .75  
Domain 3  .15  
TOTAL Domain Score (C)    

 
 

 

Part 2: Instructions: For the FINAL score for the teacher effectiveness rubric, take the total domain score from Table I 

and place it in the first box of Table 2. Subtract .5 if any professional expectation indicator has not been met. If the 

professional expectations were met, put a 0 in each box. Subtract any expectations not met from box 1 to find TOTAL 

TER Score. 

Table 2 

Total from Part 1  

Core professionalism  

TOTAL TER Score  

 
 

My TOTAL TER Score is (note: this is 100% of your total evaluation score and will need 

to be placed in the teacher scoring worksheet). 
 

Teacher signature   
 

Evaluator signature   

 

Lafayette School Corporation will use the following to assign a ranking:  

3.5-4= Highly Effective 
2.5-3.4- Effective 
1.5-2.5- Needs Improvement 
1.4 and below Ineffective 

**NOTE:  A rating of Needs Improvement or Ineffective deems negative impact on student achievement and growth.   
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Instruction Conversation/Audit Form 

Lafayette School Corporation  

Teacher Name: 

Observer Name:  

Date: 

 

ALTERNATIVE EDUCATION TEACHER 

4 - Highly Effective 3 - Effective 2 - Needs Improvement    1 - Effective 

 
 

 Utilizes assessment data to plan (1.1) 

 Develops annual student achievement goals (1.2) 

 Objectives/goals are appropriate (1.2a) 

 Tracks student data  (1.3) 

 

 
 

 Engages students in academic content (2.3) 

 Classroom routines are established  (2.4) (2.7a.1) 

 Checks for understanding (2.4a) 

 Uses authentic assessments as appropriate (2.4a) 

 Assigns unguided practice  (2.4) 

 Students have work to complete that is related to appropriate standards (2.4) 

 Modifies instruction as needed (2.5) 

 Adjusts practices accordingly to individual students (2.5a.1) 

 Encourages critical thinking  (2.6a.1) 

 Time is used effectively (2.7) 

 Students follow classroom rules (2.7a.3) 

 Students follow classroom routines (2.7a.3) 

 If student fails to follow classroom rules, the student demonstrates an understanding of consequences 
(2.7a.3)  Students treat students with respect (2.8) 

 Students treat teacher with respect (2.8) 

 Teacher attempts to maintain appropriate positive relationships with students (2.8) 

 Teacher creates a climate conductive to learning (2.8a.1) 

 Behavioral standards are enforced consistently (2.9a.2) 

 Students complete work, not teacher (2.9) 

 

 
 

 Collaborates with peers (3.2) 

 Seeks new learning and professional development (3.3) 

 Displays commitment to student success of all students (3.4) 

 

 

 

Instruction Conversation/Audit Form 

PLANNING 

SUPPORTING INSTRUCTION 

LEADERSHIP 
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Lafayette School Corporation  

Teacher Name: 

Observer Name:  

Date: 

 
PROFESSIONAL SCHOOL COUNSELOR  K-8) 

4 - Highly Effective 3 - Effective 2 - Needs Improvement    1 - Effective 

 

 
 Creates measurable and explicit goals aligned to school improvement goals (1.1) 

 Plans lessons that contain best practices and research (1.3) 

 
 

 
 Collaborates with stakeholders to enhance student success (2.1) 

 Incorporates new knowledge of current tends in student development and/or academic achievement (2.2) 

 Supports students in making decisions, setting goals, and taking appropriate action (2.3) 

 Engages students in problem solving or critical thinking (2.4) 

 Activities and materials are appropriate for students (2.5) 

 Students respect others (2.7) 

 Assists student to identify resources (2.8) 

 Implements prevention programs for students (2.8) 

 Addresses the diverse needs of students by providing individual group, and class guidance (2.5) 

 Provides services to all students (2.10) 

 Fosters a clear understanding of diversity, ethnicity, and culture (2.10) 

 

 

 
 Provides leadership in a way that directly benefits students, families, and stakeholders (3.2) 

 Collaborates with teachers to increase awareness of students' needs (3.3) 

 Respects students confidentiality (3.4) 

 Delivers an effective comprehensive school counseling program (3.5) 

 Serves as a positive role model (3.6) 

 Advocates for all students (3.6) 

 Promotes ethical standards (3.6) 

 
  

PLANNING 

SUPPORTING INSTRUCTION 

LEADERSHIP 
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Instruction Conversation/Audit Form 

Lafayette School Corporation  

Teacher Name: 

Observer Name:  

Date: 

ADAPTIVE PE/OT/PT/AAC 
4 - Highly Effective 3 - Effective 2 - Needs Improvement    1 - Effective 

 

 
 Understands how disabled students learn (1.1) 

 Clear long term learning plan (1 year) aligned with standards (1.2() 

 Lessons have measurable goals and align with standards and IEPs (1.3) 

 Lessons accommodate students' needs, goals, styles and interest (1.4) 

 Engages students (1.5) 

 Assesses students with formative and summative measures (1.7) 

 Lessons incorporate diverse learning strategies and materials (1.8) 

 Room arrangement enhances student performance (1.9) 

 
 

 
 Fair and respectful toward each student (2.1) 

 Climate foster learning (2.2) 

 Develops student self-discipline and responsibility (2.4) 

 Maximizes academic learning time (2.7) 

 

 

 
 Encourages students to achieve high learning expectations (2.8) 

 Communicates lesson objectives (2.10) 

 Activates students' prior knowledge (2.1) 

 Provides explicit instruction (2.12) 

 Utilizes a variety of teaching strategies and best practices (2.13, 2.14) 

 Assigns meaningful homework  (2.17) 

 Understands and complies with SPED laws, procedures and timelines (2.18, 2.19, 2.20) 

 Creates accurate, well written IEPs (2.23) 

 Measures progress toward IEP goals (2.25) 

 Provides feedback regarding goals (2.25) 

 FAMILY AND COMMUNITY OUTREACH 
 

 Communicates respectfully with parents (3.1) 

 Promptly and frequently informs parents of positive and negative news (3.3) 

 Provides detailed feedback to parents about student progress (3.5) 

 Pursues professional development opportunities (3.7) 

Instruction Conversation/Audit Form 

Lafayette School Corporation  

Teacher Name: 

PLANNING 

CLASSROOM MANAGEMENT 

SUPPORTING INSTRUCTION 
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Observer Name:  

Date: 

 
AUTISM CONSULTANT DIAGNOSTICIAN TRANSITION COORDINATOR 

 
4 - Highly Effective 3 - Effective 2 - Needs Improvement    1 - Effective 

 

 
 Communicates respectfully with parents (1.1) 

 Give parents clear expectations for student learning (1.2) 

 Communicates necessary information and secures permissions from family, physicians and other providers (1.2, 1.6, 1.7) 

 Provides feedback on student progress with parents (1.4) 

 Responsive to parent concerns (1.5) 

 
 

 
 Consults with colleagues (2.1) 

 Provides plans to teacher, administrator, and parents (2.2) 

 Communicates with staff, administrators, and parents (2.4) 

 Contributes ideas to further the school's mission (2.5) 

 Meets with colleagues weekly to share ideas to aid in improvement for student 

 

 

 
 Follows legal and ethical guidelines (3.1) 

 Informs the administrator of any concerns (3.2) 

 Seeks feedback for improvement (3.3) 

 Integrates best practices (3.4) 

 Actively involved in school/district events  (3.5) 

 
  

PLANNING 

SUPPORTING INSTRUCTION 

LEADERSHIP 
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Lafayette School Corporation 
Administrator Name: 
Observer Name: 
Date: 

SCHOOL/DISTRICT ADMINISTRATOR MID YEAR FEEDBACK FORM 
4- Highly Effective 3 - Effective    2 - Needs Improvement   1 - Effective 

 

 Recruits and hires thoughtfully and appropriately 
(1.1) 

 Supports teachers by honest and timely evaluations, acquires help for or assists struggling staff 
(1.2) 

 Provides and/or attends professional development for staff 
(1.3) 

 Supports and develops leaders in their building (1.4) 

 Delegates work 
appropriately (1.5) 

 Thoughtfully hires and assigns certified and classified staff (1.6) 

 Develops thorough remediation plans and monitors success 
(1.7) 

 
 

 Creates and monitors progress toward school goals 
(2.1) 

 Motivates staff to know and work toward supporting school goals (2.1) 

 Frequently observes classrooms and provides prompt quality feedback 
(2.2) 

 Encourages collaboration and teamwork 
(2.3) 

 Promotes the effective use of instructional time (2.4) 

 Sets high student academics and behavior expectations (2.) 

 Makes sure students are on task, respectful and learning (2.5) 

 Creates rigorous student/schoolwide goals (2.6) 

 Frequently meets with teachers on data and works with staff to use data to inform instruction 
(2.7) 

 
 

 Models ethical and respectful behavior and expects everyone to do the same (3.2) 

 Monitors progress toward school goals 
(3.2) 

 Prioritizes activities to maximize 
learning (3.2) 

 Uses feedback requests and reflects on feedback and uses it to improve student/staff 
performance (3.3) 

 Takes on voluntary responsibilities for district success (3.4) 

 Creates community partnerships to help increase student achievement/growth (3.4) 

 Takes risks and removes barriers to support student growth 
(3.4) 

 Students, parents, and staff understand the need for urgency and continuous improvement 
(3.5) 

 
 

PLANNING 

INSTRUCTIONAL LEADERSHIP 

SCHOOL/DISTRICT LEADERSHIP 
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 Communicates with a variety of stakeholders in a variety of ways (parents, students, families, community, central 
office, LEA (2.6) 

 

 Works toward and monitors progress or change (3.7) 

 Secures cooperation from stakeholders and implementing 
change/improvement (3.7) 

 Seeks ways to collaborate with colleagues and shares ideas 
frequently (3.8) 

 Creates/maintains community partnerships to help increase student 
achievement/growth (3.9) 

 Creates a positive safe 
climate for all (3.9) 

 Encourages and celebrates successes of staff and students (3.9) 

 Regularly assesses student/staff morale and is responsive to the building climate 
and learning environment (3.9) 
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Appendix B 

Principal and 

Central Office 

Forms 
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Lafayette School Corporation 

Principal Leadership and Development 

Effectiveness Framework 

Based on Indiana RISE 
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The Principal Effectiveness Rubric was developed for three key purposes. 

 

• To Shine a Spotlight on Great Leadership: The rubric is designed to assist schools and districts in their efforts to increase 

principal effectiveness and ensure the equitable distribution of great leaders across the state. 

 

• To Provide Clear Expectations for Principals: The rubric defines and prioritizes the actions that effective principals must engage in to 

lead breakthrough gains in student achievement/growth. 

 

• To Support a Fair and Transparent Evaluation of Effectiveness: The rubric provides the foundation for accurately assessing 

school leadership along four discrete proficiency ratings. 

 
 
How is the Principal Effectiveness Rubric organized? 

• The rubric is divided into three domains: 
o Domain 1. Planning for Teacher Effectiveness 
o Domain 2:  Instructional Leadership 
o Domain 3: Leadership  

Each section is weighted. 

 

How do I ensure the effective implementation of the Principal Effectiveness Rubric? 

 

1. Training and support: Administrators responsible for the evaluation of principals must receive rigorous training and ongoing 

support so that they can make fair and consistent assessments of performance and provide constructive feedback and 

differentiated support. 

 

2. Accountability: The differentiation of principal effectiveness must be a priority for district administrators, including the 

superintendent, and one for which they are held accountable. Even the best evaluation tool will fail if the information it produces 

is of no consequence. 

 

3. Credible distribution: If the rubric is implemented effectively, ineffective ratings will not be anomalous, surprising, or without clear 

justification. The performance distribution of principals must be closely monitored and a vehicle established to declare evaluations 
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invalid if results are inflated. 

 

4. Decision-making: Results from the principal evaluation must be fully integrated with other district systems and policies and a primary 

factor in decisions such as how principals are assigned and retained, how principals are compensated and advanced, what professional 

development principals receive, and when and how principals are dismissed. 
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Domain 1:  Planning for Teacher Effectiveness 

Great principals know that a teacher quality is the most important in school factor relating to student achievement/growth. Principals drive 

effectiveness through (1) their rate as a human capital manager and (2) by providing instructional leadership. Ultimately principals are 

evaluated by their ability to drive teacher development and improvement based on a system that credibly differentiates the performance of 

teachers based on rigorous, fair definitions of teacher effectiveness. 

 
Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

1.1 Hiring and retention At level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Monitoring the 
effectiveness of the 
systems and approaches 
in place used to recruit 
and hire teachers: 

- Demonstrating the ability 
to increase the entirety or 
significant majority of 
teachers’ effectiveness 
through the hiring process 
as evidenced by gains in 
student 
achievement/growth and 
teacher evaluation results, 
or shift of school culture. 
Articulating, recruiting, 

and leveraging the 

personal characteristics 

associated with the 

school’s stated vision. 

Principal recruits, hire, 
and supports teachers by: 

- Consistently and correctly 
using a significant majority 
of teachers’ displayed 
levels of effectiveness and 
prior performance the 
primary factor in 
recruiting, hiring, and 
assigning decisions. 

- Demonstrating ability to 
increase most teachers’ 
effectiveness as evidenced 
by gains in student 
achievement/growth and 
growth. 
Aligning personnel 

decisions with the vision 

and mission of the school. 

Principal recruits, hires, 
and supports effective 
teachers by: 

- Occasionally using 
teachers’ displayed levels 
of effectives or poor 
performance as the 
primary factor in 
recruiting, hiring, and 
assigning decisions OR 
using displayed levels of 
effectiveness as a 
secondary factor. 

- Demonstrating ability to 
increase some teachers’ 
effectiveness. 
Occasionally applying the 

school’s vision/mission to 

HR decisions. 

Principal does not recruit, 
hire, or support effective 
teachers who share the 
school’s vision/mission 
by: 
Rarely or never using 
teacher effectiveness as a 
factor in recruiting, hiring, 
or engaging decisions. 

- Rarely or never 
demonstrating the ability 
to increase any teachers’ 
effectiveness. Rarely or 
never applying the 
school’s vision/mission to 
HR decisions. 

1.2 Evaluation of teachers At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 
-Monitoring the use of 

time and/or evaluation 

Principal prioritizes and 
applies teacher 
evaluations by: 
Prioritize the time and/or 
resources necessary to 
ensure the evaluation of 

Principal somewhat 
prioritizes and applies 
teacher evaluations by: 

- Allocating insufficient 
time and/or resources 
necessary to ensure the 

Principal does not 
prioritize and apply 
teacher evaluations by: 

- Failing to prioritize the 
time and/or resources 
necessary to ensure the 
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procedures to consistently 

improve the evaluation 

process. 

every teacher in the 
building. 

- Using teacher evaluations 
to credibly differentiate 
the performance of 
teachers. 
Following all processes 

and procedures outlined 

in the corporate 

evaluation plan for all 

staff members. 

evaluation of every 
teacher in the building. 

- Using teacher evaluations 
to partially differentiate 
the performance of 
teachers. 
Following most processes 

and procedures outlined 

in the corporation 

evaluation plan for all 

staff members. 

evaluation of every 
teacher in the building. 

- Rarely or never using 
teacher evaluation to 
differentiate the 
performance of teachers. 
Failing to follow all 

processes outlined in the 

corporation evaluation 

plan for staff members. 

1.3 Professional 

Development 

At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Frequently creating 
learning opportunities at 
which highly effective 
teachers support their 
peers. 

- Monitoring the impact of 
implemented learning 
opportunities on student 
achievement/growth. 

- Effectively and creatively 
orchestrating professional 
learning opportunities in 
order to maximize time 
and resources dedicated 
to learning opportunities. 
Encourages staff to attend 

district professional 

development and attends 

with staff. 

Principal orchestrates 
professional learning 
opportunities by: 

- Providing learning 
opportunities to teachers 
aligned to professional 
needs based on student 
academic performance 
data and teacher 
evaluation results. 

- Providing learning 
opportunities in a variety 
of formats. 
Providing differentiated 

learning opportunities to 

teachers based on 

evaluation results. 

Principal somewhat 
orchestrates aligned 
professional learning 
opportunities tuned to 
staff needs by: 

- Providing generalized 
learning opportunities 
aligned to the professional 
needs of some teachers 
based on student 
academic performance 
data. 

- Providing learning 
opportunities with little 
variety of formats. 
Providing differentiated 

learning opportunities to 

teachers in some measure 

based on evaluation 

results. 

Principal does not 
orchestrate aligned 
professional learning 
opportunities tuned to 
staff needs by: 

- Providing generic or low 
quality learning 
opportunities unrelated 
to o uninformed by 
student academic 
performance data. 

- Providing no variety in 
format of learning 
opportunities. 
Failing to provide 

professional learning 

opportunities based on 

evaluation results. 

1.4 Leadership and talent 

development 
At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Creating frequent 
leadership opportunities 

Principal develops 
leadership and talent by: 

- Encouraging, supporting 
teacher leadership and 
creates opportunities for 
teacher leaders. 

Principal somewhat 
develops leadership and 
talent by: 

- Somewhat supporting and 
encouraging teacher 
leaders. 

Principal does not 
develop leadership and 
talent by: 

- Rarely or never supports 
and/or encourages 
teacher leaders. 
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for teacher leaders. 
- Encouraging and 

supporting teacher 
leadership. 

- Systematically providing 
opportunities for 
emerging teachers to 
distinguish themselves 
and giving them the 
authority to complete the 
task. 
Recognizing and 

celebrating emerging 

leaders. 

- Providing format and 
informal opportunities to 
mentor emerging leaders. 
Promoting support and 

encouragement of 

leadership and growth by 

creating leadership 

opportunities for teachers 

and/or assigning teachers 

to leadership 

opportunities within the 

building. 

- Proving formal and 
informal opportunities to 
mentor some, but not all 
emerging leaders. 
Providing some support 

and encouragement of 

leadership and growth as 

evidenced by assignment 

of some/few teachers to 

existing teacher 

leadership positions.. 

- Rarely or never provide 
mentorship to emerging 
leaders. 

- Providing no support and 
encouragement of 
leadership and growth. 
Frequently assigns 

responsibilities without 

allocating necessary 

authority. 

1.5 Delegation At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Encouraging and 
supporting staff members 
to seek out 
responsibilities. 
Monitoring and 

supporting staff in a 

fashion that develops 

their ability to manage 

tasks and responsibilities. 

Principal delegates tasks 
and responsibilities 
appropriately by: 

- Often seeking out and 
selecting staff members 
for increased 
responsibility based on 
their qualifications, 
performance, and/or 
effectiveness. 

- Monitoring the progress 
towards success of those 
to whom delegations have 
been made. 
Providing support to staff 

members as needed. 

Principal somewhat 
delegates tasks and 
responsibilities 
appropriately by: 

- Occasionally seeking out 
and selecting staff 
members for increased 
responsibility based on 
their qualifications, 
performance and/or 
effectiveness. 

- Monitoring completion of 
delegated tasks and/or 
responsibilities, but not 
necessarily progress 
towards completion. 
Providing support, but not 

always as needed. 

Principal does not 
delegate tasks and 
responsibilities 
appropriately by: 

- Rarely or never seeking 
out and selecting staff 
members for increased 
responsibility based on 
their qualifications, 
performance, and/or 
effectiveness. 

- Rarely or never 
monitoring completion of 
or progress toward 
delegated task and/or 
responsibility. 
Rarely or never providing 

support. 

1.6 Strategic Assignment At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 
- 

 Leveraging 

teacher effectiveness to 

further generate student 

success by assigning 

Principal uses staff 
placement to support 
instruction by: 

- Strategically assigning 
teachers and staff to 
employment positions 
based on qualifications, 
performance, and 

Principal somewhat uses 
staff placement to 
support instruction by: 

- Systematically assigning 
teachers and staff to 
employment positions 
based on several factors 
without always holding 

Principal does not use 
staff placement to 
support instruction by: 

- Assigning teachers and 
staff based on 
employment positions 
purely on qualifications, 
such as license or 
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teachers and staff to 

professional learning 

communities or other 

teams that compliment 

individual strengths and 

minimize weaknesses 

demonstrated 
effectiveness (when 
possible) and in a way that 
supports school goals and 
maximizes 
achievement/growth for 
all students; 
Strategically assigning 

support staff to teachers 

and classes as necessary 

to support student 

achievement/growth 

student academic needs 
as the first priority in 
assignment when 
possible. 
Occasionally assigning 

support staff to teachers 

and classes as necessary 

to support student 

achievement/growth. 

education, or other 
determiner not directly 
related to student 
learning or academic 
needs 
Rarely or never assigning 

support staff to teachers 

and classes as necessary 

to support student 

achievement/growth. 

1.7 Addressing teachers who 

are in need of 

improvement or 

ineffective 

At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Staying in frequent 
communication with 
teachers on remediation 
plan to ensure necessary 
support: 
Tracking remediation 

plans in order to inform 

future decisions about 

effectiveness of certain 

supports 

Principal addresses 
teachers in need of 
improvement or 
ineffective by: 

- Developing remediation 
plans with teachers rated 
as ineffective or in need of 
improvement; 

- Monitoring the success of 
remediation plans 
Following district policy in 

counseling out or 

recommending for 

dismissal ineffective 

teachers. 

Principal somewhat 
addresses teachers in 
need of improvement or 
ineffective by: 

- Developing most, but not 
all, remediation plans per 
district policy. 

- Occasionally monitoring 
the success of 
remediation plans; 
Occasionally following 

district policy in 

counseling out or 

recommending for 

dismissal ineffective 

teachers. 

Principal does not address 
teachers in need of 
improvement or 
ineffective by: 

- Occasionally, rarely or 
never developing 
remediation plans with 
teachers rated as 
ineffective or in need of 
improvement; 

- Rarely or never monitoring 
the success of remediation 
plans; 
Rarely or never following 

district policy in 

counseling our or 

recommending for 

dismissal ineffective 

teachers. 

 

Planning for Teacher Effectiveness Score: Add all scores in this section. Divide by number of indicators. Place Teacher Planning Score Here: 

 

  Planning for Teacher Effectiveness Score 
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Domain 2:  Instructional Leadership 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

2.1 School and District Goals At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Monitoring and measuring 
progress towards the 
school and district goals 

- Frequently revisiting and 
discussing the goals to 
ensure appropriateness 
and rigor 

- Cultivating complete 
commitment to and 
ownership of the school 
and district goals fully 
within the school and that 
spreads to other 
stakeholder groups 

Principal supports school 
wide and district goals 
by: 

- Creating and supporting 
goals that are specific, 
measurable, ambitious, 
rigorous, and timely and 
increase student 
achievement/growth 

- Defining specific 
instructional and 
behavioral actions linked 
to the schools goals 

- Ensuring all key decisions 
are aligned to the school 
goals 
Cultivating commitment to 

and ownership of the 

school and district goals 

within the majority of the 

teachers and students, as 

evidenced by the goals 

being communicated 

consistently and in a 

variety of ways, such as in 

classrooms and expressed 

in conversations with 

teachers and students. 

Principal somewhat 
supports school wide and 
district goals by: 

- Creating and or 
supporting goals that are 
measurable, ambitious, 
rigorous, and timely most 
of the time. Goals may or 
may not be relevant to 
student 
achievement/growth. 
District goals many not be 
consistently supported. 

- Making significant key 
decisions without 
alignment to the school 
/district goals. 
Cultivating a level of 

commitment to these 

goals that encapsulates 

some, but not all, teachers 

and students. 

Principal does not 
support school wide or 
district goals by : 

- Failing to adopt school 
wide goals OR creating 
weak goals that are not 
measurable, ambitious, 
rigorous, and timely and 
do not increase student 
achievement/growth, or 
not supporting district 
goals. 

- Decision making happens 
without focusing on these 
school goals or district 
goals. 

- Implementing goals 
without cultivating 
commitment and urgency 
as evidenced by a lack of 
stakeholder awareness. 

2.2 Classroom Observations At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Creating systems and 
schedules ensuring all 
teachers are frequently 
observed and these 

Principal uses classroom 
observations to support 
student academic 
achievement/growth by: 

- Visiting all teachers 
frequently (announced 
and unannounced) to 

Principal uses classroom 
observations to 
somewhat support 
student academic 
achievement/growth by: 

- Occasionally visiting 
teachers to observe 

Principal does not 
support student 
achievement/growth by: 

- Occasionally, rarely or 
never visiting teachers to 
observe instruction 

- Rarely or never analyzing 
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observations are 
understood by the 
principal, teachers and 
students to be of top 
priority. 
Monitoring the impact of 

feedback provided to 

teachers 

observe instruction; 

- Frequently analyzing 
student performance data 
with teachers to drive 
instruction and evaluate 
instructional quality; 
Providing prompt and 

actionable feedback to 

teachers aimed at 

improving student 

outcomes based on 

observations and student 

performance data. 

instruction; 

- Occasionally analyzing 
student performance data 
to drive instruction and 
evaluate instructional 
quality. 
Providing inconsistent or 

ineffective feedback to 

teachers and/or that is not 

aimed at improving 

outcomes 

student performance data 
OR does not derive 
meaning from analysis of 
data 

- Rarely or never provides 
feedback to teachers or 
provides feedback to 
teachers that is unrelated 
to student outcomes 
and/or school wide goals 
or achievement/growth. 

2.3 Teacher collaboration At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Monitoring collaborative 
efforts to ensure a 
constant focus on student 
learning; 

- Tracking best 
collaborative practices to 
solve specific challenges 
Holds collaborating teams 

accountable for their 

results. 

Principal supports teacher 

collaboration by: 

- Establishing a culture of 
collaboration surrounding 
student learning and 
achievement/growth 

- Encouraging teamwork, 
reflection, conversation, 
sharing, openness and 
collective problem solving 
Aligning teacher 

collaborative efforts to the 

school’s goals. 

Principal somewhat 
supports teacher 
collaboration by: 

- Establishes a culture of 
collaboration but does 
not have clear or specific 
focus on student learning 
and achievement/growth 

- Limited support and 
encouragement of 
teamwork 
Occasionally aligning 

teacher collaborative 

efforts to school goals. 

Principal does not 

support teacher 

collaboration by: 

- Failing to establish or 
support a culture of 
collaboration 

- Discouraging teamwork, 
openness, and collective 
problem solving by failing 
to provide or assist staff 
with information 
pertaining to problems 
and/or ignoring feedback. 

- Rarely or never aligning 
teacher collaborative 
efforts to instructional 
practice. 

2.4 Instructional Time At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 
- Systematically 

monitoring the use of 

instructional time to 

create innovative 

opportunities for 

increased and/or 

Principal supports 

instructional time by: 
 

- Removing sources of 
distractions of 
instructional time 

- Promoting the effective 
use of instructional time 
Ensuring every minute of 

instructional time is 

Principal somewhat 
supports instructional 
time by: 

- Removing only major 
sources of distractions of 
instructional time 
Attempting to promote 

the effective use of 

instructional time but is 

hindered by issues such as 

Principal does not support 
instructional time by: 

- Failing to establish a 
culture in which 
instructional time is the 
priority as evidenced by 
discipline issues, 
attendance, interruptions 
to the school 
day, etc. 
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enhanced instructional 

time 

maximized in the service 

of student learning and 

achievement/growth, and 

is free from distraction. 

school discipline, lack of 

high expectations, etc. 

- Rarely or never promoting 
the effective use of 
instructional time; 

- Frequently allowing 
and/or encouraging 
unnecessary non- 
instructional events and 
activities to interrupt 
instructional time 

2.5 High Expectations At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Inviting community 
members and other 
partners into the 
establishment and 
support of high academic 
and/or behavior 
expectations; 

- Creating systems and 
approaches to monitor 
the level of academic and 
behavior expectations 

- Encouraging a culture in 
which students are able to 
clearly articulate their 
diverse personal academic 
goals 
Supports teachers, staff 

and students in fulfilling 

high expectations. 

Principal creates and 
supports high academic 
and behavior 
expectations by: 

- Empowering teachers and 
staff to set high and 
demanding academic and 
behavior expectations for 
every student; 

- Empowering students to 
set high and demanding 
expectations for 
themselves; 

- Ensuring that students are 
consistently learning, 
respectful, and on task; 

- Setting clear expectations 
for student academics and 
behavior and establishing 
consistent practices 
across classrooms; 
Ensuring the use of 

practices with proven 

effectiveness in creating 

success for all students 

including those with 

diverse characteristics and 

needs. 

Principal somewhat 
supports high academic 
and behavioral 
expectations by : 

- Setting clear expectations 
for student academics and 
behavior but fails to 
consistently hold students 
to these expectations 
Setting expectations but 

fails to empower students 

and/or teachers to set 

expectations high for 

student academics and 

behavior. 

Principal does not high 
academic and behavior 
expectations by: 

- Accepting poor academic 
performance and/or 
student behavior. 

- Failing to have high 
expectations or sets 
unrealistic or unattainable 
goals. 

2.6 Academic Rigor At Level 4, a principal 
fulfills the criteria for 
Level 3 and 

Principal establishes 

academic rigor by: 
Principal somewhat 
establishes academic 
rigor by: 

Principal does not 
support academic rigor 
by: 
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additionally is: 
-Creating systems to 

monitor the progress 

towards rigorous 

academic goals 

ensuring wins are 

celebrated when goals 

are met and new goals 

reflect 

achievement/growths. 

-Creating rigorous goals 

and priorities that are 

focused on student 

learning and school 

wide 

achievement/growth. 

-Creating below 

average academic goals 

- Failing to create 
academic goals and/or 
priorities or creating 
goals that are not 
ambitious 

- Consistently sets and 
abandons ambitious 
academic goals. 

2.7 Data Usage in Teams At Level 4, a principal 
fulfills the criteria for 
Level 3 and 
additionally is: 

- Using data as a basis of 
decision making in a 
transparent way and 
communicated to all 
stakeholders 
Monitoring the use of 

data in formulating 

action plans and/or 

goals to identify areas 

where additional 

intervention is needed. 

Principal utilizes data 
by: 

- Orchestrating and 
encouraging frequent 
and timely team 
collaboration for data 
analysis 
Developing and 

supporting others in 

formulating action 

plans for intentional 

implementation that 

are based on data 

analysis. 

Principal somewhat 
utilizes data by: 

- Occasionally supporting 
and/or orchestrating 
team collaboration for 
data analysis 
Occasionally 

developing and 

supporting others in 

formulating action 

plans for 

implementation that 

are based on data 

analysis 

Principal does not 
utilize data by: 

- Rarely or never 
organizes efforts to 
analyze data 

- Rarely or never applies 
data analysis to 
develop action plans 

 

Instructional Leadership Score: Add all scores in this section. Divide by number of indicators. Place Instruction Score Here: 

 

  Instructional Leadership Score 
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Domain 3:  School Leadership 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

3.1 Professionalism At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Creating systems and 
articulates and 
communicates 
appropriate behavior to all 
stakeholders including 
parents and the 
community; 
Creates mechanisms, 

systems and/or incentives 

to motivate students and 

colleagues to display 

professional, ethical, and 

respectful behavior. 

Principal displays 
professionalism by: 

- Modeling professional, 
ethical, and respectful 
behavior. 
Expecting students and 

colleagues to display 

professional, ethical and 

respectful behavior. 

Principal somewhat 
demonstrates and/or 
supports professionalism 
by: 

- Failing to model 
professionalism the 
majority of the time, but 
does understand 
professional expectations. 
Inconsistently holding 

students, staff, and 

teachers to professional, 

ethical, and respectful 

behavior expectations. 

Principal does not support 
professionalism by: 

- Failing to model 
professionalism and 
models behaviors counter 
to professional 
expectations 

- Rarely or never holds 
students, staff, and 
teachers to professional, 
ethical, and respectful 
behavior expectations. 

3.2 Time management At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Monitoring progress 
toward established 
school/district priorities 
and objectives and 
intentionally responding 
where there is a need. 
Monitoring use of time to 

identify areas that are not 

effectively utilized 

Principal manages time 
effectively by: 

 

- Monitoring progress 
toward established 
school/district priorities 
and objectives. 
 
Identifying and 

consistently prioritizing 

activities with the highest 

leverage on student 

achievement/growth. 

Principal somewhat 
manages time effectively 
by: 

- Establishing short- term 
and long term objectives 
that are not clearly aligned 
and connected by 
intermediate objectives, 
turns in some district level 
reports, communication, 
or information after 
determined due dates. 
Occasionally priorities 

activities unrelated to 

student 

achievement/growth 

Principal does not 
manage time effectively 
by: 

- Rarely or never 
establishing timely 
objectives or priorities, 
turns in reports, 
communication, or 
information significantly 
after determined due 
dates or not at all. 

- Regularly prioritizing 
activities unrelated to 
student 
achievement/growth. 
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3.3 Using feedback to 

improve student 

performance 

At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Developing and 
implementing systems 
and mechanisms that 
generate feedback and 
advice from students, 
teachers, parents, 
community members, and 
other stakeholders to 
improve student 
performance 

- Identifying the most 
efficient means through 
which feedback can be 
generated 

- Meaningfully reflects on 
student feedback. 
Informing stakeholders of 

actions based on 

feedback. 

Principal uses feedback 
to improve student 
performance by: 

- Actively obtains and/or 
reflects on feedback from 
all key stakeholders 
Acting upon feedback to 

shape strategic priorities 

to be aligned to student 

achievement/growth. 

Principal somewhat uses 
feedback to improve 
student performance by: 

- Accepting feedback from 
any stakeholder when 
offered but does not seek 
out such input 
Occasionally acting upon 

feedback to shape 

strategic priorities aligned 

to student 

achievement/growth. 

Principal does not use 
feedback to improve 
student performance by: 

- Regularly avoiding or 
devaluing feedback 

- Rarely or never applying 
feedback to shape 
priorities. 

3.4 Initiative and persistence At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Consistently meeting or 
exceeding typical 
expectations to 
accomplish ambitious 
goals 

- Regularly identifies, 
communicates and 
addresses the school or 
district’s most significant 
obstacles to student 
achievement/growth 
Engaging with key 

stakeholders at the 

district and state level, 

Principal displays 
initiative and persistence 
by: 

- Consistently achieves or 
makes meaningful 
progress toward goals 

- Takes on voluntary 
responsibilities that 
contribute to 
student/district success 

- Takes risks to support 
students in achieving 
results by identifying and 
frequently attempting to 
remove the school’s most 
significant obstacles to 
student 
achievement/growth; 

Principal displays some 
initiative and persistence 
by: 

- Achieves some goals 
- Occasionally takes on 

additional voluntary 
responsibilities that 
contribute to 
school/district success 

- Occasionally takes risks to 
support students in 
achieving results by 
attempting to remove the 
school’s most significant 
obstacles to student 
achievement/growth 

- Rarely seeks out potential 
partnerships with groups 

Principal does not display 
initiative and persistence 
by 

- Rarely or never achieving 
expected goals 

- Rarely or never takes on 
additional voluntary 
responsibilities that 
contribute to 
school./district success 

- Rarely or never takes risks 
to support students in 
achieving results 

- Never seeks out potential 
partnerships. 
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and within the local 

community to create 

solutions to the school’s 

most significant obstacles 

to student 

achievement/growth. 

Seeking out potential 

partnerships with groups 

and organizations with the 

intent of increasing 

student 

achievement/growth. 

and organizations with the 
intent of increasing 
student 
achievement/growth. 
- 

3.5 Culture of Urgency At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 
- Ensuring the 

culture of urgency is 

sustainable by celebrating 

progress while 

maintaining a focus on 

continued improvement 

Principal creates an 
organizational culture of 
urgency by: 

-  Aligning the 
efforts of students, 
parents, teachers, and 
other stakeholders to a 
shared understanding of 
academic and behavioral 
expectations; 
- Leading a 

pursuit of these 

expectations. 

Principal somewhat 
creates an organizational 
culture of urgency by: 

- Aligning major efforts of 
students and teachers to 
the shared understanding 
of academic and 
behavioral expectations 
while failing to include 
other stakeholders; 
Occasionally leading a 

pursuit of these 

expectations. 

Principal does not 
creating an organizational 
culture of urgency by: 

- Failing to align efforts of 
students and teachers to a 
shared understanding of 
academic and behavior 
expectations 

- Failing to identify the 
efforts of students and 
teachers, thus unable to 
align these efforts. 

3.6 Communication At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- To the extent possible, 
communicating key 
concepts in a timely 
manner 

- Reviewing interactions 
with stakeholders, 
revising approach, and 
expanding scope of 
communications when 
appropriate 
Reflecting on success of 

different approaches to 

communicating to identify 

the most appropriate 

channel of communication 

in specific situations. 

Principal skillfully and 
clearly communicates by: 
 

- Communicates key 
concepts such as the 
school’s goals, needs 
plans, and successes 

- Interacting and creating 
positive relationships with 
a variety of stakeholders 
including students, 
families, community 
groups, central office, 
teachers association, etc. 
Utilizing a variety of 

means and approaches of 

communicating. 

Principal communicates 

by: 
 

- Communicating with some 
key stakeholders. 
Utilizing a limited number 

of means and approaches 

to communication. 

Principal does not 
skillfully and clearly 
communicate by: 

- Rarely or never 
communicates key 
concepts 

- Interacts with a very 
limited amount of 
stakeholders and fails to 
reach the majority of key 
groups and organizations 

- Does not utilize a variety 
of mean s and/or 
approaches to 
communication OR 
ineffectively uses these 
approaches and/or means. 
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3.7 Forging consensus for 

change and improvement 

At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally 
is: 

- Monitoring the success of 
strategies and revises 
based on strengths and 
weaknesses 
Creating cultural changes 

that reflect and support 

building a consensus for 

change. 

Principal creates a 
consensus for change and 
improvement by: 

- Using effective strategies 
to work toward a 
consensus for change and 
improvement 

- Systematically manages 
and monitors change 
processes 
Securing cooperation from 

key stakeholders in 

planning and 

implementing change and 

driving improvement. 

Principal somewhat 
creates consensus for 
change and improvement 
by: 

- Failing to model 
identifying areas where 
agreement is necessary 
but has not yet begun to 
implement strategies to 
achieve that agreement 
Managing change and 

improvement processes 

without building systems 

and allies necessary to 

support the process; 

Principal does not create 
consensus for change and 
improvement by: 

- Failing to identify areas in 
which agreement and/or 
consensus is necessary 

- Rarely or never manages 
or develops a process for 
change and/or 
improvement 

- Rarely or never seeks out 
feedback or secures 
cooperation- making 
unilateral, arbitrary 
decisions. 

3.8 Collaboration with 

colleagues 

At level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is 
Frequently seeking 
opportunities to 
collaborate with 
colleagues and share 
ideas. 

- Consistently provides 
information to colleagues 
about best practices or 
ideas that have shown 
promise. 

- Encouraging and 
supporting colleagues in a 
variety of ways. 
Seeks out opportunities to 

mentor novice 

administrators. 

Principal creates a culture 
of collaboration within 
the administrative team 
by: 

- Seeking multiple ways to 
collaborate with 
colleagues 
Sharing information and 

ideas about best practices 

or ideas that have shown 

promise. 

Principal somewhat 
creates a culture of 
collaboration within the 
administrative team by: 
-Collaborating with 

colleagues occasionally or 

occasionally sharing ideas 

Principal does not create 
a culture of collaboration 
within the administrative 
team by: 

- Refusing to collaborate 
with colleagues or 
withholding ideas that 
need to be shared or are 
working 

- Creating an environment 
not conducive to 
uninhibited sharing of 
ideas to benefit students. 

3.9 Creates a positive school 

climate and culture 

At Level 4, a principal 
fulfills the criteria for 
Level 3 and additionally is: 

- Monitoring progress 
toward school safety for 
students and staff, and 

Principal creates a 

positive climate and 

culture by: 

- Creatively utilizing time 
and/or resources to create 
a positive climate that is 

Principal somewhat 
creates a positive climate 
and culture by: 

- Creating a positive 
environment most of the 
time that is conducive to 

Principal does not create 
a positive climate and 
culture by: 

 
-safety concerns are not 
addressed and/or not 
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uses data to assist in 
decision making. 

- Giving stakeholders 
multiple opportunities to 
give feedback on school 
climate 

- Seeking out new and 
innovative ways to 
increase staff AND student 
morale and analyzes and 
reflects on the 
implemented changes. 
Seeking out new and 

innovative ways to 

increase positive parental 

and community 

participation and 

involvement within the 

school, analyzes data and 

feedback from 

participation, and forms 

future decisions based on 

input. 

conducive to learning in 
the buildings. 

- Maintains systems to 
ensure a positive and safe 
environment for all 
stakeholders. 

- Communicates safety 
information to all 
stakeholders and any 
known problems are 
addressed immediately 

- Regularly assesses 
informally and/or formally 
assesses staff and student 
morale and implements 
changes based on 
assessment. 

- Encourages and supports 
celebrations for staff and 
students. 
Supports and/or creates 

traditions for staff and 

students that enhance the 

learning and academic 

environment. 

learning. 

- Addresses safety concerns 
throughout the year 
rather than proactively 
addressing concerns. 

- Reluctance to use data to 
address staff and or 
student morale and safety 
concerns. 
Is willing to hear input, 

but does not seek out 

feedback on morale or 

safety. 

addressed in a timely 
fashion. 

- staff/student morale is 
frequently low and there 
is little or no effort made 
to increase morale to 
benefit a climate 
conducive to learning 

- not willing to seek or 
hear input based on 
morale or safety 

- Communication both 
written and verbal, on 
morale or safety issues is 
lacking significantly. 

 

Leadership Score: Add all scores in this section. Divide by number of indicators. Place Leadership Score Here: 

 

   Leadership Score 
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Domain 1:  Purposeful Planning 
Central Office Administration works in collaboration with the building level administrator, parents, teachers, community members and other 
stakeholders to develop and implement a rigorous curriculum relevant for all students and plans for school improvement. Additionally, 
central office administration uses long range planning to utilize all the assets of the school corporation for the school district and students. 

 
Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

1.1 Supports the engagement 

of parents, community, 

and other stakeholders in 

the decision making and 

problem solving 

processes to have a 

positive effect on student 

learning and to achieve 

the system’s vision. 

Stakeholders are 

consistently engaged and 

the problem solving 

process has a positive 

effect on student learning 

and achieving the vision. 

Stakeholders are engaged 

and participating. 

Feedback is analyzed and 

used in decision making. 

Some stakeholders are 

engaged, but some are 

not encouraged to 

participate or not offered 

opportunities to share 

feedback. Feedback is 

analyzed, and not used, or 

not analyzed and not 

used. 

- Stakeholders are not 
engaged, feedback from 
various groups is not ever 
utilized in the planning 
process. Groups are 
isolated and 
disenfranchised. 

1.2 Develops or leads others 

to develop action plans 

to address the results of 

analysis of school or area 

culture. 

Consistently develops or 

leads others to develop 

action plans that address 

the results of analysis or 

problem solving. 

Develops or leads others 

to develop action plans 

that address the results of 

analysis or problem 

solving measures. 

Develops incomplete 

action plans, or does not 

utilize others to develop 

action plans to address 

school needs. 

- Does not develop or lead 
others to develop any 
plans to address results of 
analysis or problem 
solving measure. 

1.3 Monitors and evaluates 

the use of a variety of 

assessment data to 

maximize student 

learning and 

achievement. 

Consistently monitors and 

evaluates school leaders’ 

use of assessment data to 

design and adjust 

instruction to maximize 

student learning and 

achievement. 

Monitors and evaluates 

school leaders’ use of 

assessment data to design 

and adjust instruction to 

maximize student learning 

and achievement. 

Occasionally monitors the 

use of assessment data to 

design instruction and/or 

somewhat adjusts 

instruction to maximize 

student learning and 

achievement. 

- Rarely monitors and 
evaluates assessment 
data. 

1.4 Engages school 

leadership in the 

collaborative analysis of 

assessment data to plan 

for continuous 

improvement for each 

School leadership is 

consistently and regularly 

engaged by central office 

staff in analysis of 

assessment data to plan 

for improvement for 

School leadership is 

engaged in analysis of 

assessment data to plan 

for improvement for 

students, learning for 

School leadership is 

somewhat engaged in 

analysis of assessment 

data. Data is used 

sometimes to plan for 

school improvement for 

- School leadership rarely is 
engaged in analysis of 
data.  Data is rarely used 
to plan for improvement 
of any stakeholder group. 
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student, subgroup of 

students, learning for 

teachers, and the school 

as a whole. 

students, learning for 

teachers, and school 

improvement. 

teachers, and school 

improvement. 

students, learning for 

teachers, and school 

improvement. 
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Domain 2:  Effective Instruction 

Central Office Administrators, working collaboratively with classroom teachers, and building administrators, facilitate student 

academic practice so that all students are participating and have the opportunity to gain mastery of the objectives. The central 

office administrator fosters a climate of urgency and expectation around achievement, excellence and respect. 

 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

2.1 Applies knowledge about 

adult learning to develop 

and implement structures 

that support adult 

learning and 

collaboration. 

Develops and implements 

structures that support 

learning and collaboration 

is encouraged to flourish. 

Develops and implements 

structures with limited 

attention to either adult 

learning and/or 

collaboration 

Sometimes develops 

structures that support 

either adult learning or 

collaboration. 

- Rarely implements or 
does not develop 
structures that support 
adult learning and 
collaboration. 

2.2 Monitors and evaluates 

the implementation of 

the standards based 

curriculum. 

Consistently and 

frequently monitors and 

evaluates the 

implementation of 

standards based 

curriculum. 

Monitors the 

implementation of 

standards based 

curriculum. 

Sometimes monitors the 

implementation of the 

standards based 

curriculum. 

Rarely or ineffectively 
monitors the 
implementation of the 
standards based 
curriculum. 

- . 

2.3 Leads and or supports 

the implementation of 

processes and structures 

that support a 

pervasively academic 

climate within a culture 

of high expectations for 

all students and adults. 

Consistently engages or 

assists with engaging 

school leaders in a useful, 

needed and collaborative 

process to set and use 

benchmarks to increase 

student learning and 

support high expectations. 

Engages or assists with 

engaging school leaders in 

collaborative processes to 

set benchmarks to 

increase student learning 

and support high 

expectations. 

Sometimes engages or 

assists with engaging 

school leaders in 

collaborative processes to 

set benchmarks to 

increase student learning 

OR engages school leaders 

in unnecessary processes 

that result in no student 

learning increase. 

- Makes little to no effort to 
engage school leaders in 
any collaboration to 
increase student 
achievement and support 
high expectations. 

2.4 Monitors the 

implementation of the 

strategic plans and school 

Central office 

administration evaluates 

the implementation and 

Central office 

administration evaluates 

the implementation and 

Central office 

administration rarely 

evaluates the 

- Central office 
administration never 
evaluates the 
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improvement plans and 

their impact on student 

achievement. 

impact of plans based on 

changes in school practice 

and student learning using 

a variety of data sources. 

impact of plans based on 

either observed changes 

or school data. 

implementation or impact 

of the plans 

implementation of plans 
or does not use data in 
evaluation of the impact 
of the plans. 

2.5 Provides interventions to 

address the 

underperformance of 

school leadership 

Consistently provides a 

variety of interventions 

and mentors 

underperforming school 

leaders. 

Provides interventions to 

address 

underperformance of 

school leaders. 

Provides few 

interventions to address 

the underperformance of 

school leaders. 

- The underperforming 
school leader is never 
addressed. 

2.6 Monitors and ensures 

that Instructional Time Is 

maximized 

Central office 

administrators 

communicate the sanctity 

of instructional time and 

encourage school 

leadership in a variety of 

ways to create a culture 

that support maximization 

of instructional time. 

Central office 

administrators encourage 

school leadership to 

maximize instructional 

time. 

Central office 

administrators rarely 

encourage the 

maximization of 

instructional time. 

- Central office 
administrators have a 
disregard for instructional 
time. 
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Domain 3: Leadership 
Central Office Administrators develop and sustain the intense energy and leadership within their school community to ensure the 
achievement of all students. 
 

Indicator Highly Effective (4) Effective (3) Needs Improvement 

(2) 

Ineffective 

3.1 Monitors schools to 

ensure safe, orderly and 

engaging learning 

environments, including 

facilities that reflect 

school district policies 

and procedures 

Consistently monitors 

schools and seeks out 

ways to improve facilities 

and school learning 

environments. 

Monitors schools. Schools 

are safe, orderly and 

engaging. Facilities are 

within school district 

policies and procedures or 

attempts are made to 

address these. 

Schools are infrequently 
monitored. Unsafe or 
unruly environments 
sometimes exist without 
correction. 
Facilities are not reflective 

of corporation policy and 

attempts are rarely made 

to correct these. 

- Schools are not 
monitored. Unsafe 
environments occur 
without correction. 
Facilities are not reflective 
of corporation policy. 

3.2 Works collaboratively to 

implement fiscal policies 

that equitably and 

adequately distribute 

available resources to 

support the success of all 

students. 

Administrators engage 

school administrators to 

implement policies that 

are easy to understand 

but adequately distribute 

resources equitably. 

Administrators establish, 

support, and implement 

policies that adequately 

distribute resources 

equitably. 

Administrators 

infrequently distribute 

resources adequately and 

equitably or rarely 

establish fiscal policies 

that do so. 

- There are no policies that 
support the adequate or 
equitable distribution of 
resources, and none are 
created to assist in this 
process. 

3.3 Monitors and evaluates 

school leaders’ ability to 

drive and sustain change 

in a positive collegial 

environment focused on 

continuous improvement 

that supports all students 

meeting high standards. 

Consistently works on 

maintaining a positive 

environment that is 

focused on student 

achievement and high 

expectations. Monitors 

change and evaluates 

administrators 

meaningfully and 

effectively. 

Monitors building level 

change and evaluates 

administrators effectively. 

Does not monitor building 

level change and/or does 

not complete evaluation 

process in a timely 

fashion. 

- Does not monitor building 
level change, does not 
complete evaluation 
process. 
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3.4 Contribute to school 

district culture 

Administrator seeks out 

leadership roles within 

the school district, aimed 

at improving school 

efforts, student 

achievement, and staff 

morale. Administrator 

goes above and beyond in 

dedicating time for 

colleagues, teachers, 

students and parents 

outside the work day. 

Administrator contributes 

ideas and expertise aimed 

at improving school 

efforts. 
Administrator dedicates 

time efficiently, when 

needed, to helping 

colleagues, teachers, 

students, and parents 

outside the work day. 

Administrator will rarely 

contribute ideas and 

expertise aimed at 

improving school district 

efforts. Administrator 

rarely dedicates time 

outside of the work day 

for helping colleagues, 

teachers, students and 

parents. 

- Administrator never 
contributes ideas aimed at 
improving school district 
efforts. Little or no time 
outside of the school day 
dedicated to helping 
colleagues, teachers, 
students, and parents. 

3.5 Collaborate with 

Peers/Others 

Central office 
administrator will go 
above and beyond in 
seeking out opportunities 
to collaborate. 
Administrator coaches 

peers through difficult 

situations and take on 

leadership roles within 

collaborative groups such 

as Professional Learning 

Communities. 

Central office 
administrator will seek out 
and participate in regular 
opportunities to work 
with and learn from 
others. 

Administrator asks for 

assistance, when needed, 

and provide assistance to 

others in need. 

Central office 
administrator will 
participate in occasional 
opportunities to work 
with and learn from 
others and ask for 
assistance when needed. 
Administrator will not 

seek to provide others 

with assistance when 

needed or will not 

regularly seek out 

opportunities to work 

with others. 

- Central office 
administrator rarely or 
never participates in 
opportunities to work 
with others. Administrator 
works in isolation and is 
not a team player. 

3.6 Advocate for Student 

Success 

Central office 
administrator displays 
commitment to the 
education of the students 
in the school district. 

Administrator makes 

changes and takes risks to 

ensure student success 

and advocate for students’ 

needs. 

Central office 

administrator displays 

commitment to the 

education of his/her 

school district students. 

Administrator attempts to 

remedy obstacles around 

student achievement and 

will advocate for students’ 

needs. 

Central office 

administrator displays 

commitment to the 

education of some 

students. However, 

administrator does not 

advocate for students’ 

needs 

- Central office 
administrator rarely or 
never displays 
commitment to the 
education of his/her 
students. Administrator 
accepts failure as par for 
the course and does not 
advocate for students’ 
’needs. 
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3.7 Communicating with the 

larger community 

Central office 

administrator proactively 

reaches out to parents, 

teachers, and establishes 

contacts with city, state or 

businesses, coordinating 

efforts for mutual benefit. 

Central office 

administrator engages in 

outreach efforts to 

parents and the larger 

community. 

Central office 

administrator makes 

sporadic efforts to engage 

in outreach to parents or 

the larger community. 

- Central office 
administrator makes no 
effort to engage in 
outreach to parents or the 
larger community. 

3.8 Participating in a 

professional community 

Central office 

administrator makes a 

substantial contribution 

to school and district 

events and projects and 

assumes leadership with 

colleagues. Central office 

administrator participates 

and develops leadership 

roles in a wider 

professional community 

that includes local, state, 

or national events. 

Central office 

administrator participates 

actively in school and 

district events and 

projects and maintains 

positive and productive 

relationships with 

colleagues. Central office 

administrator participates 

in a wider professional 

community that includes 

local, state, or national 

contacts. 

Central office 

administrator 

relationships with 

colleagues are cordial, 

and the administrator 

participates in school and 

district events when 

specifically requested. 

- Central office 
administrator’s 
relationships with 
colleagues are negative or 
self-serving, and the 
administrator avoids being 
involved in school and 
district events and 
projects. 

3.9 Seek professional skills 

and knowledge 

Central Office 

Administrator actively 

pursues professional 

development 

opportunities and makes 

a substantial contribution 

to the profession through 

such activities as sharing 

newly learned knowledge 

and practices with others 

and seeking out 

opportunities to lead 

professional development 

sessions. 

Central Office 

administrator actively 

pursues opportunities to 

improve knowledge and 

practice and seeks out 

ways to implement new 

practices where 

applicable. Constructive 

feedback to improve 

practices is welcomed. 

Central office 

administrator’s 

participation in 

professional development 

activities is limited to 

those that are mandatory. 

- Central office 
administrator does not 
participate in professional 
development activities, 
and shows little or no 
interest in new ideas, 
programs, or classes to 
improve teaching and 
learning. 
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D 1340 
 

TEACHER APPRECIATION GRANTS 
 

 

The Lafayette School Corporation will distribute its Teacher Appreciation Grant monies 
received from the Indiana Department of Education to the teachers who meet the following 
criteria: 

 
1. Employed in a certified position. This includes all employees in a non-administrative 

certified position of the Greater Lafayette Area Special Services (GLASS) as long as the 
Lafayette School Corporation remains as the Fiscal Agent for GLASS. 

 
2. Received a Highly Effective or an Effective rating on their most recently 

completed performance evaluation; and 
 

3. Employed on December 1st of the year the Corporation receives the 
Teacher Appreciation Grant monies. 

 
The School Corporation will distribute its Teacher Appreciation Grant monies as follows: 

 
1. To All Effective Teachers: A stipend as determined by the superintendent. 

 
2. To All Highly Effective Teachers: A stipend in the amount of 25% more than the 

stipend given to Effective teachers 
 
The School Corporation will distribute the stipends within 20 business days of the 
distribution date by the Indiana Department of Education of the Teacher Appreciation Grant 
monies to the School Corporation. 

 
 
 
 
LEGAL REFERENCE: I.C. 20-43-10-3.5  
DATE ADOPTED:  July 11, 2022 

 


